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I. INTEODOCTION 
Educational and occupational plans and aspirations have 
been topics of many studies but educational and occupational 
realizations have received relatively little attention. On 
the other hand, the relationship between plans and 
realizations has virtually been neglected by researchers. 
The reasons for this obvious neglect are not clear but 
definitely it is not because the topic is not important. It 
is common knowledge that unfulfilled occupational plan is 
dysfunctional to the society and the individual. Once an 
individual makes an occupational choice, he employs his 
resources—both time and financial—towards acquiring the 
tools, knowledge and skill necessary for entry and success in 
the occupation. Usually, there is a lag between the time an 
occupation is planned and the time it is realized, especially 
if the occupation requires additional education and training 
beyond high school. During the intervening period, the 
influence of some factors may block the achievement of the 
occupational goal and thereby force the individual to modify 
or change his occupational plan. It is probably true that 
basic knowledge and skill acquired for one occupation could 
be transferred to another occupation but this is usually at a 
cost. A person who aspires to become a medical doctor would 
have to go through medical school. If during his training 
period some factors—for example, his ability to complete 
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college courses, ability to finance his education and so 
on—intervene and make it impossible to achieve his goal, he 
has to abandon the idea of becoming a medical doctor. 
Let us assume that he decides to become a teacher; in 
this field he requires a different type of skill. He must 
invest time and money in acquiring the type of skill required 
for his new occupational choice. This delay in school and 
additional expenditure is a waste to both society and the 
individual. If we can identify the characteristics of people 
who achieve their occupational goals, it will be possible to 
design policy instruments that will create a more favorable 
condition for a higher proportion of youths to achieve their 
long term occupational goals and, therefore, minimize losses 
due to unfulfilled plans. 
In 1959 Kaldor and others conducted an exploratory study 
of the long range occupational plans of Iowa farm boys in 
their senior year of high school. The study (1) related the 
theory of choice to occupational planning; (2) described the 
occupational plans of the boys; (3) determined the 
characteristics which differentiate boys who planned to farm 
from boys who planned nonfarm careers; and (4) appraised the 
relative importance of factors influencing farm-nonfarm 
occupational plans (Kaldor et al. (1962)). 
In 1962 the same group of boys was contacted. They were 
asked to describe both their educational and occupational 
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experiences since graduation from high school and to indicate 
their plans for the future. Another follow-up survey was 
conducted in 1966. Data were collected on what jobs the boys 
had held since graduation and how much additional education 
beyond high school they had acquired. The data on 
educational and occupational experiences of the boys provided 
the basis for relating their achievements to their long-range 
plans made in the spring of 1959 when thé respondents were 
high school seniors. 
The original 1959 survey collected information on family 
background and certain personal characteristics of the boys. 
Using such information as parental net worth, high school 
cumulative grade point average, the expectations the boys had 
on farm income relative to nonfarm income and their 
preference for non-income attributes of farming, an effort 
was made to determine the characteristics that differentiated 
boys who attained their occupational goals and those who did 
not seven years after graduation from high school. 
Information generated by the longitudinal survey also 
provided a basis for investigating the question as to whether 
the factors that influence educational and occupational plans 
also influence their realizations. The data also shed some 
light on the question of whether the occupational plans of 
youths were or were not stable over time. 
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II. OBJECTIVES OP THE STUDY 
Very little is known about the characteristics of people 
who enter farm and nonfarm occupations and far less is known 
about the factors that influence the realization and 
nonrealization of occupational plans. For these reasons, 
educational and occupational realization of high school 
graduates, and the factors that influence their achievement 
is an appropriate area of study. 
This study focuses on the educational plans and 
educational and occupational realizations of Iowa farm boys 
who were high school seniors in the spring of 1959. Its 
primary objectives are: 
(1) to describe the educational plans of Iowa farm boys who 
were high school seniors in the spring of 1959; 
(2) to determine the characteristics which differentiate farm 
boys who planned different levels of education; 
(3) to describe the post high school activities of farm boys; 
(4) to describe the educational and occupational realizations 
of Iowa farm boys; 
(5) to identify the factors that influence educational and 
occupational realizations; 
(6) to describe the degree of correspondence between 
educational and occupational plans and realizations; and 
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(7) to determine the characteristics which differentiate boys 
who achieved different levels of correspondence between their 
educational and occupational plans and realizations. 
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III. LITESATORE REVIEW 
Many studies have been conducted about factors that have 
positive or negative influence on occupational and 
educational aspirations. There are some, but not so many, 
studies of factors that enhance or depress the attainment of 
occupational and educational plans of adolescents. 
This review will be limited to studies on educational 
plans and educational and occupational attainment of high 
school graduates. It will be rather brief because in the 
main text, at the appropriate places, relevant materials from 
this review and others not included will be cited. For 
convenience the review will be divided into four major 
categories: 
(a) personal/ 
(b) family circumstances and norms, 
(c) ecological factors, and 
(d) occupational choice. 
A. Educational Aspiration 
Within the last 30 years educational progress in the 
United States has been outstanding. There has been a general 
rising aspiration level, yet levels of aspiration still 
differ with individuals. Some have high while others have 
low aspirations. What factors differentiate individuals with 
high or low aspirations? This question has been the subject 
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of many studies. 
1. Personal factors 
In a 1967 study of Missouri high school seniors, 
Campbell and Dilley (1968) concluded that cumulative grade 
point is positively related to college enrollment. This 
conclusion is not surprising. Grade point is a measure of 
academic performance. It is expected that only individuals 
who think they have the ability to perform well in college 
will plan to go to and enroll in college. Slocum (1968) 
agreed with this conclusion. In his study of rural 
Washington high school students, he found that students with 
high grades have higher educational aspirations than students 
with lower grades. Sewell, Haller and Portes (1967) obtained 
the same result. 
Some studies have indicated that there is a positive 
relationship between educational aspiration and I. Q. Sewell 
and Shah (1967) cited a study by Kahl which gives an unusual 
result. According to Sewell, Kahl reported that intelligence 
is not a good predictor of the college plans of bright boys 
whose fathers were in "common man" occupations. While it may 
be true that I. Q. is not the only determining factor, it is 
difficult to accept Kahl's conclusion if he implies that 
I. Q. as a measure of intelligence has no influence on 
educational plans. 
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2. Family characteristics 
Almost all the studies that considered fathers' 
education as a factor that influences educational aspiration 
of the child came to the conclusion that fathers' education 
is positively correlated with level of educational aspiration 
of the child. Campbell and Dilley (1968) found that among 
the Missouri high school students they studied, the higher 
the education of the father, the greater the likelihood that 
the student will enroll in college. They observed that 97 
per cent of students with fathers who had more than 16 years 
of schooling, 88 per cent of those with fathers that had some 
college, and 59 per cent of those with fathers with no 
college attendance planned to go to college. They made an 
interesting observation that students with fathers that 
attended college one to three years planned more college than 
students whose fathers actually had graduated. Possible 
explanation given for this observation was that it might 
reflect an emphasis on education by fathers who did not earn 
the degree and later saw that it might have been useful in 
their careers. Sewell and Shah (1968a) essentially agreed 
with this explanation. They claimed that parents 
dissatisfied with their own position in the stratification 
system are likely to project their aspirations unto the 
children and, consequently, will strive to motivate their 
children to higher levels of aspiration and achievement. 
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Slocum (1968) in a Washington study made observations that 
support the claim that fathers' education is positively 
correlated with students' educational aspirations. 
Bowles and Slocum (1968) found that parents' education 
is associated with the educational plans of students. They 
explained that the educational example set by the parents 
apparently affects the educational plans of high school 
students. They observed that the type and level of education 
parents had probably influences the type of educational 
advice which they give to the children. 
Some studies have been carried out to determine the 
influence of fathers' occupation on the educational 
aspiration of the children. They all essentially come to the 
same conclusion: that there is a positive correlation 
between the socio-economic status of father's occupation and 
his children's level of educational aspiration. 
Campbell and Dilley (1968) found that among Missouri 
high school seniors, the more formal education required for 
the father's occupation, the more likely the student was to 
enroll in college. In another study, Bowles and Slocum 
(1968) found that the proportion of boys who planned to go to 
college increased as the prestige of fathers' occupation 
increased. 
Many sociologists believed that socio-economic status of 
the parents has considerable influence on the educational 
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aspiration of the children, and a considerable amount of 
literature is available on the subject. 
In a study conducted at the University of Nebraska, 
Horner, Buterbaugh and Carefoot (1967) concluded that 
socio-economic status is the most comprehensive factor 
affecting educational aspiration of rural youths, Sewell and 
Shaw (1967) agreed that socio-economic status is 
significantly associated with educational aspiration, 
although they did not regard it as the most comprehensive 
factor as found by Horner and others. 
Haller and Butterworth (1960) apparently accepted the 
conclusion that socio-economic status is associated with 
educational aspiration because they said that the position of 
the parents in the larger social system influences the level 
of educational aspiration of the children. 
Some writers are reluctant to accept the conclusion that 
socio-economic status is significantly associated with 
educational aspiration. Sewell, Haller and Straus (1957) 
claimed that the correlation between educational aspiration 
and social status has weak research support. They argued 
that most of the studies that found the association did so 
because certain important variables that were known to be 
related to status and to aspirational level were not 
controlled. They cited a study by Sewell and Ellenbogen 
which found a positive correlation between educational 
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aspiration and intelligence and a similar correlation between 
intelligence and social status, and concluded that the 
apparent effects of parental status on youth level of 
educational aspiration may have been due to the common 
relationship of these variables—educational aspiration and 
social status—to intelligence. While they may not have 
rejected the idea that status makes some independent 
contribution to aspiration, they did not accept the 
conclusion that social status was the most comprehensive 
factor affecting educational aspiration. The results of 
other studies—Bordua (1960), Kahl (1953)—apparently agreed 
with the conclusion of Sewell, Haller and Straus. 
Parental value and support for education as factors that 
influence educational aspiration have received the attention 
of researchers. Some writers postulated that the attitude of 
the parents towards education determines the type of 
encouragement they give to their children and this affects 
the level of educational aspiration the children have. 
Bowles and Slocum (1968) observed that boys who were 
encouraged by other members of their families to maximize 
their education are more likely to plan to go to college, 
Kahl, cited by Sewell and Shah (1967), claimed that the 
crucial factor differentiating high from low aspirers when 
intelligences and socio-economic status are controlled is thé 
degree of parental pressure toward higher education. He 
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found that most of the boys who were encouraged by their 
parents for a "better" life aspired to go to college. He 
observed that the parents of the boys believed in "getting 
ahead" but that their own lack of education was a major 
factor in their failure. It is likely that such parents 
would put some pressure on their children to aspire to higher 
education. 
Campbell and Dilley (1968) believed that parents who 
"made good" without a college education may not see much 
value in college education for their children. Others who 
feel that their occupation level is the result of their sound 
educational background, or who feel that their lack of 
advancement is due in part to lack of education may put 
pressure on their children to go to college. 
Parental income and willingness to finance education 
have received attention as factors that influence educational 
aspiration of the children. Bowles and Slocum (1968) 
concluded from their Washington study that many students 
select their education on the basis of financial support they 
think they can get. The types of education they select 
depend very much on their perception of the adequacy of 
family finances. Campbell and Dilley (1968) found a similar 
result in their study of Missouri high school seniors. They 
concluded that the higher the family income the more likely 
it is that the students will enroll in college. Although 
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they did not say anything about the relationship between 
educational plans and parental willingness to finance 
education, it is reasonable to expect some relationship 
between these variables. While it is necessary for the 
parents to have enough economic resources to support a 
college education, it is also essential that there is a 
willingness on their part to give the students financial 
support; otherwise, the influence of family income on level 
of educational aspiration is likely to be minimal. 
3. Eçolo2içal_factors 
The influence of community of residence on educational 
aspiration has been a subject of intensive study. Most of 
the studies arrived at the conclusion that there is a 
definite correlation between place of residence and 
educational aspiration. For example, it was observed that 
students in urban areas have higher educational aspiration 
than students in rural areas. It is interesting to note that 
while the studies come to identical conclusions they gave 
different explanations for their observations. 
Campbell and Dilley (1968) thought students in rural 
areas have low educational aspiration because (1) in rural 
areas the desire or perceived necessity for higher education 
is less pronounced than in urban areas and (2) the course 
offerings in rural schools, which are usually smaller 
schools, are possibly not good preparation for college. 
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Haller and Butterworth (1960) concluded that farm residence 
is negatively correlated with educational aspiration. Sewell 
(1964) observed some difference in the level of educational 
aspiration of rural and urban youths. He found that 
educational aspiration increases with the size of the 
community. He postulated that the difference is due to 
educational factors that encourage higher aspiration of urban 
youths. Some of these factors are greater access to higher 
education in urban areas, provision of more academically 
stimulating climate in the urban than rural schools because 
of better trained faculties, superior facilities and more 
varied and challenging curricula. The educational factors 
are reinforced by occupational factors. Urban communities 
offer a much wider and more varied range of occupational 
opportunities than rural communities. Many of these 
occupations require a minimum of college training for entry. 
Rural students tend to take their cues about occupational 
opportunities from a more restricted local environment, and 
thus are less likely to aspire to occupations that demand 
college training. 
Haller and sewell (1957) agreed that there are 
differences between educational aspirations of farm and 
nonfarm boys. However, they thought that the differences 
were due to the large group of farm boys who planned to farm. 
They observed that if the group of farm boys who planned to 
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farm is eliminated, the differences between farm and nonfarn 
boys* educational aspiration disappeared. 
For a long time, sociologists believed that the behavior 
and expectations of one's peers tend to influence one's 
behavior and educational expectations. Several studies have 
been conducted to verify the influence of "significant 
others" on level of educational aspiration. 
Bowles and Slocum (1968) observed that the value placed 
on education by an individual's peer group affects his own 
educational plans, Sewell, Haller and Portes, (1969) agreed 
with this conclusion when they said that "significant others" 
operate to influence aspirations. Aspirations are determined 
by the image a person has of himself, and this self image is 
in turn determined by the comparison of his own abilities 
with those of others and by the expectations that important 
persons hold for his future. Haller (1960), in his 
theoretical discussion of the occupational achievement 
process, mentioned that the image that a youth has of himself 
as a "brilliant scholar" constitutes the main determinant of 
the educational levels to which he will aspire. Herriott 
(1963) supported Haller's theoretical discussion. Other 
studies—Sewell et al, (1969) and Campbell and Dilley 
(1968)—supported the conclusion that the significant others' 
influence has direct effects on levels of educational 
aspiration. 
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If an individual's peers expect and encourage him to go 
to college, the individual is more likely to have higher 
educational aspiration. Similarly, the higher the proportion 
of an individual's peers planning to go to college, the more 
likely it is that the individual will plan to go to college. 
This latter statement should not come as a surprise^ 
particularly if it is remembered that performance in school 
is one of the determinants of a child's peer group. Academic 
performance has beer kr.own to provide palpable evidence that 
significant others can observe and align their expectation 
for the youth with his demonstrated ability. Sewell, Haller 
and Portes (1969) . 
a. Oççii£at ional_çhoiçe 
When an individual commits himself to an occupation, he 
has indirectly helped to determine the level and type of 
education that he must acquire. In all studies that 
considered the influence of occupational choice on the level 
of educational aspiration, a positive correlation was found 
to exist between the variables. Campbell and Dilley (1968) 
found among Missouri high school seniors that occupational 
aspiration is positively associated with educational 
a spiration. 
Haller (1968) observed that planning to farm depresses 
levels of educational aspiration. In a Wisconsin study, 
Haller (1957) found that planning to enter farming greatly 
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reduced the level of educational aspiration. Students 
aspiring to jobs necessitating a college education were much 
more likely to plan to go to college than students who 
anticipated occupations which did not reguire schooling 
beyond high school. The depressing effect of farm plans on 
educational aspiration is not due to ignorance of boys who 
planned to farm about educational opportunities. It is 
probably due to the fact that farm group boys did not see the 
necessity of a college education for success in their 
occupation. Slocum (1968), in a Washington study, did not 
find support for the hypothesis that "farm boys who are 
planning to farm tend to have lower educational aspirations 
and expectations than other farm youth." He found that 80.1 
percent of boys not planning to farm and 81 percent of those 
planning to farm aspired to go to college. However, he found 
support for the hypothesis when graduate level education was 
considered. Twenty-rir.e-point-two percent of boys with 
nonfarm iob plans and only 10.7 percent of those who were 
planning to farm aspired to take graduate work. 
P. Educational Attainment 
There are few studies about factors that influence the 
attainment of educational plans of high school graduates. It 
is surprising to note the lack of interest in relating 
educational achievement to aspiration. 
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Some of the factors that influence educational 
aspirations also influence educational attainment. 
Cumulative grade point and I. Q. as measurements of 
intellectual ability are positively related to educational 
attainment. Sevell, Haller and Portes (1967) found among 
Wisconsin farm boys that the higher the intellectual ability, 
the higher the level of education attained. Other 
studies—Sewell and Shah (1967) and Sewell, Haller and 
Portes (1969)—provided support for the positive relationship 
between intellectual ability and educational attainment. 
Wolfle (1964) suggested that once in college most of the 
handicaps due to home environment are already overcome and 
the chances of graduating are much more dependent upon 
ability and much less upon family background than were the 
chances of getting into college. This is in agreement with 
the accepted fact that the magnitude of the influence of 
intelligence increases slightly from college plan to college 
attendance. 
Some studies have suggested that the higher the level of 
educational aspiration the more likely it is that level of 
attainment will be high. In a study of Wisconsin farm boys, 
Sewell, Haller and Portes (1967) found that a strong positive 
relationship existed between educational aspiration and 
educational attainment. 
19 
There are some theoretical works that lend some support 
to the existence of positive relationship between educational 
aspiration and attainment. Haller and Butterworth (1960) and 
Sewell, Haller and Portes (1969) suggested that educational 
attainment is strongly influenced by the individual's level 
of educational aspiration. 
The type of occupation an individual aspires to will 
influence his educational attainment. To become what one 
wants to become, one has to acquire the necessary skills; 
hence, high occupational aspiration was expected to lead to 
high educational attainment. Sewell, Haller and Portes 
(1969) . 
The social origin of an individual influences his 
educational attainment. Sewell and Shah (1967) suggested 
that it is possible for a student to persist in his 
educational pursuit even in the face of academic failure 
because of his social origin. A student with modest ability 
but high social status may ultimately find an institution 
where he will not be weeded out. 
In a study of Kentucky rural youth, Youmans (1959) found 
that differences in socio-economic status are associated with 
differences in educational attainment. He observed that 
youths from rural families with higher socio-economic status 
made better use of educational opportunities than youths of 
lower socio-economic status. 
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The encouragement and support given by persons important 
to one are significant factors in the process of reaching 
one's educational goal. Sewell, Haller and Portes (1969) 
found among Wisconsin farm boys that the influence of 
significant others operates to facilitate the translation of 
their educational aspiration into attainment. They observed 
that when an individual could count on the support and 
encouragement of persons important to him, the likelihood of 
aspiration leading to attainment was increased. 
C. Occupational Attainment 
There are not many studies on occupational attainment. 
Among the few workers that have considered the subject, there 
seems to be a general opinion that there is a positive 
relationship between educational attainment and occupational 
achievement. Sewell, Haller and Portes (1967) found in a 
Wisconsin study that educational attainment appeared to have 
the greatest single effect on occupational attainment. 
Haller (1968) found that longitudinal data correlating young 
adult levels of occupational achievement with adolescent 
levels of aspiration partially supported the hypothesis that 
the level of occupational achievement is positively 
correlated with level of educational and occupational 
aspiration. He reported that the correlation of level of 
occupational achievement with level of occupational 
aspiration was found to be higher than the correlation of 
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level of occupational achievement with level of educational 
aspiration, Sewell, Haller and Portes (1967) reported a 
similar finding that a strong positive relationship exists 
between occupational aspiration and attainment. They said 
the likelihood of this relationship is increased when the 
individual has the necessary level of intellectual ability 
and when he can count on the support and encouragement of 
persons important to him. 
Kuvlesky (1966) found a weak positive relationship 
between occupational aspiration and occupational attainment 
in his study of Pennsylvania high school students. It was 
suspected that the weak relationship observed could be due in 
part to weaknesses in the indicator used for goals and to the 
fact that the respondents were still in the early phase of 
their occupational career at the time of the terminal 
contact. 
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IV. EMPIRICAL BASIS OF THE STUDY 
A, Original Survey: 
In a 1959 survey, all farm boys with senior 
classification in Iowa high schools located in towns or 
communities of less than 25,000 population.were included in 
the universe sampled. County and high school superintendents 
supplied data for the high schools in these towns. The data 
complied included (1) the number of students in high school, 
(2) the number of rural children in high school and (3) the 
number of farm boys in the senior class. After this 
information was gathered for all the high schools in the 
state, each high school was located on a map with the number 
of senior farm boys in each high school designated. 
1. Sam2le_aesign 
Iowa was subdivided into 10 strata, each stratum 
consisting of a sufficient number of high schools to include 
approximately 600 farm boys. 
Each stratum was further subdivided into 12 sampling 
units, with each sampling unit containing a sufficient number 
of high schools to supply approximately 50 farm boys. A 
total of 116 high schools were involved. 
The 12 sampling units in each stratum were numbered, and 
iThis section is as described by Kaldor et al. (1962). 
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two sampling units were drawn at random within each stratum. 
Thus, 20 sampling units were drawn from a possible 120, 
giving a 15.6 per cent sample. The final sample was planned 
to contain approximately 1,000 farm boys. The location of 
the strata and sampling units is shown in Appendix 1. 
2. Questionnaire 
The questionnaire was designed to obtain, as accurately 
and as completely as possible, selected information relating 
to occupational plans of Iowa farm boys. The schedule was 
divided into six sections. The initial section was designed 
to yield data on the boy's family background and the boy's 
employment experience, school activities and educational 
plans. Information on the boy's occupational plans and the 
persons and events he associated with his plans was obtained 
in Section B. Section C attempted to discover the boy's 
judgments regarding current and future income opportunities 
in farming and nonfarm occupations. Data relating to the 
resource characterisitcs of the boy and his family were 
obtained in Section D. Section E contained questions 
concerning the boy's knowledge of the characteristics of 
various occupations. And Section F was devoted to 
information on occupational and community preferences. 
3. Mministerina_the_guestioini^ 
Field operations were performed by experienced 
interviewers after a one-day training session on 
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administering the questionnaire. An appointment schedule was 
arranged with school administrators, and the 116 schools were 
visited by eight interviewers within a two-week period. The 
school administrators cooperated in having the boys assembled 
in a room to complete the questionnaire. After receiving 
brief instructions from the interviewer, the boys were 
allowed approximately one hour to complete the schedule. 
When the questionnaires were completed, the interviewers 
edited them immediately to assure completion. Questionnaires 
were collected according to schedule in all but approximately 
10 schools. In these cases, the collection of data was 
disrupted by a severe snow storm. Questionnaires were left 
with a school official who administered them to the absentees 
at a later date and forwarded them to the interviewer. No 
attempt was made to obtain information from boys who missed 
school because of illness on the day the questionnaire was 
administered. 
Each interviewer reported the expected number of farm 
boys at the school, the actual number of farm boys who 
completed questionnaires and the reasons for any discrepancy. 
A total of 975 farm boys were expected in the 20 sampling 
units based on preliminary estimates supplied by county 
school superintendents. The interviewers found that 9U0 farm 
boys attended senior class in the schools located within the 
20 sampling units. Of this number, 932 farm boys were given 
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the questionnaire. After editing, 62 questionnaires were 
discarded because of incompleteness or failure to meet the 
definitions of a farm boy adopted in this study. This 
reduced the number of completed questionnaires retained for 
use in the study to 870. 
B. Follow-up Survey 
In 1962, post cards were sent to all the boys involved 
in the 1959 study. The purpose of the post card was to check 
the current addresses of the boys. Where there was no 
response, letters were sent to the parents and other 
relatives asking them to assist in obtaining the current 
addresses of the boys. 
In cases where the parents or relatives could not 
provide the address, county agents, school superintendents, 
court houses and post offices in the areas where the schools 
attended by the non-respondent group were located were asked 
for help. 
A list of current addresses was compiled and 
questionnaires were mailed to all the boys with known current 
address. A large proportion of the boys (74.6 percent) 
returned the completed questionnaires. For the 
non-respondent group, a personal interview was arranged for 
those that were in the state of Iowa. No attempt was made to 
interview those located in other states. 
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1. Sain£le_loss6s 
Current addresses were not available for some of the 
boys, some refused to answer the questionnaire and others 
were out-of-state and could not be located. There were some 
field omissions also. All these resulted in a sample loss 
totaling 25,4 percent. Bias chi square was run on selected 
variables to determine if the 1962 group was significantly 
different from the original 1959 group. The variables tested 
indicated there was no significant difference between the two 
groups (Tables 1-7). It was, therefore assumed that the 
groups would be identical in other respects. 
C. 1966 Follow-up 
In 1966, another follow-up study was conducted. The 
method of data collection was essentially the same as the one 
used in the 1962 follow-up. 
Some of the boys that could not be located in 1962 were 
picked up, but at the same time some of those located in 1962 
were lost. A total of 689 boys returned completed 
questionnaires, 492 by mail and 197 by personal interview. 
This represented a 78.2 per cent response. A bias chi square 
test was performed and the results showed that there was no 
significant difference between the 1959, 1962 and 1966 groups 
(Tables 1-7). 
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Table 1. Frequency distribution of job preference at eg 
Year 
1959 1962 1959 1966 196 
Job 
Preference No. % No. % Total No. % No. % Total No. 
Farming 421 49.9 336 51.8 757 421 49.9 365 53.7 786 336 
Nonfarm 349 41.4 259 39.9 608 349 41.4 264 38.8 613 259 
Indifferent 73 8.7 54 8.3 127 73 8.7 51 7.5 124 54 
Total 843 100.0 649 100.0 1492 843 100.0 680 100.0 1523 649 1 
X2 = 0.492261 X2 = 2.260056 
5 percent value = 5.99 
job preference at equal incomes 
Year 
1966 1962 1966 
No. % Total No. % No. % Total 
365 53.7 786 336 51.8 365 53.7 701 
264 38.8 613 259 39.9 264 38.8 523 
51 7.5 124 54 8.3 51 7.5 105 
680 100.0 1523 649 100.0 680 100.0 1329 
2.260056 X2 = 0.610459 
nt value = 5.99 
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Table 2. Frequency distribution of relative income expecta 
Year 
1959 1962 1959 1966 19 
Income 
Expectation No. % No. % Total No. % No. 55 Total No. 
High 260 30.5 194 30.6 454 260 30.5 201 30.2 461 194 
Medium 312 36.6 229 36.0 541 312 36.6 250 37.5 562 229 
Low 281 32.9 212 33.4 493 281 32.9 215 32.3 496 212 
Total 853 100.0 635 100.0 1488 853 100.0 666 100.0 1519 635 
X2 = 0.04861 X2 = 0.154363 
5 percent value = 5.99 
tion of relative income expectations in farming 
Year 
1959 1966 1962 1966 
1 No. % Ho. % Total No. % No. % Total 
4 260 30.5 201 30.2 461 194 30.6 201 30.2 395 
1 312 36.6 250 37.5 562 229 36.0 250 37.5 479 
13 281 32.9 215 32.3 496 212 33.4 215 32.3 427 
1 8  853 100.0 666 100.0 1519 635 100.0 666 100.0 1301 
X2 = 0.154363 X2 = 0.327316 
5 percent value = 5.99 
29 
Table 3. Frequency distribution of parental net 
Year 
1959 1962 1959 1966 196 
Parental 
Net Worth No. % No. % Total No. % No, % Total No. 
High 203 26.1 165 28.4 
Medium 275 35.3 207 35.8 
Low 301 38.6 207 35.8 
Total 779 100.0 579 100.0 
X2 = 1.488169 
368 203 26.1 175 28.5 378 165 
482 275 35.3 222 36.3 497 207 
508 3dl 38.6 216 35.2 517 207 
1358 779 100.0 613 100.0 1392 579 1 
X2 = 1.93234 
5 percent value = 5.99 
aistribution of parental net worth 
Year 
1959 1966 1962 1966 
0. % No. % Total No. % No. % Total 
03 26.1 175 28.5 378 165 28.4 175 28.5 340 
75 35.3 222 36.3 497 207 35.8 222 36.3 429 
01 38.6 216 35.2 517 207 35.8 216 35.2 423 
79 100.0 613 100.0 1392 579 100.0 613 100.0 1192 
XZ = 1.93234 X2 = 0.040314 
5 percent value = 5.99 
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Table U, Frequency distribution of educational pi; 
Year 
1959 1962 1959 1966 1962 
Educational 
Plan No. % No. % Total No. % No. % Total No. ' 
College 288 33. 1 251 38.7 539 288 33. 1 233 34.3 521 251 31 
Other 
training 135 15.5 95 14.6 230 135 15.5 104 15.3 239 95 1' 
Combination 
training 25 2.9 20 3. 1 45 25 2.9 20 2.9 45 20 : 
No training 
plan 421 48.5 282 43.5 703 421 48.5 322 47.5 743 282 4: 
Total 869 100.0 648 100.0 1517 869 100.0 679 100.0 1548 648 IOC 
X2 = 5.455608 xz = 0.257193 X2 
5 percent value = 5.99 
3iicy distribution of educational plans 
Year 
1959 1966 1962 1966 
tal No. % No, % Total No. % No. % Total 
539 288 33.1 233 34.3 521 251 38.7 233 34.3 484 
230 135 15.5 104 15.3 239 95 14.6 104 15.3 199 
45 25 2.9 20 2. 9 45 20 3.1 20 2.9 40 
703 421 48.5 322 47.5 743 282 43.5 322 47.5 604 
517 869 100.0 679 100.0 1548 648 100.0 679 100.0 1327 
XZ = 0.257193 X2 = 3.002909 
5 percent value = 5.99 
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Table 5. Frequency distribution of high school grade pc 
Year 
1959 1962 1959 1966 1962 
Grade 
Point No. % No. % Total No. % No. % Total No. % 
81 or less 158 18.9 94 15.0 252 158 18.9 112 17.1 270 94 15.0 
82-89 419 49.8 360 48.8 779 419 49.8 320 48.9 739 360 48.8 
90 5 over 263 31.3 227 36.2 490 263 31.3 222 34.0 485 227 36.2 
Total 840 100.0 681 100.0 1521 840 100.0 654 100.0 1494 681 100.0 
X2 = 6.820646 X2 = 1.431085 %% = 
5 percent value = 5.99 
Lstribution of high school grade point 
Year 
1959 1966 1962 1966 
No. % No. % Total No. % No. % Total 
158 18.9 112 17.1 270 94 15.0 112 17.1 206 
419 49.8 320 48.9 739 360 48.8 320 48.9 680 
263 31.3 222 34.0 485 227 36.2 222 34.0 449 
840 100.0 654 100.0 1494 681 100.0 654 100.0 1335 
X2 = 1.431085 X2 = 3.436772 
5 percent value = 5.99 
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Table 6. Frequency distribution of leadership level 
1959 
Leadership 
Level No. % 
1962 1959 
No. % Total No. 5 
Year 
1966 1962 
No. % Total No, 5 N 
Above 
average 
Average 
Below 
average 
Total 
170 21.1 150 24.2 320 170 21.1 147 22.7 317 150 24.2 1 
417 51. 9 329 53. 1 746 417 51. 9 331 51. 1 748 329 53. 1 3 
217 27.0 141 22.7 358 217 27.0 170 26.2 387 141 22.7 1 
804 100.0 620 100.0 1424 804 100.0 648 100.0 1452 620 100.0 6 
X2 = 4.057232 xz = 0.510033 xz = 2 
5 percent value = 5.99 
distribution of leadership level 
Year 
1959 1966 1962 1966 
o. % No. % Total No, % No. % Total 
70 21.1 147 22.7 317 150 24.2 147 22.7 297 
17 51.9 331 51. 1 748 329 53.1 331 51. 1 660 
17 27.0 170 26.2 387 141 22.7 170 26.2 311 
04 100.0 648 100.0 1452 620 100.0 648 100.0 1268 
X2 = 0.510033 X2 = 2.123280 
5 percent value = 5.99 
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Table 7, Frequency distribution of I. Q. 
Year 
1959 1962 1959 1966 1962 
I. Q. Mo. % No. % Total No. % No. 55 Total No. % N 
89 or less 61 8.9 38 6.9 99 61 8.9 50 8.7 111 38 6.9 
90-109 380 56.3 312 55.8 692 380 56.3 315 55.1 695 312 55.8 3 
110-129 225 33.3 199 35.6 424 225 33.3 199 34.7 424 199 35.6 1 
130 S above 10 1.5 9 1.7 19 10 1.5 9 1.5 19 9 1.7 
Total 676 100.0 558 100.0 1234 676 100.0 573 100.0 1249 508 100.0 5 
X2 = 2.410897 X2 = 0.324405 xz = 4 
5 percent value = 7.81 
le 7. Frequency distribution of I. Q. 
Year 
1959 1966 1962 1966 
% Total No. % No. % Total No. % No. % Total 
6.9 99 61 8.9 50 8.7 111 38 6.9 50 8.7 88 
5.8 692 380 56.3 315 55.1 695 312 55.8 315 55.1 627 
5.6 424 225 33.3 199 34.7 424 199 35.6 199 34.7 348 
1.7 19 10 1.5 9 1.5 19 9 1.7 9 1.5 18 
0.0 1234 676 100.0 573 100.0 1249 508 100.0 573 100.0 1081 
97 xz = 0.324405 X2 = 4.944079 
5 percent value = 7.81 
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1. Questionnaire 
The 1962 questionnaire was designed to obtain complete 
information relating to occupational and educational 
experience of the boys since the original survey was 
completed. The questionnaire was divided into eight parts. 
Part One was designed to obtain data on the family 
background. Information about educational attainment since 
graduating from high school and plans for additional training 
in the future was obtained in Part Two, Part Three obtained 
information relating to occupational attainment, type and 
location of job and how long each job was held. Part Four 
contained information that related 1959 occupational plans to 
1962 attainments. Parts Five through Eight were 
alternatives; respondents answered only one depending on 
whether they were working, had worked or never worked on the 
jobs they planned as their long-range occupation. A copy of 
the questionnaire is presented in Appendix 2. 
The 1956 questionnaire was divided into four sections, 
section One asked for background and training information, 
what type of formal training the respondent participated in 
and for how long and the source of finance for the training. 
Information about job preference and job characteristics were 
obtained in Section Two. Section Three was designed to probe 
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the occupational realization of the respondents and their 
opinion about certain job attributes. Section Four contained 
information about personality and social activities of the 
boys. The 1966 questionnaire is shown in Appendix 3. 
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V. POST HIGH SCHOOL ACTIVITIES 
In this section, respondents* post high school 
activities will be described. Participation rates, trends 
and seasonal variations will be examined. The main 
activities considered are nonfarm work, farming as single 
operator or partner, farm work for wages, farm work for room 
and board, school attendance, employment in armed forces and 
unemployment or on vacation. 
To capture the seasonal variation effectively, the 
summer period and the academic school year were examined 
separately. The data used were obtained from (1) the answer 
to a question in Part Three of the 1962 questionnaire which 
asked the respondents to indicate one activity in which they 
spent most of their time during each month from May, 1959, to 
February, 1962 and (2) the answer to a similar question in 
Part Three of the 1966 follow-up survey. 
A. Summer Period Activities 
1. Partiçi2ation_in_çlviliaa_labor_forç9 
In June, 1959, immediately after graduation from high 
school, 95 percent of our sample boys were in the civilian 
employed labor force. The highest participation rate for any 
summer period was recorded in August, 1959, three months 
after graduation, A majority of the boys were employed on 
the farm. Only nine out of the 71 percent employed on the 
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farm were farming as a single operator or partner. 
Thirty-three percent worked on the home farm for room and 
board. In most cases, this was probably a temporary 
arrangement that allowed the boys to stay at home while 
looking for outside employment or waiting to enter college in 
the fall. 
The proportion employed in the civilian labor force 
dropped steadily from the high of 95.7 percent in August, 
1959, to a low of 76 percent in August, 1964 (Table 8). The 
data indicated that the proportions employed in farm work for 
wages and for room and board declined considerably. The 
decline was partially conpensated for by moderate increases 
in the proportions employed in nonfarm activities and in 
farming. The proportion engaged in nonfarm activity 
increased faster than that in farming. In August, 1965, the 
proportion in the civilian labor force took an upward turn. 
This rise in the civilian labor force matched a decline in 
the proportion in educational activities. Most of the boys 
had completed what they considered adequate additional 
education and had entered the employed labor force on a more 
permanent basis. The difference between the proportion in 
the civilian employed labor force during the summer and 
during the regular 1965 school year was smaller than in 
previous periods. This suggests that most of the boys had 
moved into more permanent jobs. 
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The percentage in the civilian employed labor force was 
consistently higher in August than in June in each period 
from 1959 to 1965. In contrast, the proportion attending 
school was slightly higher in June than in August. The 
higher proportion attending school in June might be due to 
the fact that in some schools spring quarter did not end 
until June or it might have reflected the fact that more of 
the boys attended the first than the second session of summer 
school. 
2. Other activities 
1) School attendance Only three percent of the 
respondents were attending school in August, 1959. The 
proportion attending school during the month of August varied 
very little from 1959 to 1961, In 1962 the proportion rose 
slightly but thereafter continued to decline. In August, 
1965, only four percent were attending school. This was 
slightly higher than the proportion that was attending school 
shortly after graduation in 1959. This difference might have 
reflected summer school attendance by upperclassmen and 
graduate students. 
2) Armed forces Participation in armed forces 
activities immediately after graduation was very small. In 
June, 1959, only one and one half percent were in the armed 
forces. The rate increased steadily over the years, reaching 
a maximum in the summer of 1961. It dropped slightly in 1962 
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and 1963, with another moderate rise in the summer of 1964. 
This rise and decline seemed to follow a two-year cycle 
representing, approximately, the length of time draftees 
spent in the armed forces. The rise in 1964 probably 
reflected more college graduates becoming available for 
induction into the armed forces. 
3) Unemployment and vacation A remarkably low 
proportion of the boys (1.1 percent) were either unemployed 
or on vacation in August, 1959. One reason why unemployment 
was low was that most of the boys simply returned to the home 
farm and took up temporary jobs while they were looking for a 
permanent one. The proportion varied very little over the 
years and was only three percent in August, 1965. This 
increase was a result of more boys going on vacation. The 
proportion actually unemployed was identical to what it was 
in 1959 (0.5%). 
B. Academic Year Activities 
The proportion in the civilian labor force in the fall 
of 1959 was considerably lower than the proportion employed 
in the summer. In contrast, a larger proportion of the boys 
attended school in the fall than in the summer. The 
proportion attending school rose from three percent in August 
to almost 39 percent in October. 
Slightly more than half of the employed labor force 
worked on the farm as single operator, for wages, or for room 
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and board immediately after graduation. In Fall, 1959, the 
proportion of the civilian employed labor force in nonfarm 
occupations exceeded the proportion employed on the farm. 
The proportion farming as a single operator or partner 
increased slightly, but the proportion employed on the farm 
relative to total employment declined. The decline in the 
proportion working on the farm for wages or for room, board 
and spending money was responsible for the decline in farm 
employment. The proportion employed in farm work for wages 
and for room and board declined as the proportion employed in 
nonfarm work, farming, and educational activities increased. 
By February, 1960, 50 percent of all the civilian employment 
was in nonfarm jobs. The remaining 50 percent were in farm 
employment. One out of every eight employed boys was a farm 
operator at this time. 
The proportion of boys in the employed labor force 
increased at an increasing rate from 1960 to 1966. The 
proportions employed in nonfarm occupations and in farming as 
a single operator increased but the proportion in nonfarm 
jobs increased faster than the proportion in farming. In 
contrast, the proportion employed in farm work for wages and _ 
for room and board declined. It declined sharply from 1959 
to 1960 and thereafter at a decreasing rate. 
Almost 39 percent of the boys were attending school in 
Fall, 1959. There was a gradual decline in this proportion 
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froB 1960 to 1963. After this period, the proportion 
decreased at an increasing rate and leveled off at about six 
percent in the fall of 1965, 
Participation in the armed forces immediately after 
graduation was very low, but in the fall of 1959 it began to 
rise and continued to rise steadily until the end of 1961, 
when it declined slightly. It remained fairly constant from 
February, 1962, till Summer, 1963, & new surge in the 
proportion engaged in armed forces activities started in the 
fall of 1963 and reached a peak in April, 1964, when it took 
a downward turn. This new surge probably reflected the entry 
of boys into the armed forces following completion of 
college. The downward trend after April, 1964, was 
associated with the return to civilian life of boys who had 
completed their service obligation. 
The proportion of boys in the unemployed or on vacation 
group fluctuated from time to time. It was consistently 
higher during the summer than during the school year. A 
possible explanation could be that the number of unemployed 
increased during the summer when the boys were out of school 
and looking for temporary work. During the school year the 
proportion was generally low but quite variable. 
A closer look at the proportion engaged in each activity 
is appropriate at this point. When was it at a minimum, at a 
maximum; and how widely does it fluctuate? 
H 2  
1. Nonfarm work activity 
In June, 1959, immediately following high school 
graduation, 24.3 percent of the respondents were in nonfarm 
work. The percentage in this activity increased to 28.3 per 
cent by August. With the beginning of the school year, the 
percentage dropped to 22,5 in December. This pattern of a 
higher percentage in nonfarm activity during the summer, 
followed by a decline during the school year continued 
through 1966 without a single reversal. The rise in the 
percentage in nonfarm work during the summer periods was 
related to a decline in the percentage in school since many 
students obtained nonfarm jobs during summer vacation. 
If the summer period is eliminated to minimize the 
fluctuation due to temporary vacation jobs, there was a 
steady growth in the percentage in nonfarm work from 1959 
through 1963 when the growth rate started to increase 
rapidly. The rapid increase from 1964 on also was associated 
with a decline in the percentage attending school. Most of 
the increase in nonfarm work activity during the academic 
year probably reflected permanent entry into the civilian 
labor force. 
A minimum of 22.6 percent in nonfarm activity was 
recorded in December, 1959. This happened to be the period 
when a sizeable proportion (39.1 percent) of the respondents 
were in school. The maxiumu participation rate (57.6 
43 
percent) occurred in February, 1966, the last period for 
which data was collected. During this same month, only 6.2 
percent were in school (Table 8a). 
2. Farmi na_activitï_as_a_sin2le_2roprietor_or_£artner 
Eight-point-eight percent of the respondents were 
engaged in farming as a single operator or partner in June, 
1959, a month after graduation from high school. This 
percentage dropped to a low of 5.3 in winter, suggesting that 
some operators returned to school during the period of slack 
farm work. 
The percentage of the respondents farming as a single 
operator or as partner picked up in the spring of 1960, and 
rose steadily up to the time of the second survey in 1966. 
This rise was associated with a decline in participation in 
post high school training by boys who entered farming. The 
minimum participation rate of 5.3 percent occurred in 
December, 1959. This was followed by a steady increase, 
reaching a maximum of 24.0 percent in February, 1966, 
suggesting that as boys who planned to farm completed their 
training and military obligation, they entered farming. The 
trend in farming activity paralleled that of nonfarm 
activity. The minimum and the maximum participation rate in 
both activities occurred during the same period (Figure 1). 
Table 8a. Frequency distribution of post high school activities of Iowa farm boys 
Year Year 
1959 1960 
Months Months 
Activity Feb Apr June Aug Oct Dec Feb Apr June Aug Oct Dec 
Armed forces — - 1.1» 4. 2 7.5 10.0 11.8 11.4 10.8 11.2 12.8 13. 4 
Nonfarm work - - 24. 3 28. 3 23.3 22.6 24.2 25.7 37. 1 40.8 29.8 27.7 
Farming 
(operator & 
partnership) — — 8.8 8.2 6.0 5.3 5. 8 8.5 10.0 9.4 8.6 9.0 
Farm work 
(wages) — - 29.4 27.7 11.2 9.0 7.8 9.2 20.6 18.3 8.1 6.2 
Farm work 
(room s board) — — 32.5 27.5 12.6 11.7 10.1 7. 8 15.6 15. 1 6.5 7.2 
On vacation - - 0.6 0.6 0.2 0.6 0.3 0. 3 0.6 1. 1 0.3 0.9 
At school - - 1.4 3.0 38.7 39.1 38.1 36. 5 4.8 3.3 33.4 34.0 
Unemployed - - 1.6 0.5 0.5 1.7 1.9 0.6 0.5 0.8 0.5 1.6 
Total 100.0 100. 0 100.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0 
Table 8a. (continued) 
Year 
1961 
Year 
1962 
Activity Feb Apr June 
Months 
Aug Oct Dec Feb Apr June 
Months 
Aug Oct Dec 
Armed forces 15.U 15.5 15.9 16.0 15.7 16.5 13.4 14. 4 14.2 14.5 13.1 13.9 
Nonfarm work 26.7 27.0 140. 8 42.9 30.5 29.5 35.7 34,8 43.1 45.4 36.2 37.1 
Farming 
(operator 6 
partnership) 9.6 11.8 11.7 11.5 12.0 11.9 14.3 15. 3 16. 3 16.0 15.8 14.4 
Farm work 
(wages) 5.1 7.7 14.1 13.6 7.5 7.5 6.4 7.8 10.7 10.8 8.0 7.0 
Farm work 
(room & board) 7.5 6. 1 10. 9 10.9 5.6 4.7 4.6 4.1 5.8 6.3 4.3 4.3 
On vacation 0.2 0. 2 0.6 1.2 0.2 0.6 0.6 0.2 0.7 1.5 0.3 0.6 
At school 33.3 31. 1 5.2 3.3 27.7 28.3 23.7 23.0 8.7 5.5 22.3 22. 1 
Unemployed 2.2 0.6 0.8 0.6 0.8 1.0 1.3 0.4 0.5 - - 0.6 
Total 100.0 100.0 100.0 100.0 100.0 100.0 100.0 100. 0 100.0 100.0 100.0 100.0 
Table 8a. (continued) 
Year 
1963 
Year 
1964 
Activity Feb Apr June 
Months 
Aug Oct Dec Feb Apr June 
Months 
Aug Oct Dec 
Armed forces 13.6 13.4 13.5 13.9 14.8 15.4 17.7 18. 1 16.7 16.5 14.0 13.7 
Nonfarm work 37.3 36.6 43.8 47.6 42.4 43.5 42.3 42.4 45.3 47.0 46.4 48.7 
Farming 
(operator S 
partnership) 15.7 18. 3 19.3 18.5 18.9 17.7 18.9 20.1 20.9 20.1 21.4 20. 8 
Farm work 
(wages) 6.0 6.4 9.4 9.4 7.3 5.9 5.3 5.9 7.0 6.7 5.8 4.8 
Farm work 
(room S board) 3.6 3.4 4.5 4.2 2.1 1.8 1.2 1.2 1.5 1.9 1.6 1.2 
On vacation 0.4 0.3 1.5 2.2 0.9 1.2 0.6 0.3 1.9 2.4 0.9 0.9 
At school 22.7 21.3 7.7 3.9 13.5 13.8 12.8 11.7 6.4 4.8 9.2 9.5 
Unemployed 0.7 0.3 0. 3 0.3 0.1 0.7 1.2 0.3 0.3 0.6 0.7 0.4 
Total 100.0 100.0 100. 0 100.0 100.0 100. 0 100.0 100. 0 100.0 100.0 100.0 100.0 
Table 8a, (continued) 
Activity Feb Apr 
Year Year 
1965 1966 
Months Month 
June Aug Oct Dec Feb 
Armed forces 13.5 12.6 12.0 11.0 9,8 
o
 
00 
6.7 
Nonfarm work 50.U 50,7 51,8 53.5 55,5 57. 1 57.6 
Farming 
(operator 5 
partnership) 20,9 22.5 22.7 22.4 23,5 23.3 24.0 
Farm work 
(wages) 4.5 4.6 5,3 5.5 4,7 4.0 3,3 
Farm work 
(room & board) 0,7 0.9 1.2 0. 6 0,6 0.6 0.7 
On vacation 0.4 0.4 1.8 2,7 0. 1 1.0 1.2 
At school 8.6 8.0 4.6 4.0 5.8 5,6 6.2 
Unemployed 1.0 0.3 0.6 0.3 - 0.4 0. 3 
Total 100.0 100.0 100. 0 100,0 100.0 100.0 100.0 
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Table 8b. Unemployment rate among the sample boys 
for selected months compared with the rate 
among the Iowa total labor force 
Sample Boys Iowa Total Labor Force 
February, 1960 1.9 3.7 
February, 1962 1.3 4.4 
February, 1964 1.2 3.7 
February, 1966 0.3 2.6 
August, 1959 0. 5 2.0 
August, 1961 0.6 3.6 
August, 1963 0.3 2.4 
August, 1965 0.3 2.4 
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3. Farm work for wages 
Twenty-nine-point-four percent of the respondents were 
engaged in farm work for wages in June of 1959. 
Participation in this activity varied with the season. 
During the academic year, the percentage dropped, presumably 
because students who had been working as farm hands returned 
to school. The percentage went up during the summer period, 
suggesting that some of the students out of school worked on 
the farm for wages. 
The minimum participation rate (3.3 percent) was 
recorded in February, 1966. It is likely that this rate has 
leveled off or even declined further since then. The maximum 
rate occurred in June, 1959, the first month after high 
school graduation. 
4. Farm work for room and board 
In June, 1959, 32.5 percent of the respondents were 
engaged in farm work for room and board. In this activity, 
like that of farm work for wages, there was a seasonal 
fluctuation in the participation rate. It was generally 
higher in the summer months than during the academic year, 
suggesting that when school was out, some students worked on 
home farms for room, board and spending money. 
The participation level of 32.5 percent represented the 
maximum and it declined gradually over the time to a minimum 
of 0.6 percent in the summer of 1965. At the time of the 
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1966 survey, only 0.6 percent were working on the home farm 
for room and board. 
5. Ed uca t i^al_act ivi tjr 
There was evidence of wide seasonal variation in the 
level of participation in this activity. As might be 
expected, it was generally higher during the academic year 
than during the summer period from 1959 to 1966. Since there 
was wide variation in the rate during the year, it will be 
more meaningful to consider the participation rate for the 
academic year and the summer period separately. 
1) During the academic year The maximum 
participation rate of 39.1 percent was recorded during the 
first academic year following high school graduation. The 
rate declined steadily until a minimum of 5.6 percent was 
reached in December, 1965. The rate did increase to 6.2 
percent in February, 1966. This small increase may have 
reflected a return to school of some respondents for short 
courses, college graduates taking graduate work or returning 
servicemen engaged in post high school training. 
It is interesting to note that except in 1960 and 1965, 
the percentage of the respondents involved in educational 
activities was consistently higher in December than in 
October. A check through the data indicated an off-setting 
reduction in farming activity during December. Undoubtably, 
this was associated with farm operators returning to school 
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for short courses, it is a fairly common practice for young 
farmers to attend short courses during the winter months when 
there is less work pressure on the farm. 
2) Summer period Participation in educational 
activities during the summer was very low. Only 1.4 percent 
of the respondents were engaged in educational activity in 
June, 1959. The rate increased moderately over the years, 
and reached a maximum of 8.7 percent in June, 1962. This 
probably reflected upperclassmen attending summer school. 
The percentage then started on a downward trgnd and reached a 
low of 4.0 percent in August, 1965. 
It could be observed from the data that there was a 
consistently higher participation rate in June than in August 
(Table 8a). As mentioned earlier, this could have simply 
reflected variation in ending of the academic year. Colleges 
break up for spring vacation at different times. Some spring 
semesters end late in May and others go into June, Another 
possible explanation for this observation might be that some 
of the college students attended first summer session and 
stayed out of school during the last half of summer. In 
contrast, the unemployment rate in August was slightly higher 
than in June. The higher August unemployment rate probably 
was associated with the decline in the participation in 
educational activity in August and the students* inability to 
find parttime jobs. 
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6. Armed forces 
One-point-four percent of the respondents were in the 
armed forces by June, 1959. The percentage increased 
steadily; it was 16.5 in December, 1961. After this time, 
the percentage dropped and remained fairly constant at an 
average of 13.8 until October, 1963, when it picked up and 
reached 18.1 percent in April, 1964. The increase in the 
percentage was associated with a reduction in educational 
activities as college graduates became available for armed 
forces service. 
By the time the second follow-up survey was conducted in 
February, 1966, only 6.7 percent of the respondents were in 
the armed forces (Table 8a). The reduction in participation 
rate indicated that as draftees fulfilled their obligation, 
they returned to civilian life. This 6.7 percent was much 
higher than the 2.6 percent that planned a permanent career 
in the armed forces. Unless there was a change in 
respondents' career plans, armed forces participation 
probably continued to decline after February, 1966, 
stabilizing at a level substantially below 6.7 percent. 
7. anemplovnent 
The unemployment rate fluctuated widely. The highest 
rate (2.2 percent) was recorded in February, 1961, while the 
lowest rate (0.00 percent) was recorded in August and 
October, 1962. In April, 1965, the unemployment rate was 0.3 
percent, and this rate remained the same through February, 
1966, the date of the last contact. 
The unemployment rate for the sample of Iowa farm boys 
was appreciably smaller than that for the total Iowa labor 
force. During the study period, the unemployment rate for 
the Iowa total labor force ranged from a high of 4.4 percent 
in February, 1962, to a low of 2.6 percent in February, 1966. 
Table 8b shows that unemployment rate among the sample farm 
boys was lower than that for the Iowa total labor force. 
The low unemployment rate among the boys reflected the 
fact that some worked for room and board on the home farm 
while they were looking for other jobs. Although working for 
room and board is a temporary arrangement and in most cases 
the compensation is far below the value of the effort, it is 
technically classified as employment since the boys were 
engaged in productive activity. It is likely that few, if 
any, of these cases are counted in the official unemployment 
statistics. 
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VI. ASSOCIATION BETWEEN 
PATTERNS OF ACTIVITIES AND SELECTED VARIABLES 
In this section, the relationship between the pattern of 
post high school activity of the respondents and some 
selected variables will be examined. In order to capture the 
seasonal variation in the activities, February and August 
were selected to represent the academic and summer periods 
respectively. February was selected because it would 
maximize the estimated number of people who were in 
educational activities by capturing the people who were 
farming but took time off during the slack period in the 
winter to attend school or participate in short courses. 
Also, February is roughly the middle of the regular school 
year. On the other hand, August was selected to represent 
the summer period to minimize the problem of when the spring 
term ended and summer bagan. Some schools ended their spring 
term late in May, others in June. It would have mattered 
very little if July had been selected instead. 
The variables that will be considered are parental net 
worth, grade point average, income expectations in farming, 
non-income preferences in farming and educational plans made 
in 1959. 
Activities of the boys were classified as follows: 
occupational activities which covered all employments in 
nonfarm and farming jobs; educational activities to cover all 
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post high school training; armed forces; and "others," made 
up of unemployed and on vacation. 
A. Variables* 
Parental Net Worth; The value of all assets owned by the 
family as estimated by the family banker. The high group 
consisted of boys from families with $35,000 or more net 
worth. Boys with families with a net worth of between 
$15,000 and $34,999 were in the medium group. A net worth of 
less than $15,000 put the boys in the low group. 
Income Expectations in Farming: The ratios of the expected 
net returns to a specific bundle of inputs in farming to the 
expected net returns in nonfarm employments in 1965 as 
estimated by the boys in Spring, 1959. Boys with ratios of 
0.9 and above were put in the group with high relative income 
expectations in farming. Those with ratios between 0.6 and 
0.8 were in the medium group, while those with ratios of 0.59 
and below were classified in the low group, 
Son-Income Preference for Farming; The intensity of 
willingness to forego increments of income in order to have 
non-income benefits associated with the occupations selected. 
A choice of farming and a willingness to forego at least 
$1500 of income put the boys in the group with highest 
iPor the method of measurement of the variables, see 
Kaldor et al. (1962). 
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non-income preference for farming. The boys who (1) 
selected farming at equal incomes and were willing to forego 
$500 to $1000 of annual income, (2) were indifferent between 
farming and nonfarm employment at equal incomes or (3) 
selected nonfarm employment at equal incomes and were willing 
to forego up to $500 to have the non-income benefits 
associated with nonfarm employment were classified in the 
medium group. The low group consisted of boys who preferred 
nonfarm employment at equal incomes and were willing to 
forego $1000 or more to have benefits associated with nonfarm 
work. 
B. Difference in Post High School Activities 
Associated with Parental Net Worth 
Financial requirements may influence the activity that a 
person performs. Some activities have a high financial 
requirement, and it is obvious that a person with low 
financial resources will be unable to participate in such 
activities, Kaldor et al. (1962) found that parental net 
worth influenced the occupational plans of the group of boys 
under study. The question now is: "Did parental net worth 
affect the pattern of activities followed by the boys?" It 
was postulated that the pattern of activities followed by the 
boys with high financial resources would be different from 
that followed by those with low financial resources. 
58 
The answer to the question was provided by the response 
to the question that asked the respondents to identify the 
activity at which most of their time was spent during each 
month from June, 1959, to February, 1962, and for selected 
months from 1962 to 1966. 
1. Employment 
The data showed that the rate of participation in the 
civilian labor force was inversely associated with the level 
of parental net worth. The higher the parental net worth the 
smaller the proportion that was in the civilian employed 
labor force (Table 9). 
Apparently, the type of jobs the boys were employed in 
also was influenced by the level of parental net worth. A 
higher percentage of boys with high parental net worth than 
those with low parental net worth were farm operators. 
Participation in farm work for room and board was positively 
associated with parental net worth, too. Boys with low 
parental net worth participated less often in farm work for 
room and board than boys with high parental net worth. 
Parents with high net worth were more able to provide the 
opportunity to work on the home farm than parents with low 
net worth. Boys with medium parental net worth fell in 
between the extremes. There was no apparent relationship 
between level of parental net worth and participation in farm 
work for wages. If the home farm were not large enough to 
Table 9. February pattern of post high school activities 
by parental net worth 
Year 
1960 
Parental Net Worth 
Activity High Medium Low Total 
(February) 
No. X No. % No. % 
1 
1 
1 
ss
 
i 
1 
o
 
1 
1 
•
 
1 
% 
Armed forces 18 11.0 25 12.3 25 12.1 68 11.8 
Nonfarm work 18 11.0 61 29.9 58 28.2 137 23.9 
Farming 
(operator, 
partnership) 12 7.3 9 4.4 13 6.3 34 5.9 
Farm work 
(wages) lU 8.5 12 5.9 19 9.2 45 7.8 
Farm work 
(room 5 board) 20 12.2 16 7,8 21 10.2 57 9.9 
In school 79 48.2 79 38.7 62 30.1 220 38.5 
Others* 3 1.8 2 1.0 8 3.9 13 2.2 
Total 164 100.0 204 100.0 206 100.0 574 100.0 
1Includes unemployed or on vacation 
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Year 
1962 
Parental Net Worth 
High Medium Low Total 
No. % No. % No. % No. % 
20 12.2 32 15.7 42 20.5 94 16.4 
28 17. 1 68 33. 3 75 36.7 171 29.8 
33 20.2 24 11.8 14 6.8 71 12.4 
16 9.8 6 2.9 13 6.3 35 6. 1 
13 7.9 7 3.4 9 4.4 29 5.1 
51 31.0 64 31.4 47 22.9 162 28.3 
3 1.8 3 1.5 5 2.4 11 1.9 
164 100.0 2 04 100.0 205 100.0 57 3 100.0 
Table 9. (continued) 
Year 
1964 
Parental Net Worth 
Activity High Medium Low Total 
(February) 
No. % No. % No. % No. % 
Armed forces 24 13. 9 39 17. 7 44 20.4 107 17. 6 
Nonfarm work 50 28. 9 100 45. 3 108 50. 1 258 42. 3 
Farming 
(operator, 
partnership) 51 29. U 30 13. 7 33 15.2 114 18. 7 
Farm work 
(wages) 13 7. 5 7 3. 2 10 4.6 30 4. 9 
Farm work 
(room S board) 2 1. 2 6 2. 7 - - 8 1. 3 
In school 30 17. 3 34 15. 5 18 8.3 82 13. 5 
Others! 3 1. 8 4 1 .  9 3 1.4 10 1 .  7 
Total 173 100. 0 220 100. 0 216 100.0 609 100. 0 
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Year 
1966 
Parental Net Worth 
High Medium Low Total 
No. % No. % No, % No. % 
7 4.0 12 5.5 18 8.4 37 6.1 
76 44.0 140 63.8 133 62.2 349 57.7 
69 39.8 42 19.2 36 16.8 147 24.2 
8 4.6 5 2.3 7 3.3 20 3.3 
2 1.2 3 1.4 5 0.8 
10 5.8 14 6.4 14 6.5 38 6.3 
1 0.6 3 1.4 6 2.8 10 1.6 
173 100.0 219 100.0 214 100.0 6 06 100.0 
63 
provide employment opportunity, the boys could work on 
neighboring farms. Therefore, there is no a priori reason to 
expect any association between parental net worth and such 
employment. 
The inverse relationship between parental net worth and 
participation in civilian employed labor force was mostly due 
to the proportion in each net worth group employed in nonfarm 
jobs. The data showed that a higher proportion of boys with 
low parental net worth than boys with high parental net worth 
were employed in nonfarm jobs (Table 9). Entry into nonfarm 
work generally required less financial resources than 
farming. It was reasonable to expect more boys with high 
parental net worth than those with low parental net worth to 
farm, and more boys in the low than the high net worth group 
to be employed in nonfarm jobs. The data were consistent 
with this expectation. 
2. Post high school education 
Education is an expensive venture and, other things 
being egual, it might be expected that a higher proportion of 
the boys with high than low parental net worth would 
participate in post high school education. The data 
indicated a positive association between the level of 
parental net worth and participation in post high school 
education. In February, 1960, about 36 percent of the boys 
attending school were in the high net worth group while only 
64 
28 percent were in the low net worth group. The proportion 
of the boys in each parental net worth group attending school 
declined over time, but the proportion of boys in the high 
net worth group declined faster than the proportion of those 
in the medium and the low net worth groups. 
Seven years after graduation from high school, there was 
no significant difference in the proportion of the boys in 
each net worth group attending school. By 1966, the positive 
association between net worth and participation in 
educational activities evident in 1960 had disappeared. This 
disappearance of the relationship could be due to the fact 
that by 1966, most of the boys were out of school and the 
majority of those that were in school were college graduates 
who could support themselves financially, in which case the 
influence of parental net worth on participation in 
educational activities at this level was minimal. 
3. Armed forces 
The proportion of the boys in the medium and low 
parental net worth employed by the armed forces in February, 
1960, was slightly higher than the proportion of boys in the 
high net worth group. This was probably because a higher 
proportion of high net worth boys were attending school and 
therefore had armed forces service deferment. Over time, the 
difference in the proportion of boys in the high and low net 
worth groups employed by the armed forces increased, â 
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slightly higher proportion of the boys in low than high net 
worth group were in the armed forces perhaps because they had 
better job opportunities in the armed forces than anywhere 
else. 
4. 'Other* activities 
There was an inverse relationship between the level of 
parental net worth and the proportion in "other" activities. 
The boys in this category were mostly unemployed and looking 
for jobs. Boys with high parental net worth had better 
opportunity to work on the home farm while searching for 
off-farm jobs than boys in the low net worth group and were 
less likely to be unemployed. 
The proportion of boys in each net worth group on 
vacation or unemployed was very low in the period immediately 
after graduation and remained low over time. In 1965, only 
six-tenths of one percent of the boys in the high net worth 
group was unemployed or on vacation. This compared with 
almost three percent for the boys in the low net worth group. 
C. Differences in Post High School Activities 
Associated with High School Grade Point Average 
Entrance requirements into various activities differ. 
Some activities such as post high school educational 
activity, for example, have minimum capacity requirements. 
High school grade point is used as a crude indicator of 
capacity. It might be expected that boys with different high 
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school grade points would have different patterns of post 
high school activities. 
Boys with a low grade point average may consider 
themselves incapable of handling post high school education. 
They may consider activities that require no formal education 
beyond high school and, consequently, enter the civilian 
labor force immediately. In contrast, boys with high grade 
point average are more likely to be heavily involved in 
additional education after high school and thereby delay 
their entry into the labor force. 
1. EmEloiment 
The data on Iowa senior farm boys indicated an inverse 
association between grade point average and participation in 
the civilian employed labor force in the early post high 
school period. A much higher proportion of the boys in the 
low than the high grade point average group entered the 
civilian employed labor force after high school graduation 
(Table 10). 
Over the years, the proportion of the boys in the 
civilian employed labor force increased within all the grade 
point average groups. The increase among the group with high 
grade points was higher than among the group with low grade 
point average. The major source of the increase in the 
proportion employed in the civilian labor force was a 
Table 10. February pattern of post high school activities 
by high school grade point 
Year 
1960 
Grade Point 
Activity 81 or less 82-89 90 S over Total 
(February) 
No. % No. % No. % No. % 
Armed forces 12 13.0 45 14.9 18 7.9 75 12. 1 
Nonfarm 35 38.0 81 26.7 32 14. 1 148 23. 8 
Farming 
(operator, 
partnership) 7 7.6 18 5.9 7 3.1 32 5. 1 
Farm work 
(wages) 11 12.0 25 8.3 12 5.3 48 7. 7 
Farm work 
(room & board) 18 19.6 33 10.9 13 5.7 64 10. 3 
In school 7 7.6 93 30.7 1 42 62.6 242 38. 9 
Others^ 2 2.2 8 2.6 3 1.3 13 2. 1 
Total 92 100.0 303 100.0 227 1 00.0 622 100. 0 
^Includes unemployed or on vacation 
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Year 
1962 
Grade Point 
81 or less 82--89 90 5 over Total 
(0. % No. % No. % No. % 
17 18.5 67 22. 1 21 9.3 105 16.9 
38 41.3 106 35.0 39 17.2 183 29.5 
13 14.1 38 12.5 23 10. 1 74 11.9 
8 8.7 22 7.3 8 3.5 38 6. 1 
9 9.8 11 3.6 12 5.3 32 5.1 
5 5.4 52 17. 1 121 53.3 178 28.6 
2 2.2 7 2.4 3 1.3 12 1.9 
92 100.0 303 100.0 227 100.0 622 100.0 
Table 10. (continued) 
Year 
1964 
Grade Point 
Activity 
(February) 
81 or less 82-89 90 B over Total 
No. % No. % No. % No. % 
Armed forces 12 11.0 63 19.8 40 18. 1 115 17.7 
Nonfarm 57 52.4 136 42.8 84 38.0 277 42.8 
Farming 
(operator, 
partnership) 23 21. 1 58 18.2 36 16.3 117 18.1 
Farm work 
(wages) 10 9.2 17 5.3 8 3.6 35 5.4 
Farm work 
(room 5 board) 2 1.8 5 1.6 1 0.5 8 1.2 
In school 2 1.8 32 10. 1 50 22.5 84 13.0 
Others! 3 2.7 7 2.2 2 1.0 12 1.8 
Total 109 100.0 318 100.0 221 1 00.0 648 100.0 
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Year 
1966 
Grade Point 
81 or less 82-89 90 S over Total 
No. % No, % No. % No. % 
5 4.7 20 6.3 19 8.6 44 6.8 
67 62.8 186 58.7 119 53.7 372 57.7 
25 23.4 77 24.3 48 21.7 150 23.3 
5.6 11 3.5 2.3 22 3.4 
1. 9 
2 
107 
1.9 
100.0  
0.9 
18 
2 
317 
5.7 
0 . 6  
100.0 
24 
6 
221 
5 
10.9 
2 . 8  
100.0 
0.8 
42 
10 
645 
6.5 
1.5 
100.0 
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compensatory decline in the proportion of the boys attending 
school. At the time of the last contact, the proportion of 
the boys with low grade point average in the civilian labor 
force continued to be higher than that of the boys with high 
grade point average, but the proportions were closer than 
they were in the early post high school period (Table 10). 
Participation in nonfarm jobs continued to be different 
for the various grade point average groups over the study 
period. The rate was highest for the low grade point average 
group. On the other hand, the early inverse relationship for 
participation in farming as operators had disappeared. By 
1966, there was little difference in the proportion of boys 
with different grade point average who were farming as 
operators. Apparently most of the boys with a high grade 
point who planned to farm but were attending school during 
the early period after graduation had terminated their 
education and entered farming on a permanent basis, 
2, Post high school education 
On the other hand, the data showed a positive 
association between grade point average and participation in 
post high school educational activities. Approximately six 
out of every ten boys with a high grade point average were 
attending school in February, 1960, In sharp contrast, 
slightly less than one out of every ten of the boys with a 
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low grade point average was involved in post high school 
educational activities (Table 10). Apparently the boys with 
a low grade point average did not consider themselves capable 
of completing post high school education and, consequently, 
entered the labor market much earlier than their peers with a 
high grade point average. The proportion of the boys engaged 
in educational activities declined over time. The decline 
was gradual from 1960 to 1962 when the proportion dropped 
sharply as a majority of the boys completed their education 
and entered the labor market. By 1966, nearly 11 percent of 
the boys with a high grade point average were in school 
compared with only six percent of those with a medium grade 
point. All the boys with a low grade point average were out 
of school. Since most of the boys in school in 1966 were 
probably doing graduate work, it might be expected that a 
high proportion of them would be boys with a high grade point 
average. 
3. Armed forces 
Participation in the armed forces was inversely 
associated with grade point average. A higher proportion of 
the boys with a low grade point than those with a high grade 
point average were in the armed forces in February, 1960. 
While some of the boys in the armed forces at the time were 
career officers, most of them were drafted to fulfill their 
service obligation. Generally, boys attending school were 
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granted deferment to enable them to complete their education. 
It was established earlier that a high proportion of the 
boys with a high grade point average were attending school in 
February, 1960; and with deferment privileges for boys 
attending school, it was reasonable to expect fewer boys with 
a high grade than boys with a low grade point average to be 
in the armed forces in February, 1960. 
. ig^rl_activities 
Participation in the activities classified as "other" 
was inversely associated with grade point average. "Other" 
activities consisted largely of unemployment. A higher 
proportion of the boys with a low grade point average entered 
the labor marker immediately after graduation. A higher 
proportion of these boys than those with a high grade point 
average were unemployed. 
The proportion of the boys that were unemployed changed 
very little from 1960 to 1964. In February, 1966, a slightly 
higher proportion of the boys with high grade point average 
than those with low grades were in the "other" activities 
category. This reflected the fact that a majority of the 
boys with high grades previously engaged in educational 
activities were done with school and had entered the labor 
market looking for jobs. 
By 1966, seven years after graduation from high school, 
the association between the variables had become relatively 
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weak. A majority of the boys with high grade point averages 
that were initially engaged in educational activities had 
completed their training and had entered the civilian 
employed labor force. Consequently, the proportion of the 
group engaged in educational activities declined while the 
proportion engaged in civilian occupations increased rapidly 
over time. This trend also was observable within the groups 
with medium and low grade point average, as a result, the 
differences in the pattern of activities pursued by the boys 
with different grade point averages declined over time. This 
was only true under the special condition that the activities 
performed were classified as occupational or educational. If 
the nonfarm components of the occupational activities were 
broken down into a variety of careers, it is conceivable that 
the divergence between patterns of activities of the various 
groups would increase rather than decrease over time. This 
is a reasonable expectation because of the differences in the 
type and level of education achieved, and the diversity of 
occupations pursued. It might be expected that a difference 
in grade point average would lead to different occupational 
activities. 
Data for the summer periods indicate that a slightly 
higher proportion of respondents with a high grade point 
average were in civilian occupations than boys with a low 
grade point average. A slightly higher proportion of the 
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boys with low grade point average than those with high grade 
point average were in school. This was in sharp contrast to 
the relationship observed during the school year when a 
higher proportion of the boys with high grade point average 
than those with low grade point average were attending 
school. The most likely explanation for the difference in 
relationships seems to be that some of the boys with low 
grade point had to spend extra time to finish their 
graduation requirement. It is also conceivable that these 
boys, if they planned to go to college, spent part of the 
summer in school to get ready for the regular school session 
in the fall. 
D. Difference in Post High School Activities 
Associated with Income Expectations in Farming 
1. Employment 
Immediately after graduation, participation in the 
civilian employed labor force was positively associated with 
income expectations in farming. Almost 54 percent of the 
boys with high income expectations in farming were in the 
civilian employed labor force compared with only 43 percent 
of the boys with low income expectations. During the study 
period, participation in the civilian employed labor force 
continued to be positively associated with income 
expectations in farming. The proportion of the boys in each 
income expectation category in the civilian work force 
76 
increased over time but the high income expectations group 
continued to have the highest proportion in the work force. 
Participation in nonfarm occupations, however, was not 
associated with the level of income expectations. Other 
things equal, one would expect that boys with low income 
expectations would be heavily employed in nonfarm 
occupations. However, other things were not equal. Boys 
with low income expectation in farming who preferred nonfarm 
jobs became involved in educational activities and were not 
engaged in work activities immediately after graduation. As 
pointed out in several studies, farm boys generally believe 
that post high school education is essential to success in 
nonfarm jobs. The proportion employed in nonfarm jobs rose 
over the period, but there was still no association between 
income expectations and employment in nonfarm jobs. 
But farming as a single operator or in partnership was 
positively associated with income expectation in farming. 
The proportion of boys with high income expectation who were 
farming as a single proprietor or in partnership was three 
times as large as the proportion of boys with low income 
expectations. Employment in farming increased over time and 
the positive association between farming activity and income 
expectation continued throughout the study period. 
A slightly higher proportion of boys with high income 
expectations than those with low income expectations were 
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employed in farm work for wages soon after graduation. This 
apparent positive association might reflect the desire of 
boys with high income expectations to work for other people 
and acquire the experience and some funds they would 
ultimately require when they established their own farms. 
Participation in farm work for wages declined over time and 
was evidently independent of income expectations. 
The data showed a positive association between income 
expectations in farming and farm work for room and board 
immediately after graduation (Table 11). In February, 1960, 
a slightly higher proportion of the boys with low income 
expectations in farming than the boys with medium income 
expectations were engaged in farm work for room and board. 
Boys with low income expectations in farming naturally 
preferred nonfarm jobs; however, farm boys tend to stay on 
the home farm working for room and board while they search 
for their preferred jobs. The participation rate in farm 
work for room and board declined, and the weak positive 
association noted in February, 1960, disappeared over time. 
A possible explanation was that high income expectation boys 
who remained on the home farm had by 1962 established their 
own farms or moved to nonfarm jobs. 
2. Post high school education 
Post high school educational activity was inversely 
associated with income expectations in farming. This 
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association was the result of the relationship between income 
expectations in farming and occupational plans of the boys. 
Kaldor et al. (1962) found among the sample boys that a high 
proportion of those with high income expectation planned to 
farm. It was established earlier that the boys who planned 
to farm planned less post high school education than those 
who planned nonfarm occupations. It might be expected, 
therefore, that more boys with low than with high income 
expectations in farming would attend school. The data 
confirmed this expectation (Table 11). Boys with low income 
expectations were one-and-one-half times more likely to be 
involved in post high school education than the boys with 
high income expectations. Perhaps this reflected the belief 
that post high school education is more valuable in nonfarm 
jobs than in farming. 
School attendance declined over time, but the boys with 
low income expectations in farming continued to participate 
more often in educational activities than boys with high 
income expecations. 
3. Armed forces 
There was positive association between income 
expectations in farming and employment in the armed forces 
immediately after graduation. This is what might be expected 
on a priori grounds. Boys with high income expectations 
preferred farming, and there was no armed forces deferment 
Table 11. February pattern of post high school activities 
by farm-nonfarm income expectation in farming 
Year 
1960 
Income Expectation in Farming 
Activity High Medium Low Total 
(February) 
No. % No. % No. % 
1 1 
« 
1 
o
 
1 %
 % 
Armed forces 26 13,5 29 12.7 19 9.1 74 11.7 
Nonfarm work 43 22.3 57 25.0 50 23.9 150 23.9 
Farming 
(operator. 
partnership) 18 9.3 12 5.2 6 2.9 36 5.7 
Farm work 
(wages) 19 9.8 18 7.9 13 6.2 50 7.9 
Farm work 
(room 6 board) 24 12. 4 20 8.8 21 10.0 65 10.3 
In school 59 30.6 85 37.4 97 46.5 241 38.3 
Others^ 4 2. 1 7 3.0 3 1.4 14 2.2 
Total 193 100.0 228 100.0 209 100.0 630 100.0 
^Includes unemployed or on vacation 
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Year 
1962 
Income Expectation in Farming 
High Medium Low Total 
Jo. % No. % No. % No. % 
35 18.2 43 18.9 28 13.4 105 16.9 
51 26.5 72 31. 5 62 29.7 185 29.4 
35 18.3 21 9.2 23 11.0 79 12.5 
14 7.3 13 5.7 12 5.7 39 6.2 
13 6.8 12 5.3 7 3.3 32 5. 1 
40 20.8 61 26.7 75 35.9 176 28.0 
H 2.1 6 2.7 2 1.0 12 1.9 
192 100.0 228 100.0 209 100.0 6 29 100.0 
Table 11. (continued) 
Year 
1964 
Income Expectation in Farming 
Activity High Medium Low Total 
(February) 
No. % No. % No. % No. % 
Armed forces 30 15.0 53 21.5 36 17.0 119 18.0 
Nonfarm work 76 38.0 105 42.5 95 44.1 276 41.8 
Farming 
(operator, 
partnership) 54 27.0 41 16.7 31 14.4 126 19.1 
Farm work 
(wages) 12 6.0 10 4.0 13 6.0 35 5.3 
Farm work 
(room 5 board) 3 1.5 2 0. 8 3 1.4 8 1.2 
In school 21 10.5 31 12. 6 33 15.4 85 12.8 
Others* 4 2.0 5 2.0 3 1.4 12 1.8 
Total 200 100.0 247 100. 0 214 100.0 661 100.0 
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Year 
1966 
Income Expectation in Farming 
High Medium Low Total 
fo. % No. % No. % No. % 
9 4.5 18 7.3 18 8.4 45 6.8 
104 52.0 153 62.5 120 56.4 377 57.4 
67 33.5 49 22.0 42 19.7 158 24.0 
6 3.0 9 3.7 7 3.3 22 3.3 
2 1.0 - - 3 1.4 5 0.8 
10 5.0 11 4.5 20 9.4 41 6.2 
2 1.0 5 2.0 3 1.4 10 1.5 
200 100.0 245 100.0 213 100.0 658 100.0 
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for farm operators. On the other hand, the boys with low 
income expectations were those who preferred nonfarm jobs. 
As mentioned earlier, farm boys considered post high school 
education essential to success in nonfarm jobs, and a high 
proportion of them (46.4%) were attending school in February, 
1960. Boys attending school generally were granted deferment 
from armed forces service. Consequently, the proportion of 
the boys with low income expectations in far/ning engaged in 
the armad forces activities was lower than the proportion of 
those with high income expectations. 
Participation in armed forces activities fluctuated over 
the years. However, the positive association noted in the 
early post high school period disappeared and was replaced by 
an inverse relationship between participation in the armed 
forces and income expectations in farming. 
By February, 1964, most of the low income expectation 
boys who were attending school in 1960 had completed their 
education or had exhausted their deferment and had become 
available for induction into the armed forces. On the other 
hand, most of the boys in the high income expectations group 
had fulfilled their armed forces obligation earlier because 
they entered the service soon after graduation. 
Consequently, more boys in the low income expectations group 
than the boys in the high income expectations group were in 
the armed forces in February, 1966. The inverse relationship 
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between the variables might also reflect the fact that boys 
in the low income expectations group were more likely to be 
permanent career officers in the armed forces than those with 
high income expectations in farming. 
In February, 1966, the pattern of the activities 
followed by the farm boys continued to be influenced by the 
level of income expectation in farming. Boys with low income 
expectations in farming were more involved in nonfarm jobs, 
in the armed forces and in educational activities than boys 
in the high income expectations in farming group. On the 
other hand, the boys with high income expectations were more 
involved in farming as operators or partners than boys with 
low income expectations. Participation in farm work for 
wages and for room and board in February, 1966, was not 
influenced by income expectations in farming. Identical 
proportions of the boys with high and low income expectations 
were engaged in both activities. 
E. Difference in Post High School Activities 
Associated with Non-Income Preferences 
In a previous report, Kaldor et al. (1962) reported that 
the boys with high non-income preferences for farming planned 
to farm more frequently than those with low non-income 
preferences. This relationship between non-income preference 
and the plan to farm or not to farm indirectly influenced the 
educational plans of the respondents. Those who planned to 
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farm tended to plan less education than those who planned 
nonfarm occupations. This difference in educational plan 
might be responsible for some of the differences in post high 
school activities associated with non-income preferences. 
There was a positive association between employment in 
the civilian labor force and level of non-income preference 
for farming. In February, 1960, a higher proportion of the 
boys with a high non-income preference for farming than boys 
with a low preference were in the civilian employed labor 
force. This suggests that intensity of non-income preference 
for farming influenced the rate of entry into the labor 
market. In February, 1960, almost 57 percent of the boys 
with a high non-income preference for farming had entered the 
labor force compared with only 33 percent of the boys in the 
low non-income preference group. How did the difference in 
preference intensity affect the type of jobs the boys were 
engaged in? 
1. Nonfarm 
The proportion of the boys with a high non-income 
preference employed in nonfarm jobs was slightly lower than 
the proportion of the boys with a low non-income preference. 
This is what one might expect. A majority of the boys with a 
high non-income preference for farming planned to farm and 
required less formal post high school training. In February, 
1960, the proportion of boys with a medium preference 
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intensity employed in nonfara jobs was higher than the 
proportion of boys with a low non-income preference. This is 
consistent with a priori considerations, A low non-income 
preference for farming implied that the boys preferred 
nonfarm jobs if their decision depended only on non-income 
factors. It would be reasonable to expect a high proportion 
of them to be engaged in nonfarm jobs. Many nonfarm jobs 
require more formal post high school education for entry and 
later success. Acquiring the required training for nonfarm 
employment probably delayed the boys' entry into the labor 
market. 
2. Farming 
Boys with a high non-income preference for farming were 
operating farms more frequently than boys with a low 
non-income preference. As the level of non-income 
preference for farming increased, the proportion of the boys 
farming as single operators or as partners increased. In 
February, 1960, for every boy in the low non-income 
preference group that farmed, five boys in the high 
preference group were farm operators. 
3. Farm work for wages 
There was a positive relationship between non-income 
preference for farming and participation in farm work for 
wages. The ratio of the participation rate of boys with a 
high non-income preference to that of boys with a low 
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preference was four to one. More boys from the high 
preference group were in this activity probably to gain the 
experience that would be needed to run their own farms later. 
This method of acquiring on-the-job experience may be 
important when the opportunity to work on the home farm is 
lacking. 
U. Farm work for room and board 
The data showed a direct relationship between non-income 
preference for farming and participation in farm work for 
room and board. As the preference level increased, the level 
of participation became higher. The temporary nature of this 
activity might be responsible for the noted association 
between the variables. Boys in the different non-income 
preference groups were engaged in the activity for different 
reasons. It is reasonable to speculate that boys with a high 
preference level took advantage of the opportunity to work on 
the home farm to gain on-the-job experience while waiting for 
a chance to establish their own farming operations. On the 
other hand, boys in the low non-income preference group used 
the home farm as a base, working for room, board and spending 
money while they were searching for nonfarm jobs. To this 
group of boys, it was just a matter of convenience that they 
entered the activity until they could secure their preferred 
jobs. 
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Boys that were not in the civilian employed labor force 
were engaged in other activities such as attending school, 
serving in the armed forces or unemployed. How was 
non-income preference for farming related to participation 
in these activities? 
5. Educational activity 
The data showed that there was an inverse relationship 
between the level of non-income preference and the 
participation rate in educational activities. About half of 
the boys with low non-income preference for farming and only 
about one-third of those with high preference were attending 
school in February, 1960. The higher proportion of low 
non-income preference boys attending school compensated for 
the higher proportion of boys with high non-income preference 
for farming engaged in farming, farm work for wages and farm 
work for room and board. 
6. Armed forces 
There was no significant difference in the proportion of 
boys with low and high non-income preferences engaged in 
armed forces activities immediately after high school 
graduation. One could expect that a higher proportion of 
boys with high non-income preference than boys with low 
non-income preference would be in the armed forces at this 
early period after graduation. A higher proportion of the 
low non-income preference boys were involved in educational 
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activities for which armed forces service deferment was 
available. But the data did not support this expectation. 
In fact, a slightly higher proportion of the low non-income 
preference boys were engaged in the armed forces in February, 
1960 (Table 12). The deviation from expectation might be a 
result of the high proportion of boys in the low non-income 
preference group that chose the armed forces as a permanent 
career and entered the armed forces immediately after 
graduation. 
7. Onemployment 
In February, 1960, unemployment was slightly different 
among the boys with low non-income preference and those with 
high non-income preference for farming. The difference in 
the sample was small; therefore, it is doubtful that it is 
statistically significant. As mentioned earlier, a higher 
proportion of the boys with high than low non-income 
preference worked on the home farm for room and board. This 
action probably accounted for the slightly lower rate of 
unemployment among the boys with high non-income preference 
for farming. It was also probably true that the boys who 
preferred those working conditions characteristic of farming 
were either able to start their own operation immediately 
after graduation or found it easier to secure work on the 
farm for wages, while the boys with high preference for 
nonfarm jobs had a harder time finding jobs. 
Table 12. February pattern of post high school activities 
by non-income preference for farming 
Year 
1960 
Non-Income Preference 
Activity High Medium Low Total 
(February) 
No. % No. % No. % No. % 
Armed forces 28 12.8 16 8.2 32 13.9 76 11.8 
Nonfarrn work 42 19.2 60 30.9 54 23.4 156 24.3 
Farming 
(operator, 
partnership) 24 11.0 9 4. 7 4 1.7 37 5.8 
Farm work 
(wages) 28 12.8 14 7.2 8 3.5 50 7.8 
Farm work 
(room & bpard) 30 13.7 24 12. 4 11 4.8 65 10.1 
In school 63 28.7 67 34. 5 116 50. 1 246 38.0 
Others! 4 1.8 4 2. 1 6 2.6 14 2.2 
Total 219 100.0 194 100.0 231 100.0 644 100.0 
IIncludes unemployed or on vacation 
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Year 
1962 
Non-Income Preference 
81 or less 82-89 90 S over Total 
No. % No. % o 
Sc 
% No. % 
38 17.4 24 12.4 47 20.4 109 17.0 
49 22.3 73 37.6 70 30.5 192 29.7 
46 21.0 23 11.9 10 4.3 79 12.3 
27 12.3 6 3.1 6 2.6 39 6.1 
9 4.1 15 7.7 8 3.5 32 5.0 
48 21.9 48 24.7 84 36.6 180 28.0 
2 0.9 5 2. 5 5 2.1 12 1.9 
219 100.0 1 94 100.0 230 100.0 643 100.0 
Table 12. (continued) 
Year 
1964 
Non-Income Preference 
Activity High Medium Low Total 
(February) 
No. % No. % No. % No. % 
Armed forces 43 17.8 34 16.7 42 18.3 119 17.7 
Nonfarm work 83 34.5 86 42. 4 117 50.9 286 42.3 
Farming 
(operator, 
partnership) 74 30.7 35 17. 2 18 7.8 127 18.9 
Farm work 
(wages) 18 7.5 11 5.4 7 3.0 36 5.3 
Farm work 
(room 5 board) 1 0.4 5 2. 5 2 0.9 8 1.2 
In school 20 8. 3 26 12.8 40 17.4 86 12.8 
Others* 2 0.8 6 3.0 4 1.7 12 1.8 
Total 241 100.0 203 100. 0 230 100.0 674 100.0 
Year 
1966 
Non-Income Preference 
High Medium Low Total 
Jo. % No. % No. % No. % 
11 4.6 10 5.0 24 10.4 45 6.7 
106 44.7 123 60.8 157 67.9 386 57.5 
92 38.6 46 22.8 23 9.9 161 24.0 
15 6.3 4 2.0 3 1.3 22 3.3 
1 0.4 2 1.0 2 0.9 5 0.7 
11 4.6 11 5.4 20 8.7 42 6.3 
2 0.8 6 3.0 2 0.9 10 1.5 
238 100.0 202 100.0 231 100.0 671 100.0 
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Over the study period, the intensity of non-income 
preferences for farming continued to influence the rate of 
entry into the labor market and the type of activities 
engaged in. The proportion of boys in the civilian employed 
labor force at all levels of non-income preference for 
farming increased at an increasing rate from February, 1960, 
to February, 1966, The proportion for boys in the low 
non-income preference group increased slightly faster from 
1962 to 1961 than that of boys in the high non-income 
preference group. In February, 1966, there was still an 
apparent positive association between participation in the 
civilian employed labor force and the level of non-income 
preference. The association was, however, not as strong as 
it was in the early post high school period. Differences in 
the proportion of the boys from each preference group in the 
civilian employed labor force declined over time. One reason 
was the rapid decline in the proportion of the low non-income 
preference boys engaged in educational acitivities. The data 
showed that by February, 1966, almost 90 percent of the boys 
with high and 80 percent of the boys with low non-income 
preference had joined the civilian employed labor force. 
This suggests that boys with low non-income preference 
entered the labor market late. Many of them had engaged in 
educational activities before they entered their planned 
occupation. The proportion of the low non-income preference 
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group that was in the civilian employed labor force lagged 
behind that of the boys with high non-income preference level 
even seven years after graduation. 
The pattern of activities pursued by the boys with 
different levels of non-income preference for farming 
continued to be different over time. Participation in 
nonfarm jobs increased with time, but a higher proportion of 
the boys in the low non-income preference group continued to 
be employed in nonfarm jobs. In sharp contrast, more boys 
with high non-income preference for farming were farm 
operators. In February, 1965, the data showed a strong 
inverse association between non-income preference for farming 
and participation in nonfarm jobs. On the other hand, there 
was a positive association between the level of non-income 
preference and farming as single operators or as partners. 
Slightly more than 57 percent of all farm operators in 
February, 1966, were from the high non-income preference 
group. Only about 14 percent came from the low non-income 
preference group. 
Participation in farm work for wages declined with time. 
Of the 22 boys that were engaged in farm work for wages in 
February, 1966, 68 percent were from high non-income 
preference group and only about 1U percent came from low 
non-income preference group. 
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At the time of the terminal contact in February, 1966, 
an insignificant proportion of the boys performed farm work 
for room and board, and there was no apparent association 
between it and the level of non-income preference for 
farming. Host of the boys engaged in this activity earlier 
had entered their permanent occupations. 
Among boys participating in educational activities, the 
proportion from the low non-income preference group declined 
more rapidly over time than that from other groups. In 
February, 1966, about <^8 percent of all participants in 
educational activities were from the low non-income 
preference group, compared with only 26 percent from the high 
non-income preference group. The inverse association between 
non-income preference for farming and post high school 
educational activities continued to persist. 
Participaiton in armed forces activities among Iowa farm 
boys increased slightly between 1960 and 1964. The rate of 
increase was uniform among the various non-income preference 
groups. Consequently, the relative level of participation of 
each group was unchanged. In February, 1966, the data showed 
that there was an inverse association between non-income 
preference and participation in armed forces activities. 
Boys with low non-income preference were two times more 
likely to participate in armed forces activities than those 
with high non-income preference. This seemed to be 
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consistent with what might be expected. Boys with low 
non-income preference were more involved in post high school 
educational activities in the early post high school period. 
While they were in school they were granted armed forces 
deferment. By 1966, most of them had completed their 
education and had exhausted their deferment. Many then 
entered the armed forces. In addition, these boys were more 
likely to choose armed forces activities as life careers. 
Consequently, we could expect a higher proportion of them 
than of those in the other non-income preference groups to be 
in the armed forces in 1966. 
Participation in the activities classified as "other" 
declined with time. The inverse relationship between 
non-income preference and the rate of unemployment observed 
in February, 1960, disappeared over time. In February, 1966, 
there was no difference in the proportion of boys in the high 
and low non-income preference groups that were unemployed. 
There was no definable association between non-income 
preference for farming and the rate of the boys on vacation 
at any time. 
F. Difference in Post High School Activities 
Associated with Educational Plans 
The post high school educational plans of Iowa farm boys 
varied widely. It might be expected that if each boy 
achieved his plans, there would be a difference in the type 
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of post high school activities engaged in. Boys with post 
high school educational plans would be more likely to pursue 
educational activities than those that planned no post high 
school training. Similarly, boys with no post high school 
training plans might be expected to enter into the labor 
force immediately after graduation. 
The data indicated an inverse association existed 
between the level of educational plans and participation in 
the civilian employed labor force. Shortly after graduation, 
the proportion of the boys planning no training after high 
school that was in the civilian employed labor force was 
almost five times the proportion planning a college or 
university education. The proportion of boys who planned a 
combination training {vocational and college) was between 
these extremes. Thus, time of entry into the labor force was 
influenced by educational plans. 
Over the years, the proportion of boys from the various 
educational plan groups in the civilian employed labor force 
increased (Table 13). The inverse association between the 
variables observed earlier continued to persist. After 1963 
boys who planned college or university entered the labor 
market at a rate almost double that of boys with no training 
plan. 4 corresponding decrease in the proportion attending 
school suggests that some of the boys completed or terminated 
their education and entered the labor market. By the time of 
last contact, in February, 1966, almost 93 percent of the 
Table 13. February pattern of post high school activities 
by level of education planned in 1959 
Year 
1960 
Education Planned 
Activity College Combination No 
(February) training^ training Total 
No. % No. % No. % No. % 
Armed forces 13 5.2 29 25. 2 34 12. 2 76 11. 8 
Nonfarm work 18 7.2 38 33.0 100 36. 1 156 24. 2 
Farming 
(operator, 
partnership) 3 1.2 6 5. 2 27 9.7 36 5. 8 
Farm work 
(wages) 8 3.2 3 2.6 39 14.0 50 7. 8 
Farm work 
(room 5 board) 7 2.8 7 6.1 51 18. 3 65 10. 1 
In school 199 79.6 31 27.0 16 5.8 246 38. 2 
Others^ 2 0.8 1 0.8 11 3.9 14 2. 2 
Total 250 100.0 115 100.0 278 100.0 643 100. 0 
^Includes some university, vocational 
or military service training 
^Includes unemployed or on vacation 
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Year 
1962 
Education Planned 
College Combination No 
training! training Total 
fo. % No. % No. % No. % 
22 8.8 41 35.7 46 16.6 109 17.0 
33 13.2 46 
o
 
o
 113 40.9 192 29.9 
19 7.6 6 5. 2 53 19.1 78 12.0 
7 2. 8 4 3.5 28 10.1 39 6.1 
9 3.6 3 2.6 20 7.2 32 5.0 
154 61.6 14 12.2 12 4.3 180 28.0 
6 2.4 1 0.9 5 1.8 12 1.9 
250 100.0 115 100. 0 277 100.0 642 100.0 
Table 13. (continued) 
1964 
Education Planned 
Activity College Combination No 
(February) training* training Total 
No. % No. % No. % No. X 
Armed forces 35 15. 1 31 25. 6 53 16. 6 119 17. 1 
Nonfarm work 89 w
 
00
 
57 47. 2 140 43. 7 286 42.4 
Farming 
(operator, 
partnership) 31 13. 3 14 11. 6 82 25. 6 127 
00 
Farm work 
(wages) 9 3.9 7 5. 8 19 5. 9 35 5.3 
Farm work 
(room 6 board) 1 0,4 - - 7 2. 2 8 1.2 
In school 66 28.4 10 8. 3 10 3. 1 86 12.8 
Othersz 1 0.4 2 1. 6 9 2. 8 12 1.8 
Total 232 100.0 121 100. 0 320 100. 0 673 100.0 
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Year 
1966 
Education Planned 
College Combination No 
training! training Total 
No. % No. % No. % No. % 
18 7.8 
133 57.3 
42 18.1 
4 1.7 
1 0.4 
31 13.4 
3 1.3 
232 100.0 
17 13.9 
76 62.3 
20 16.4 
2  1 . 6  
1  0 . 8  
6 4.9 
1 2 2  1 0 0 . 0  
10 3.2 
177 56.1 
99 31.3 
15 4.7 
3 0.9 
5 1.6 
7 2.2 
316 100.0 
45 6.7 
386 57.5 
161 24.0 
21 3.2 
5 0.7 
42 6.3 
10 1.5 
670 100.0 
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boys with no training plan were in the civilian employed 
labor force, compared with only 78 percent of the boys with 
college or university plans. This again suggests that 
educational plans influenced the time and rate of entry into 
the civilian labor force. The higher the level of post high 
school education planned, the smaller the portion that 
entered the civilian labor force immediately after graduation 
and the longer the delay in entering the labor market. Did 
this influence extend to the type of civilian income 
generating activities participated in by the boys? 
1. Nonfarm work activities 
There was a strong positive association between 1959 
educational plans of the sample boys and participation in 
nonfarm work activities immediately after graduation (1960). 
The ratio of the participation rate of college or university 
plan boys to that of no training plan boys was one to five. 
On the other hand, the proportion of boys with combination 
training plan was only slightly lower than the proportion of 
no training plan boys employed in nonfarm job activities 
(Table 13). k possible explanation could be that some of the 
boys who planned combination training which included 
vocational training completed their courses and had entered 
the labor force by February, 1960, 
Participation in nonfarm work activities increased over 
the years, but the positive association between educational 
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plans of the boys and participation in nonfarm work 
activities noted in the early period disappeared. In 
February, 1966, almost the same proportion of boys who 
planned a college education and those who planned no training 
were in nonfarm work activities, h slightly higher 
proportion of the boys who planned combination training were 
in this activity. This was reflected in a higher proportion 
of the boys in the no training plan group engaged in farming 
activity, and a higher proportion of college or university 
plan boys engaged in educational activities. 
2. FaJElifia 
The lower the level of education planned in 1959, the 
higher the proportion of the boys engaged in farming 
activities. The data showed that in the early post high 
school period, the boys with no training plans were ten 
times more likely to be farm operators than the boys with 
college or university educational plans. On the other hand, 
they were only two times more likely to be farm operators 
than the boys with combination training plan. 
The proportion engaged in farming increased over the 
study period within the various educational plan categories. 
The rate of change within each educational plan category was 
relatively constant, and the negative association between 
level of education planned and participation in farming 
activity observed earlier (1960) was present in 1966. 
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3. farm_work_for_wages 
In February, 1960, there was a strong inverse 
association between educational plan and participation in 
farm work for wages, A higher proportion of the boys with no 
training plans than those with college or university plans 
were employed on the farm for wages. This might have 
reflected the fact that boys who planned farming as their 
life time career and had no plans for further training 
entered this activity for the purpose of acquiring some 
experience they would need later in their permanent 
occupation. On the other hand, some of the boys who planned 
a nonfarm job, but could not find one immediately, might have 
worked on the farm for wages as a temporary measure, 
particularly if the opportunity to work on the home farm did 
not exist, 
4. Farm work for room and board 
The higher the level of education planned, the smaller 
the proportion of boys that participated in farm work for 
room and board in February, 1960. The data showed that boys 
who planned no further training after high school were six 
times more likely to participate in farm work for room and 
board than boys who had college or university educational 
plans. 
Farm work for room and board is usually performed on the 
home farm, and it is usually a temporary arrangement. It was 
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possible that the boys who planned no further training were 
in this activity because they planned to become farm 
operators and decided to work on the home farm for some 
experience or until they could establish their own farms; or, 
boys who planned a nonfarm job, which was not immediately 
available found it convenient to work on the home farm for 
room and board while they searched for an off-farm job. 
The proportion of boys engaged in farm work for wages 
and for room and board declined over the years. By February, 
1966, these two activities had become relatively unimportant. 
Slightly less than four percent of the boys were in both 
activities. However, the data indicated that the lower the 
level of post high school education planned, the higher the 
proportion of the boys engaged in farm work for wages and for 
room and board. This might be expected on a priori grounds. 
The boys with low educational aspirations, as reflected in 
their 1959 plans, would attain a low level of post high 
school training and, consequently, would more likely be 
engaged in the activities that require little post high 
school training. On the other hand, unemployment among such 
boys was likely to be high since they would have fewer skills 
to offer. So it might be expected that they would be more 
involved in farm work for room and board as a temporary 
arrangement than boys with some post high school training. 
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5. Attending_school 
As might be expected, there was a very strong positive 
relationship between educational plans and participation rate 
in post high school training. The data indicated that in 
February, 1960, the boys with college or university plans in 
1959 were nine times more likely to attend school than those 
with no post high school training plan. This 
disproportionate representation of the boys who planned to go 
to college or university in the group attending school 
compensated for the very small proportion involved in the 
civilian employed labor force. Similarly, the boys with no 
training plan compensated for their high representation in 
the civilian employed labor force by a very small proportion 
participating in post high school educational activities. 
Participation in educational activities declined over the 
years, but a strong positive association between educational 
plan and participation in post high school training existed 
throughout the study period as it did in February, 1960. 
6. Armed forces activities 
There was no clear pattern of association between 
educational plan and participation in armed forces 
activities. This was contrary to what might be expected. 
There was draft deferment for college attendance; and it is 
reasonable to expect that the higher the level of education 
planned, the smaller the proportion that would be in the 
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armed forces in the immediate period after high school 
graduation. The classification system applied to educational 
plans in this study made this type of expectation 
unrealistic, however. The category of educational plan 
defined as combination training included armed forces 
specialist training. Conseguently, a higher proportion of 
the boys in the group with combination training plans were in 
the armed forces. If the boys who planned armed forces 
specialist training were eliminated from the group, an 
inverse association between educational plan and 
participation in armed forces existed. Low rate of armed 
forces participation was associated with plans to attend 
college. 
In February, 1966, as in 1960, there was no definite 
association between educational plan and participation in 
armed forces activities. As explained earlier, this probably 
was the result of how educational plans were classified. A 
comparison of the participation rate of boys in college or 
university plan group with that of boys with no training plan 
showed that the proportion of boys with college plans 
participating in armed forces activities in February, 1966, 
was slightly more than double the proportion of boys with no 
training plan in the same activity. This represented a 
reversal of the situation that existed in February, 1960, and 
strongly suggests that educational plans influenced the time 
109 
and rate of entry into armed forces activities. Boys with no 
training plan were more likely to enter the service soon 
after graduation from high school and at a higher rate than 
those planning some post high school training. Boys with 
plans for extensive training entered the service later, with 
a very low rate of participation initially. The rate 
increased at an increasing rate until 1966 when it declined 
sharply, indicating that the majority of the college plan 
boys had completed their educational activities and most of 
them had fulfilled their armed forces obligation. 
7. UneaEloiment 
In general, there was an inverse relationship between 
educational plan and unemployment rate. In the early post 
high school period, the boys who planned no additional 
education were five times more likely to be unemployed than 
those with college or university educational plans. Most of 
the boys with no training plan entered the labor market 
looking for jobs and, to the extent that they could not all 
find jobs, unemployment was higher among then than among boys 
in the other educational plan groups. 
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VII. EOOC&TIONAL PLANS 
In the original study the boys were asked if they had 
any plans for further education beyond high school. Those 
who said they planned post high school education were 
requested to specify the type of training they intended to 
acquire. In the 1962 follow-up study, the boys were asked if 
they had any post high school training. They were also asked 
if they bad plans for more training. Those who said they 
planned more training were asked to specify what type of 
education they planned. 
Information was obtained about family and personal 
characteristics of the individuals in the sample in 1959. 
Information was collected on financial resources, as measured 
by the net worth of the parents; academic achievement; and 
intelligence. 
In this section, the influence of parental net worth, 
high school cumulative grade point average and average 
educational level of people in the occupation planned by the 
boys on educational plans will be examined. 
In an attempt to find the net effect of the independent 
variables on the dependent variables, cross classification 
system will be used in this and the following sections. It 
is recognized that the use of regression analysis would 
permit the use of tighter and stronger statements, but the 
nature of the data available does not permit the use of 
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regression analysis. 
some occupations have minimum education requirements for 
entry and for later success. This minimum is set either by 
the level of technology or by institutions such as 
professional organizations and labor unions. Before an 
individual can gain entrance into such jobs, he must meet the 
minimum requirement. On the other hand, employers are 
demanding higher educational level through their hiring 
policies. It is widely believed among employers that people 
with higher education are more easily trained to adjust to 
technological changes. Prospective job seekers are aware of 
these considerations, and they realize that unless their 
educational plans are in line with the educational demands of 
their future jobs, they might not have a chance in them. 
Assuming information is adequate and accurate, it might be 
expected that boys who planned occupations calling for a high 
educational level would be more likely to plan on college 
education than those who planned occupations calling for low 
level of education. In contrast, boys who planned 
occupations that have no minimum educational requirements 
might be expected to plan for less education beyond high 
school. For example, farming has no minimum or restrictive 
educational requirements; and boys who planned to be farm 
operators might not see the need for education beyond high 
school. It is expected that such boys would plan very little 
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post high school education and would be more likely to plan 
for vocational or technical training than for college 
training. 
Part of the information a boy needs about his future 
occupation is the educational requirement. This information 
is generally obtained from school counselling service or 
through contact with people working in the occupations. It 
is reasonable to assume that by the time a boy decided on a 
career occupation, he would be aware of the type of tools and 
skills required for the job. Barring lack of foresight or 
error in judgment, the boy would be expected to plan to 
acquire the skill demanded of his career occupation. 
A. Parental Net Worth and Educational Plans 
1. 1959 educational plans 
Formal education is an expensive activity, and only 
those who have the financial capacity can afford it. Host 
high school graduates are not financially capable of paying 
for a college education out of savings. They have to work 
their way through, depend on scholarships or loans, or depend 
on family financial support. The perception a student has 
about the financial capacity of his family is likely to 
influence his post high school educational plans. 
If parental net worth is used as an indicator of 
parental capacity to finance educational investment, it might 
be expected that boys having high net worth parents would 
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plan college education more often than those having low net 
worth parents. It is, therefore, hypothesized that 
the amount and type of post high school education planned by 
an individual is positively related to parental net worth. 
Did Iowa farm boys with high parental net worth plan 
more college education than boys with low parental net worth? 
The evidence from this study indicates that the boys 
with high parental net worth planned college education more 
often than those with low parental net worth, on the other 
hand, the proportion of the boys in the low parental net 
worth group that planned no post high school training was 
higher than the proportion of the boys in the high parental 
net worth group (Table 14). 
Slightly more than 44 percent of the boys in the high 
parental net worth group planned college education compared 
with almost 33 percent among the boys in the low parental net 
worth group. In sharp contrast, almost 49 percent of the 
boys with low parental net worth planned no post high school 
training while only 41 percent among those with high parental 
net worth had the same plans. 
The relationship noted between parental net worth and 
educational plan is not independent of farm-nonfarm 
occupational plans and high school grade point average. 
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Table 14. Frequency distribution of 1959 edt 
by parental net worth and grade point 
Parental Net Worth 
High Net Worth 
1959 Gr.ade Point Average 
Educational 81 or less 82-89 90 & over Total 81 or 1 
Plans 
No. % No. % No. % No. % No. % 
Farm plan 
boys 
College 1 5.3 13 21.7 7 41.2 21 21. 9 - -
Others! 2 10.5 7 11.7 1 5.9 10 10. 4 3 13 
No training 16 84.2 40 65.6 9 52.9 65 67. 7 20 87 
Total 19 100.0 60 100. 0 17 100.0 96 100. 0 23 100 
Nonfarm work 
plan boys 
College 1 16.7 23 59.0 36 85.7 60 69. 0 1 4 
Others^ 4 66.6 8 20.5 5 11.9 17 19. 5 8 36 
No training 1 16.7 8 20.5 1 2.4 10 11. 5 13 59 
Total 6 100.0 39 100. 0 42 100.0 87 100. 0 22 100 
All boys 
College 2 8.0 36 36.4 43 72.9 81 44. 3 1 2 
Others! 6 12.0 15 15.2 6 10.2 27 14. 7 11 24 
No training 17 68.0 48 48.4 10 16.9 75 41. 0 33 73 
Total 25 100.0 99 100.0 59 100.0 183 100. 0 45 100 
^Includes some university, vocational or military service trainin» 
distribution of 1959 educational plans 
2t worth and grade point average 
Parental Net Worth 
Medium Net Worth 
a Grade Point Average 
D\rer Total 81 or less 82-89 90 S over Total 
Ç No. % No. % No. % No % No. % 
1.2 21 21.9 1 15.6 6 26.1 13 14.3 
i.9 10 10.4 3 13.0 3 6.7 2 8.7 8 8.8 
2.9 65 67.7 20 87.0 35 77.7 15 65.2 70 76.9 
).0 96 100.0 23 100.0 45 100.0 23 100.0 91 100.0 
>.7 60 69.0 1 4.5 24 38.5 41 64. 1 66 42.6 
1.9 17 19.5 8 36.4 22 31.8 12 18.8 42 27.1 
2. 4 10 11.5 13 59. 1 23 33.3 11 17. 1 47 30.3 
).0 87 100.0 22 100.0 69 100.0 64 100.0 155 100.0 
2.9 81 44.3 1 2.2 31 27.2 47 54.0 79 32. 1 
). 2 27 14.7 11 24.5 25 21.9 14 16. 1 50 20.3 
5.9 75 41.0 33 73.3 58 50.9 26 29.9 117 47.6 
).0 183 100.0 45 100.0 114 100.0 87 100.0 246 100.0 
military service training 
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Table 14. (continued) 
Parental Net Worth 
Low Net Worth 
1959 Grade Point Average 
Educational 81 or less 82-89 90 6 over Total 81 or le 
Plans 
No. % No. % No. % No. % No. % 
Farm plan 
boys 
College 1 5. 0 6 15.4 5 25.0 12 15.2 2 3. 
Others! 1 5.0 4 10.3 1 5.0 6 7.6 6 9. 
No training 18 90.0 29 74.3 14 70.0 61 77.2 54 87. 
Total 20 100.0 39 100.0 20 100.0 79 100.0 62 100. 
Nonfarm work 
plan boys 
College 4 14.3 19 25.0 44 77. 2 67 41.6 6 10. 
Others! 10 35.7 23 30.3 5 8.8 38 23.6 22 39. 
No training 14 50.0 34 44.7 8 14.0 56 34.8 28 50. 
Total 28 100.0 76 100.0 57 100.0 161 100.0 56 100. 
All boys 
College 5 10.4 25 21.7 49 63.6 79 32.9 8 6. 
Others! 11 22.9 27 23.5 6 7.8 44 18.3 28 23. 
No training 32 66.7 63 54.8 22 28.6 1 17 48.8 82 69 . 1  
Total 48 100.0 115 100.0 77 100.0 240 100.0 118 100. 
Parental Net Worth 
th Total 
rage Grade Point Average 
& over Total 81 or less 82 !-89 90 & over Total 
% S!
 1 
O
 
1 
•
 
1 1 
% 
1 1 1 
2!
 
1 
o
 
1 
•
 
% No. % No % No. % 
25.0 12 15. 2 2 3.2 26 18. 1 18 30.0 46 17.3 
5.0 6 7. 6 6 9.7 14 9.7 4 6.7 24 9.0 
70.0 61 77. 2 54 87. 1 104 72.2 38 63.3 196 77.7 
100.0 79 100. 0 62 100.0 144 100.0 60 100.0 266 100.0 
77. 2 67 41. 6 6 10.7 66 35.9 121 74.2 193 47.9 
8.8 38 23. 6 22 39.3 53 28.8 22 13.5 97 24.1 
14.0 56 34. 8 28 50.0 65 35.3 20 12.3 113 28.0 
100.0 161 100. 0 56 100.0 184 100.0 163 100.0 403 100.0 
63.6 79 32. 9 8 6.8 92 28. 1 139 62.3 239 35.7 
7.8 44 18. 3 28 23.7 67 20.4 26 11.7 121 18.1 
28.6 117 48. 8 82 69.5 169 51.5 58 26.0 309 46.2 
100.0 240 100. 0 118 100.0 328 100.0 223 100.0 669 100.0 
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They are both expected to influence educational plans. Table 
14 shows that among the boys with the same level of parental 
net worth, educational plans varied with their faro-nonfarm 
occupational plans. Nearly 22 percent of the boys with high 
parental net worth that planned to farm planned college 
education compared with 69 percent among those who planned 
nonfarm occupations. On the other hand, almost 68 percent of 
the boys with farm plan planned no post high school training, 
but only 12 percent of those who planned nonfarm occupations 
made the same plan. The relationship between farm-nonfarm 
occupational plans and educational plans among the boys with 
medium and low parental net worths is the same as discussed 
above. 
also, at every level of grade point average, the 
proportion that planned college education varied directly 
with the level of parental net worth, while the proportion 
that planned no post high school training was higher among 
the boys in the low than those in the high parental net worth 
group. 
Thus, despite the expected effect of occupational plans 
and grade point average, the data showed that the kind of 
post high school education planned is influenced by parental 
net worth. This is consistent with the results of previous 
studies. Bowles and Slocum (1968) in a study of Washington 
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State students found that the type of education selected by 
the students was a function of how adequate they considered 
the family finances. Campbell and Dilley (1968) found among 
the Missouri high school seniors that the higher the family 
income, the more likely it was for the student to go to 
college. 
2. 1962 educational plans 
The relationship explained above was between parental 
net worth in 1959 and the educational plans of the boys as of 
1959 when they were still seniors in high school. Did the 
same relationship exist between the variables in 1962, three 
years after graduation? The answer to this question is 
obtained from the response of the boys to the question; "Do 
you plan to take any additional training beyond that which 
you now have?" Table 15 gives the summary of the response 
classified by parental net worth. 
Before we look at the results in detail, it is 
appropriate to point out that the parental net worth used 
here is that given in 1959. It is not assumed that the 
parental net worth in 1962 was the same as it was in 1959. 
It is recognized that the net worth might have changed. It 
is, however, assumed that since the parents were all in the 
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Table 15. Frequency distribution of 1962 educal 
by parental net worth and 1962 educational re: 
Parental Net Worth 
High Net Worth 
1962 1962 Educational Realizations 196 
Educational College Others No Total College 
Plans training 
No % No % No. % No. % No % 
Farm plan 
boys 
College 10 U5.5 2 13. 3 - - 12 14. 4 7 53.8 
Others! 3 13.6 3 20.0 1 2.2 7 8. 4 1 7.7 
No training 9 40.9 10 66.7 45 97.8 64 77. 2 5 38.5 
Total 22 100.0 15 100. 0 46 100.0 83 100. 0 13 100.0 
Nonfarm work 
plan boys 
College 33 66.0 3 15. 8 1 12.5 37 48. 0 46 70.9 
Others* 1 2.0 7 36.8 - - 8 10. 4 4 6.2 
No training 16 32.0 9 47.4 7 87.5 32 41. 6 14 21.9 
Total 50 100.0 19 1U0.0 8 100.0 77 100. 0 64 100.0 
All boys 
College 43 59.7 5 14.7 1 1.8 49 30. 6 53 68.8 
Others* 4 5.6 10 29.4 1 1.8 15 9. 4 5 6.5 
No training 25 34.7 19 55.9 52 96.4 96 60. 0 19 24.7 
Total 72 100.0 34 100.0 54 100.0 160 100. 0 77 100.0 
1Includes some university, vocational or military service training 
distribution of 1962 educational plans 
th and 1962 educational realizations 
arental Net Worth 
Medium Net Worth 
ations 1962 Educational Realizations 
Total College Others No Total 
ng training 
No. % 
1 
1 
1 
1 
1 
as
 
1 
1 
O
 
1 
1 
•
 
1 
% No . % No. % No. % 
12 14.4 7 53.8 3 23.0 2 5. 1 12 17.9 
.2 7 8.4 1 7.7 4 30.8 1 2.6 6 9.0 
.8 64 77.2 5 38.5 6 46.2 36 92. 3 48 71.6 
.0 83 100.0 13 100.0 13 100.0 39 100.0 66 100.0 
.5 37 48.0 46 70.9 6 17.1 2 6. 1 54 40.9 
8 10.4 4 6.2 13 37. 1 6 18. 2 23 17.4 
.5 32 41.5 14 21.9 16 45.8 25 75.7 55 41.7 
.0 77 100.0 64 100.0 35 100.0 33 100.0 132 100.0 
.8 49 30.5 53 68.8 9 18.8 4 5. 6 66 33.3 
.8 15 9.4 5 6.5 17 35.4 7 9.7 29 14.7 
.4 96 60.0 19 24.7 22 45.8 61 84.7 103 52.0 
.0 160 100.0 77 100.0 48 100.0 72 100. 0 198 100.0 
military service training 
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Table 15. (continued) 
Parental Net Worth 
Low Net Worth 
1962 1962 Educational Realizations 
Educational College Others No Total Colle 
Plans training 
No. % No. % No. % No. % No. % 
Farm plan 
boys 
College 5 62.5 2 11.8 - - 7 11.3 22 51 
Others! 1 12.5 6 35.3 1 2.8 8 12.9 5 11 
No training 2 25.0 9 52.9 35 97.2 47 75.8 16 37 
Total 8 100.0 17 100.0 36 100.0 62 100.0 43 100 
Nonfarm work 
plan boys 
College 36 69.2 6 13.3 3 7.3 45 32.6 115 69, 
Others! 5 9.6 16 35.6 5 12.2 26 18.8 10 6. 
No training 11 21.2 23 51.1 33 80.5 67 48.6 41 24. 
Total 52 100.0 45 100.0 41 100.0 138 100. 0 166 100. 
all boys 
College 41 68.3 8 12.9 3 3.9 52 26.0 137 65. 
Others* 6 10.0 22 35.5 6 7.8 34 17.0 15 7. 
No training 13 21.7 32 51.6 68 88.3 114 57.0 57 27. 
Total 60 100.0 62 100.0 77 100.0 200 100. 0 209 100. 
Parental Net  Worth 
:th Total 
salizations 1962 Educational Realizations 
No Total College Others No Total 
aining training 
% No. % No % No . % No % No. % 
7 11. 3 22 51.2 7 15.6 2 1.6 31 14. 8 
2.8 8 12. 9 5 11.6 13 28.8 3 2.5 21 10. 0 
97.2 47 75. 8 16 37.2 25 55.6 116 95.9 157 75. 2 
100.0 62 100. 0 43 100.0 45 100.0 121 100.0 209 100. 0 
7.3 45 32. 6 115 69.3 15 15.2 6 7.3 136 39. 2 
12.2 26 18. 8 10 6.0 36 36.4 11 13.4 57 16. 4 
80.5 67 48. 6 41 24.7 48 48.4 65 79.3 154 44. 4 
100.0 138 100. 0 166 100.0 99 100.0 82 100.0 347 100. 0 
3.9 52 26. 0 137 65.6 22 15.3 8 3.9 167 30. 0 
7.8 34 17. 0 15 7.2 49 34.0 14 6.9 78 14. 0 
88.3 114 57. 0 57 27.2 73 50.7 181 89.2 311 56. 0 
100.0 200 100. 0 209 100.0 144 100.0 203 100.0 556 100. 0 
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same occupation and, therefore, subject to the same economic 
conditions, any change in net worth would be relative and the 
ranking of each parent would remain the same. Isolated 
economic disaster is ruled out. Later on, when parental net 
worth is used to classify some 1966 variables, this 
assumption will continue to hold. 
On an a priori basis, parental net worth would be 
expected to have less influence on the 1962 educational plans 
than on 1959 educational plans. Three years after high 
school, those boys who desired to pursue educational 
activities would have become familiar with alternative 
sources of financial support for education, particularly 
scholarships and loans. Consequently, parental net worth 
might be expected to have a small influence on educational 
plans. 
It could be expected, however, that the type of 
educational plans the boys made in 1962 would be related to 
their educational realization up to that time. A boy who had 
realized three years of college education would be more 
likely to plan additional college education than a boy with 
no post high school training. 
The data indicated that among the boys who realized some 
college education in 1962, the proportion that planned 
further college education was inversely related to the level 
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of parental net worth. In contrast, the proportion that 
planned no further training was positively associated withthe 
level of parental net worth, and there was no apparent 
association between net worth and the proportion that planned 
other training (Table 15). It is recognized that the numbers 
in the cells are relatively small, and it is doubtful if the 
difference would test out significant. 
In each parental net worth group, the boys that realized 
some college education in 1962 planned further college 
education more often than those who realized other training 
and those who realized no post high school training. Among 
the boys with medium parental net worth, nearly 69 percent of 
those who had had some college education by 1962 planned 
further education compared to only 19 percent of those who 
had realized other training and only six percent of those who 
had had no post high school training. In sharp contrast, 
nearly 85 percent of those who had no post high school 
training and 25 percent of those who realized some college 
education planned no further training in 1962. 
These results are consistent with expectations based on 
a priori grounds. 
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B. High School Grade Point Average and Educational Plans 
The grades that a student makes are a function of 
ability, attitude and effort. Grades are often used as a 
measure of effective intelligence. High grades are an 
indication of high academic performance, a student with high 
grades sees himself as bright and generally more able to 
achieve a higher level of education than his peers with lower 
grades. Thus, it might be expected that high school grades 
would affect post high school educational plans, A boy with 
high grade point average would be expected to plan a college 
education. In contrast, a student with low grade point 
average might see himself as unable to successfully complete 
additional education and would plan no post high school 
education. Conseguently, it was hypothesized that boys with 
a high grade point average would plan college education more 
often than those boys with a low grade point average. 
Among Iowa farm boys, plans to go to college were 
positively associated with high school grade point average. 
Boys with grade point average of 90 percent or more planned 
college education more often than those with grade point 
average of 81 percent or less. Slightly more than 53 percent 
of the boys with 90 percent and over grade points planned to 
attend college- Only about seven percent of those with grade 
points of 81 percent or less had a college education plan. 
On the other hand, a higher proportion (69.5 percent) of the 
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boys with a grade point average of 81 percent or less than 
those with a 90 percent or more grade point average (26.0 
percent) planned no post high school education. There was an 
inverse association between grade point average and the 
proportion that planned to take combination training (Table 
lU) . 
It was established earlier that the educational plans of 
the respondents varied with the level of parental net worth. 
However, the data show that at all levels of parental net 
worth, the boys with high grade point average tended to plan 
college education more often than those with low grade point 
average. The data also show that the relationship between 
educational plans and grade point average of the nonfarm work 
plan boys was the same as that observed among the farm plan 
boys. The results thus support the hypothesis. These 
findings are consistent with the findings of other 
studies—Campbell and Dilley (1968), Slocum (1968) and 
Sewell, Haller and Portes (1967). 
C. Educational Requirement of Planned Occupation 
,and Educational Plans 
Average educational level of people in the occupation 
planned by the boys was obtained from the 1960 0. S. Census. 
The educational level was divided into three categories; 
high, medium and low, as follows: high means 12.50 years of 
school and over; medium, from 11.71 to 12.49 years; and low. 
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11.71 years of school or less. 
Many occupations have minimum educational requirements 
for entry, but there is no doubt that a high level of 
education has some value in almost all occupations. If the 
average educational levels of the people in the occupations 
planned by the boys in 1959 were used as a rough measure of 
the level of education needed for entry and success in the 
occupations, were the educational plans of Iowa farm boys 
consistent with this indicator of need? It is hypothesized 
that boys who planned occupations which required a high level 
of education would plan college education more often than 
those who planned occupations that required a low level of 
education. 
It is recognized that there is no set educational 
requirement for any occupation per se. There might be some 
minimum educational level needed to enter an occupation, but 
some people may have education far beyond the minimum. The 
educational level of people in any occupation could only be 
estimated as an average. Some people will be above and 
others will be below the average. Therefore, the average 
educational level of the people in the occupations planned by 
the sample boys is used as a rough indicator of educational 
need for entry and success in the various occupations. 
Plan to go to college was positively associated with the 
level of education of people in the occupations the boys 
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planned in 1959. Slightly more than seven out of every ten 
of the boys who planned occupations with high educational 
need planned to go to college. Only 20 percent of those who 
planned occupations with low educational requirement had 
college education plans. 
In sharp contrast, nearly 50 percent of the boys who 
planned occupations with low educational need planned no post 
high school training, only nine percent of the boys in the 
occupations with high educational need planned no post high 
school training (Table 16). 
Fathers' level of education is one of the factors that 
is expected to affect the educational plans of the boys. 
However, the data show that at all levels of fathers* 
education, the proportion of the boys in the occupations with 
high educational need that planned to go to college was 
consistently higher than those of the boys in the occupations 
with medium and low educational need. 
The educational plans of the boys who planned 
occupations in which average educational level of people was 
classified as medium did not follow the general pattern. 
This is more a classification problem than any basic 
deviation. The only occupation in which the average 
education of the people was medium, according to the 
classification adopted in this study, was farming. As 
pointed out by previous studies, farm plans depress 
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Table 16. Frequency distribution of 1959 educational plans 
by average level of education of people in occupation planned 
in 1959 and fathers* level of education 
Average Level of Education of People 
in 1959 Planned Occupation 
High 
1959 Fathers ' Level of Education 
Educational 8th grade 9th-11th 12th Some 
Plans or less grade college Total 
No. % No. % No. % No. % No. % 
College 72 67.9 16 72.8 60 76. 9 14 87.5 162 73. 0 
Others 1 22 20.8 5 22.7 11 14. 1 2 12.5 40 18. 0 
No training 12 11. 3 1 4.5 7 9. 0 - - 20 9. 0 
Total 106 1 00.0 22 100.0 78 100. 0 16 100.0 222 100. 0 
1 Includes some university, vocational 
or military service training 
Average Level of Education of People 
in 1959 Planned Occupation 
Low 
1959 Fathers' Level of Education 
Educational 8th grade 9th-11th 12th Some 
Plans or less grade college Total 
No. % No. X No. % No. % No. % 
College 21 15. 3 6 25. 0 11 24. 4 5 38. 4 43 19. 6 
Others! 39 28. 5 8 33. 3 16 35. 5 4 30. 8 67 30. 6 
No training 77 56. 2 10 41. 7 18 40. 0 4 30. 8 109 49. 8 
Total 137 100. 0 24 100. 0 45 100. 0 13 100. 0 219 100. 0 
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Table 16. (continued) 
Average Level of Education of People 
in 1959 Planned Occupation 
Medium 
1959 Fathers' Level of Education 
Educational 8th grade 9th-11th 12th Some 
Plans or less grade college Total 
No. % No. 55 No. % No. % No. 55 
College 22 12.0 
Others^ 15 8.2 
No training l'iô 79.8 
Total 183 100.0 
5 13. 9 17 25. 0 
4 11. 1 9 13. 2 
27 75. 0 42 61. 8 
36 100. 0 68 100. 0 
9 81.8 53 17.8 
1 9.1 29 9.7 
1 9. 1 216 72.5 
11 100.0 298 100.0 
Average Level of Education of People 
in 1959 Planned Occupation 
Total 
1959 Fathers' Level of Education 
Educational 8th grade 9th-11th 12th Some 
Plans or less grade college Total 
No. 56 No. 56 No. 55 No. 56 No. % 
College 115 27.0 
Others! 76 17.8 
No training 235 55.2 
Total U26 100.0 
27 32. 9 88 46. 1 
17 20. 7 36 18. 8 
38 46. 4 67 35. 1 
82 100. 0 191 100. 0 
28 70.0 258 34.9 
7 17.5 136 18.4 
5 12.5 345 46.7 
40 100.0 739 100.0 
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educational aspiration. It is, therefore, entirely 
consistent with expectations that nearly 73 percent of the 
boys who planned occupations in which average education of 
the workers was medium planned no post high school education. 
Only about 18 percent planned some college education (Table 
1 6 ) .  
The data support the hypothesis that boys who planned 
occupations with high educational need will plan college 
education more often than those who planned occupations that 
demand less education for entry and success. Educational 
plans of the boys compared with educational need, as measured 
by the average educational level of the people in the 
occupations planned in 1959, indicated that they were roughly 
aware of the educational need of the planned occupations. 
Only nine percent of the boys who planned occupations in 
which average education of the workers was high planned no 
post high school education, while almost 50 percent of those 
who planned occupations in which workers average educational 
level was low planned no post high school training. 
D. Expected Parental Financial Help and Educational Plans 
How to finance post high school education has always 
been the concern of high school seniors. High school 
students are frequently unaware of financial aids available 
to them in colleges and universities. When they formulate 
their educational plans, they only think of the level of 
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financial help they can expect from their parents and how 
much they can earn from parttime jobs and scholarships. 
Under these conditions, one might expect that the boys who 
can count on high financial support from the family would 
plan more post high school education than those who expect 
low financial support. 
Campbell and Dilley (1968) found that among the 
Washington State boys they studied, many of them selected 
their education on the basis of financial support they 
thought they could get. Was this true among Iowa high school 
senior farm boys? 
Table 17 indicates that while expected parental 
financial help to some extent was important to college plan, 
it was apparently unimportant in the decision to plan other 
training or no training. The higher the level of expected 
financial help, the more likely the students were to plan 
college education. However, when the expected financial help 
was more than 75 percent, the positive relationship 
disappeared, especially among nonfarm work plan boys. 
The proportion that planned college education increased 
with an increase in expected parental financial help for 
education. Almost 36 percent of those who expected less than 
25 percent of the total cost compared with 53 percent among 
those who expected 50 to 75 percent planned college 
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Table 17. Frequency distribution of 1959 educati 
by expected financial help for education and grade ; 
Expected Financial Help for Education 
Less than 25% 
1959 Grade Point Average 
Educational 81 or less 82-89 90 & over Total 81 or less 
Plans 
No. % No. % No. % No. % No. % 
Farm plan 
boys 
College — - 1 9. 1 1 14.3 2 9.5 1 11.1 
Others! - - 2 18.2 1 14.3 3 14.3 - -
No training 3 100.0 8 72.7 5 71.4 16 72.2 8 88.9 
Total 3 100.0 11 100.0 7 100.0 21 100.0 9 100.0 
Nonfarm work 
plan boys 
College - - 6 25.0 21 67.7 27 45.0 - -
Others* 3 60.0 10 41.7 6 19.4 19 31.7 4 57.1 
No training 2 40.0 8 33.3 4 12.9 14 23.3 3 42.9 
Total 5 100.0 24 100.0 31 100.0 60 100.0 7 100.0 
All boys 
College - - 7 20.0 22 57.9 29 35.8 1 6.2 
Others* 3 37. 5 12 34. 3 7 18.4 22 27. 2 4 25.0 
No training 5 62.5 16 45.7 9 23.7 30 37.0 11 68.8 
Total 8 100.0 35 100.0 38 100.0 81 100.0 16 100.0 
1 Includes some university, vocational or military service training 
lency distribution of 1959 educational plans 
Lai help for education and grade point average 
:ted Financial Help for Education 
25% 25-49% 
erage Grade Point Average 
0 & over Total 81 or less 82 :-89 90 S over Total 
1 « % No. % No. % No. % No % No. % 
14.3 2 9.5 1 11.1 7 21.2 4 33.3 12 22.2 
14.3 3 14. 3 - - 2 6.1 1 8.3 3 5.5 
71.4 16 72.2 8 88.9 24 72.7 7 58.4 39 72.3 
100.0 21 100.0 9 100.0 33 100.0 12 100.0 54 100.0 
67.7 27 45.0 19 40.4 36 87.8 55 57.9 
19.4 19 31.7 4 57.1 7 14.9 2 4.9 13 13.7 
12.9 14 23.3 3 42.9 21 44.7 3 7.3 27 28.4 
100. 0 60 100.0 7 100.0 47 100.0 41 100.0 95 100.0 
57.9 29 35.8 1 6.2 26 32.5 40 75.5 67 45.0 
18.4 22 27.2 4 25.0 9 11.3 3 5.7 16 10.7 
23.7 30 37.0 11 68.8 45 56.2 10 18.8 66 44.3 
100.0 81 100.0 16 100.0 80 100.0 53 100.0 149 100.0 
1 or military service training 
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Table 17. (continued) 
Expected Financial Help for Education 
50-75% 
1959 Grade Point Average 
Educational 81 or less 82-89 90 6 over Total 81 or less 
Plans 
No. % No. % No. % No. % No. % 
Farm plan 
boys 
College - - 3 14.3 7 63.6 10 24.4 1 10.0 
Others! 1 11.1 3 14.3 1 9.1 5 12.2 3 30.0 
No training 8 88.9 15 71.4 3 27.3 26 63.4 6 60.0 
Total 9 100.0 21 100.0 11 100.0 41 100.0 10 100.0 
Nonfarm work 
plan boys 
College 1 14. 3 20 55.6 34 89.5 55 67.9 5 35.7 
Others 1 5 71.5 8 22.2 3 7.9 16 19.8 5 35.7 
No training 1 14.2 8 22.2 1 2.6 10 12.3 4 28.6 
Total 7 100.0 36 100.0 38 100.0 81 100.0 14 100.0 
All boys 
College 1 6. 3 23 40.4 41 83.6 65 53.3 6 25.0 
Others! 6 37.5 11 19.2 4 8. 2 21 17.2 8 33.3 
No training 9 56.2 23 40.4 4 8. 2 36 29.5 10 41.7 
Total 16 100.0 57 100.0 49 100. 0 122 100.0 24 100.0 
id Financial Help for Education 
Over 7555 
age Grade Point Average 
5 over Total 81 or less. 82-89 90 & over Total 
% Mo. % 
1 
1 
1 
sa
 
1 
1 
O
 
1 
1 
•
 
1 
% No . % 0 o % No. % 
63.6 10 24.4 1 10.0 10 27.0 5 50.0 16 28. 1 
9. 1 5 12.2 3 30.0 4 10.8 1 10.0 8 14.0 
27.3 26 63.4 6 60.0 23 62.2 4 40.0 33 57.9 
100.0 41 100.0 10 100.0 37 100.0 10 100.0 57 100.0 
89.5 55 67.9 5 35.7 16 45.7 27 84.4 48 59.3 
7.9 16 19.8 5 35.7 14 40.0 3 9.4 22 27.2 
2.6 10 12.3 4 28.6 5 14.3 2 6.2 11 13.5 
100.0 81 100.0 14 100.0 35 100.0 32 100.0 81 100.0 
83.6 65 53.3 6 25.0 26 36.1 32 76.2 64 46.4 
8.2 21 17.2 8 33.3 18 25.0 4 9.5 30 21.7 
8.2 36 29.5 10 41.7 28 38.9 6 14.3 44 31.9 
100.0 122 100.0 24 100.0 72 100.0 42 100.0 138 100.0 
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Table 17. (continued) 
Expected financial Help Received for Education 
Total 
1959 Grade Point Average 
Educational 81 or less 82-89 90 5 over Total 
Plans 
No. % No. % No. % No. % 
Farm plan 
boys 
College 2 6.4 21 20.6 17 42.5 40 23. 1 
Others* 4 12.9 11 10.8 4 10.0 19 11. 0 
No training 25 80.7 70 58.6 19 47.5 114 65. 9 
Total 31 100.0 102 100. 0 40 100.0 173 100. 0 
Nonfarm work 
plan boys 
College 6 18. 2 61 42.9 118 83.2 185 58. 4 
Others! 17 51. 5 39 27.5 14 9.8 70 22. 1 
No training 10 30.3 42 29.6 10 7.0 62 19. 5 
Total 33 100.0 142 100.0 142 100.0 317 100. 0 
all boys 
College 8 12. 5 82 33.6 135 74.2 225 45. 9 
Others! 21 32. 8 50 20.5 18 9.9 89 18. 2 
No training 35 54.7 112 45.9 29 52.9 176 35. 9 
Total 64 100.0 244 100.0 182 100.0 480 100. 0 
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education. But when the expected financial help exceeded 75 
percent, the positive association between the variables 
disappeared (Table 17). This is contrary to expectation 
based on a priori grounds. Boys who could expect more than 
75 percent of the total cost of their education paid by the 
parents would be expected to plan college education more 
often than those who expected less help. & likely 
explanation for this unexpected result would be that the boys 
considered the first 50 to 75 percent of their educational 
cost crucial to their decision on educational plans. Perhaps 
they believed that they could raise at least 25 percent of 
the total cost from parttime work, loan, and other financial 
aids available in the colleges and universities. 
It is apparent from the data that expected parental 
financial help for post high school education was relatively 
unimportant among boys with combination or no training plans. 
The costs of technical training and other non-college 
education are relatively low; and, consequently, costs are 
not as restrictive in determining educational plans. 
E. Fathers' Level of Education and Educational Plans 
Several studies that examined the relationship between 
father's level of education and a student's educational 
aspiration found that father's education is positively 
correlated to the level of educational aspiration of the 
child. Campbell and Dilley (1968) found that the higher 
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the education of the father, the greater the likelihood that 
the student will enroll in college. Sewell and Shah (1968a) 
and Slocum (1968) agreed with this finding. In another 
study, Bowles and Slocum (1968) concluded that parents* 
education is associated with the educational plans of their 
children. 
It can be expected that a well-educated father would 
appreciate the value of education and that he would encourage 
his children to plan higher education. A father who has a 
good education and has some measure of success in his 
occupation would be a model for his children to follow. 
Fathers' level of education is, therefore, likely to 
influence the educational plans of their children. The 
higher the level of education achieved by the father, the 
more likely for his children to plan college education. 
There is a positive association between the level of 
education realized and the level of income. Fathers with 
college education would, therefore, have higher financial 
capacity and would be more able to finance the investment in 
their children's education. Consequently, fathers' level of 
education, through its association with financial capacity, 
could be expected to influence the children's educational 
plan. 
Evidence from the Iowa sample of farm boys confirms the 
expectation that boys whose fathers achieved a high level of 
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education would plan college education more frequently than 
those whose fathers achieved a lower level of education. 
Among the boys who planned occupations in which the average 
educational level of the people was high, the proportion that 
planned to go to college was positively associated with the 
level of education attained by the father. Nearly 68 percent 
of the boys whose fathers completed eighth grade or less of 
formal education planned college education. On the other 
hand, almost 88 percent of those whose fathers had some 
college education planned to go to college. The same 
relationship between plans to go to college and educational 
level of fathers also was observed for boys who planned 
occupations in which average educational levels were medium 
and low (Table 15) . The data indicated that boys whose 
fathers attained a low level of education planned no post 
high school education more often than those whose fathers had 
completed high levels of education. There was no apparent 
association between plans for combination training and the 
level of education of fathers. 
These results might have significant implication for the 
educational level of the future population of Iowa farmers 
and their children. It was pointed out earlier that planning 
to farm depresses educational plans. If such plans were 
realized, the educational level of future Iowa farmers would 
be lower than that of the rest of the society. Also, it was 
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shown that the lower the education of the father, the more 
likely it was for the boy to plan no training. Unless some 
changes occur that reverse this relationship, the education 
of farmers would continue to lag behind that of the rest of 
the society. This might adversely influence future 
development of farming. It is clear that with the increasing 
level of farm technology, farmers will require more and 
better education to decode technical information. 
F. Farm-Nonfarn occupational Plans and Educational Plans 
Various studies, Campbell and Dilley (1968), Haller 
(1968) and Haller (1957) have shown that occupational plans 
tend to influence the type of education that is planned. 
Students who planned jobs that required college education 
would be more likely to plan college education than those who 
planned jobs which required no schooling beyond high school. 
Haller (1968) found that among Wisconsin students, plans to 
enter farming greatly reduced the level of education the 
students aspired to. In his study of Washington State 
students, Slocum (1968) did not find support for Haller's 
conclusion. Slocum found that the hypothesis was supported 
only when graduate level education was considered. 
What type of influence did occupational plans assert on 
the educational plans of Iowa farm boys? 
It is hypothesized that the boys with nonfarm 
occupational plans would plan college education more often 
137 
than those with farm plan. Conversely, a higher proportion 
of the boys with farm plan than those with nonfarm 
occupational plans would plan no post high school training. 
The data in Table 14 indicate that boys who planned to 
farm were less likely to plan a college education but more 
likely to plan no post high school training than the boys 
with nonfarm occupational plans. 
Among the boys with high parental net worth, the 
proportion of the nonfarm occupational plan group that 
planned college education was substantially higher than that 
of the farm plan group (Table 14). This was also true among 
the boys in the other parental net worth groups. For 
example, nearly 42 percent of the nonfarm work plan group 
with low parental net worth planned college education 
compared with only 15 percent of the farm plan group. 
Data also show that among the boys with equal capacity 
for post high school education as indicated by high school 
cumulative grade point average, the boys with nonfarm 
occupational plans planned college education more often than 
the boys with farm plans. Of the 17 boys with high parental 
net worth and an average grade point of 90 percent or over 
who planned farming occupation, seven, or about 41 percent, 
planned college education. In contrast, of the 42 boys with 
the same level of parental net worth and grade point average 
that planned nonfarm occupations, nearly 86 percent planned 
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college education. This is slightly more than twice the 
proportion of the farm plan boys that planned college 
education (Table 14). 
Also, Table 17 shows that even when boys had about the 
same capacity for post high school education and parental net 
worth, a higher proportion of the nonfarm occupation plan 
boys than farm plan boys planned college education. 
The corollary also received support from the data. 
Under similar conditions, boys with nonfarm occupational 
plans planned no post high school training less often than 
those who planned to farm. 
The Iowa sample evidence supports Mailer's claim that 
farm plan depresses college plan. This depressing effect of 
farm plan on college plan was probably not due to ignorance 
of the farm plan boys about educational opportunity. Haller 
was perhaps right when he suggested that it was probably due 
to the conviction of the farm plan boys that college 
education was not necessary to success in farming. 
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VIII. CORRESPONDENCE BETWEEN 
EDUCATIONAL PLANS AND REALIZATIONS 
It was shown in the previous section that educational 
plans were associated with financial resources available to 
the individuals (as measured by parental net worth), with the 
level of financial help they expected from their parents and 
with the academic capability of the boys. 
Educational activities require time input. There is 
always a time lag between the planning and the realization of 
post high school training. A number of things could occur 
during this intervening period that would either enhance or 
impede the realization of an educational plan, or lead to a 
revision or a change in plans. 
In this section the correspondence between educational 
plans made in 1959 and 1962, and 1966 educational 
realizations will be considered. The relationship between 
high school grade point and parental net worth, and the 
degree of correspondence between educational plans and 
realizations will be examined. 
A, Correspondence between 1959 Plans and 1962 Plans 
Of the 251 boys that made college plans in 1959, only 
146 or 58 percent made the same plan in 1962, three years 
after the original plan was made. Almost 32 percent reduced 
their plan from college to no post high school training. 
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while ten percent decided to have other training. In sharp 
contrast, nearly 79 percent of the boys who planned no post 
high school training in 1959 made the same plan in 1962. 
About seven percent planned to go to college in 1962, while 
14 percent planned other training. The revision in the plans 
of the boys who planned other training was more dramatic. 
Only 20 percent of the boys in this group made the same plan 
between 1959 and 1962. More than one-third (35 percent) of 
the group planned to go to college in 1962 while 45 percent 
planned no training beyond high school (Table 18). The data 
suggests that a wide variation characterized the boys* 
educational plans. The period between the first and the 
second plan was rather short, so on an a priori basis only a 
small change or revision should be expected in the 
educational plans of the boys. However, considerable changes 
occurred. 
The first few years after high school graduation 
constitute a critical period, and to some extent what happens 
during this period would determine whether a high school 
graduate would realize or revise his post high school 
educational plans. The boys would acquire a new set of 
information during this time. To the extent that the new 
information result in a different decision, the boys would 
have to alter their plans. For example, if a boy acquired a 
new set of information that caused him to change his views on 
Table 18. Correspondence between 1959 post high school educational plans 
and 1962 post high school educational plans 
1959 Post High School Educational Plan 
1962 post high school 
educational plan Coll ege Other 
training 
Combination No 
training 
Total 
No. % No. % No. % No. % No. % 
College 146 58. 1 14 14.7 7 35.0 20 7. 1 187 28. 9 
Combination training^ 25 10. 0 27 28.5 4 20.0 39 14. 1 95 14. 7 
No training 80 31. 9 54 56.8 9 45.0 221 78. 8 365 56. 4 
Total 251 100. 0 95 100.0 20 100. 0 280 100. 0 647 100. 0 
^Includes some university, vocational or military service training 
142 
what he expected from various occupations, he would have to 
revise his educational plans to reflect his new occupational 
expectation. Data show that there was a substantial revision 
in the occupational plans of the respondents from 1959 to 
1962. Only 26 percent of the respondents planned an 
occupation in the professions in 1959; the percentage jumped 
to 41 in 1962. This change in occupational plans explains 
the wide variation in educational plans the boys made in 1959 
and 1962, particularly among those who planned combination 
training in 1959. 
Nearly 35 percent of the respondents who planned 
combination training in 1959 planned college education in 
1962. It is likely that most of them planned a combination 
of some college education and some technical training; but 
after acquiring some college education between 1959 and 1962, 
they decided to complete college education and, consequently, 
planned more college education in 1962. 
B. Correspondence between 1959 Plans and 1966 Realizations 
The data in Table 19 indicate that there was a 
reasonable degree of correspondence between 1959 educational 
plans and 1966 educational realizatons. Almost 57 percent of 
those who planned college education realized college 
education in 1966. Slightly more than six out of ten of 
those who planned other training realized other training. 
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Table 19. Frequency distribution of 1966 education: 
by 1959 educational plans and grade point ; 
Grade Point Average 
81 or less 
1966 1959 Educational Plans 
Educational College Others No Total College 
Realizations training 
No % No. % No. % No. % No % 
Farm plan 
boys 
College 1 50.0 - - - - 1 17.6 10 43.5 
Others! 1 50.0 2 33.3 15 30.6 18 31.7 8 34.8 
No training - - 4 66.7 34 69.4 38 66.7 5 21.7 
Total 2 100.0 6 100.0 49 100.0 57 100.0 23 100.0 
Nonfarm work 
plan boys 
College 3 42.9 1 5.3 2 8.6 6 12.2 34 59.5 
Others! 3 42. 9 10 52.6 12 52.2 25 51.1 22 38.6 
No training 1 14. 2 8 42.1 9 39.2 18 36.7 1 1.9 
Total 7 100.0 19 100.0 23 100.0 49 100.0 57 100.0 
All boys 
College U 44. 4 1 4.0 2 2.8 7 6. 6 44 55.0 
Others! 4 44.4 12 48.0 27 37.5 43 40.6 30 37.5 
No training 1 1.2 12 48.0 43 59.7 56 52. 8 6 7.5 
Total 9 100.0 25 100. 0 72 100.0 106 100.0 80 100.0 
^Includes some university, vocational or military service training 
r distribution of 1966 educational realizations 
icational plans and grade point average 
Grade Point Average 
Less 82-89 
îl Plans 1959 Educational Plans 
No Total College Others No Total 
training training 
0. % No. % No % No . % No. % No. % 
1 17. 6 10 43.5 2 12.5 5 4.5 17 11.5 
5 30.6 18 31. 7 8 34. 8 8 50.0 37 33.9 53 35.8 
4 69. 4 38 66. 7 5 21.7 6 37.5 67 61.6 78 52.7 
9 100.0 57 100. 0 23 100.0 16 100.0 109 100.0 148 100.0 
2 8.6 6 12. 2 34 59.5 1 2. 1 6 9.5 41 24.4 
2 52.2 25 51. 1 22 38.6 37 77.1 29 46. 1 88 52.4 
9 39. 2 18 36. 7 1 1.9 10 20.8 28 44.4 39 23.2 
3 100. 0 49 100. 0 57 100.0 48 100.0 63 100.0 168 100.0 
2 2.8 7 6. 6 44 55.0 3 4.7 11 6.4 58 18.4 
7 37.5 43 40. 6 30 37.5 45 70.3 66 38. 4 141 44.6 
3 59.7 56 52. 8 6 7.5 16 25.0 95 55.2 117 37.0 
2 100. 0 106 100. 0 80 100.0 64 100.0 172 100,0 316 100.0 
lal or military service training 
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Table 19. (continued) 
Grade Point Average 
90 S over 
1966 1959 Educational Plans 
Educational College Others No Total Colle 
Realizations training 
No % No. % No. % No. % No % 
Farm plan 
boys 
College 15 75.0 - - 2 5.6 17 27. 9 26 57 
Othersi 2 10.0 4 80.0 8 22.2 14 22. 9 11 24 
No training 3 15.0 1 20.0 26 72.2 30 49. 2 8 17 
Total 20 100.0 5 100.0 36 100.0 61 100. 0 45 100 
Nonfarm work 
plan boys 
College 66 55.9 9 40.9 2 11.1 77 48. 7 103 56, 
Othersi 46 39.0 11 50.0 13 72.3 70 44. 3 71 39 
No training 6 5.1 2 9.1 3 16.6 11 7. 0 8 4, 
Total 118 100.0 22 100.0 18 100.0 158 100. 0 182 100, 
All boys 
College 81 58.7 9 33.3 4 7.4 94 42. 9 129 56. 
Othersi 48 34.8 15 55.5 21 38.9 84 38. 4 82 36. 
No training 9 6.5 3 11.1 29 53.7 41 18. 7 16 7. 
Total 138 100.0 27 100.0 54 100.0 219 100. 0 227 100, 
Grade Point Average 
Total 
'lans 1959 Educational Plans 
fo Total College Others No Total 
.ning training 
% No. % No % No . % No. % No. % 
5.6 17 27. 9 26 57.8 2 7.4 7 3. 6 35 13. 2 
22. 2 14 22. 9 11 24.4 14 51.9 60 30.9 85 32. 0 
72.2 30 H9. 2 8 17.8 11 40.7 127 65. 5 146 54. 8 
00. 0 61 100. 0 45 100.0 27 100.0 194 100.0 266 100. 0 
11.1 77 48. 7 103 56.6 11 12.4 10 9.6 124 33. 1 
72.3 70 44. 3 71 39.0 58 65.2 54 51.9 183 48. 8 
16.6 11 7. 0 8 4.4 20 22.4 40 38.5 68 18. 1 
00.0 158 100. 0 182 100.0 89 100.0 104 100.0 375 100. 0 
7.4 94 42. 9 129 56.8 13 11.2 17 5.7 159 24. 8 
38.9 84 38. 4 82 36.1 72 62. 1 114 38. 3 268 41. 8 
53.7 41 18. 7 16 7. 1 31 26.7 167 56.0 214 33. 4 
00.0 219 100. 0 227 100.0 116 100. 0 298 100. 0 641 100. 0 
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while 56 percent of those who planned no training had no post 
high school training. 
C. Correspondence between 1962 Plans and 1966 Realizations 
There vas a reasonable degree of correspondence between 
1962 educational plans and 1966 realizations. A higher 
proportion of 1962 college plan group (63 percent) than of 
the 1959 college plan group (59 percent) realized college 
education in 1966. At the time when 1962 educational plans 
were made, many of the boys had already realized some 
education. It could be expected that the boys who had had 
some education would plan to complete such education and that 
they would have a better chance of completing it than those 
who had not had any education when educational plans were 
made in 1962. This probably explains the higher degree of 
correspondence between 1962 plans and 1966 realizations than 
between 1959 plans and 1966 realizations. 
D. Association between Degree of Correspondence 
and Selected Variables 
1• Parental_net_worth 
The boys with different levels of parental net worth 
might be be expected to have different degrees of 
correspondence between their educational plans and 
realizations. Parental net worth may be veiwed as a rough 
proxy for parental level of income. It might be expected 
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that parents with high income would be able to provide 
financial assistance for their childrens' education without 
causing financial hardship and a change in the life style of 
the family. Parents with low income, on the other hand, 
would find it more difficult to provide adequate financial 
support for the childrens' education and at the same time 
meet all other family financial obligations. 
Parental net worth was found to be associated with 
educational plans of the respondents. Any change in the 
level of parental net worth would result in a change in the 
boys' educational plans. If net worth of the parents changed 
in the same direction, the effect of the change on 
educational plans would be more among those with low net 
worth than among those with high net worth. Therefore, it 
could be expected that the boys with high parental net worth 
would have a higher degree of correspondence between their 
college educational plans and realizations than among those 
with low parental net worth. In a previous report, Kaldor et 
al. (1962) found that boys who planned to farm were 
characterized by high parental net worth. It was shown in 
this report that the boys who planned to farm had a high 
tendency to plan no post high school training because they 
did not consider post high school education essential to 
their success in farming. If the parents have their net 
worths changing in the same direction, it could be expected 
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that the boys with high parental net worth would plan and 
realize no post high school education more often than those 
with low parental net worth. Accordingly, it was 
hypothesized that boys with high parental net worth would 
realize their college and no post high school educational 
plans more often than those with low parental net worth. 
The evidence from Iowa farm boys supports this 
hypothesis. Among the boys with high parental net worth, 92 
percent of those who planned college education in 1959 
realized their plan compared with 80 percent of those with 
low net worth (Table 20) . Also, the proportion that planned 
and realized no post high school training was higher among 
the boys with high net worth than among those with low net 
worth (Table 20). 
2. Hi2h_school_grade_2oint 
An individual with high academic ability would be more 
likely to carry through with his educational plans than one 
with low academic ability if all other things were equal. It 
was hypothesized that the boys with a high grade point 
average would realize their educational plans more frequently 
than those with a low grade point average. It is widely 
accepted that the boys with high academic ability read more 
materials than their less able peers. It could be expected 
that the more able boys would acquire some information from 
148 
Table 20. Frequency distribution of 1966 educatic 
by 1959 educational plans and parental n« 
Parental Net Worth 
High Net Worth 
1966 1959 Educational Plans 
Educational College Others No Total Colle< 
Realizations training 
No. % No. % No. % No. % No % 
Farm plan 
boys 
College 10 83.4 8 24.2 1 2. 1 19 20.6 7 70 
Others! 1 8.3 5 15.2 3 6.3 9 9.8 - -
No training 1 8. 3 20 60.6 43 89.6 64 69.6 3 30 
Total 12 100.0 33 100.0 47 100.0 92 100.0 10 100 
Nonfarm work 
plan boys 
College 38 95.0 10 35.7 4 40.0 52 66.7 28 68 
Others* 2 5.0 13 46.3 1 10.0 16 20.5 6 14 
No training - - 5 17.8 5 50.0 10 12.8 7 17 
Total 40 100.0 28 100.0 10 100.0 78 100.0 41 100 
All boys 
College 48 92. 3 18 29.5 5 8.8 71 41.8 35 68 
Others! 3 5.8 18 29.5 4 7.0 25 14.7 6 11 
No training 1 1.9 25 41.0 48 84.2 74 43.5 10 19 
Total 52 100.0 61 100.0 57 100.0 170 100.0 51 100 
^Includes some university vocational or military service trainin' 
icy distribution of 1966 educational realizations 
educational plans and parental net worth 
Parental Net Worth 
: Worth Medium Net Worth 
>nal Plans 1959 Educational Plans 
No Total College Others No Total 
training training 
No. 56 No. % No % No . % No. % No. % 
1 2.1 19 20. 6 7 70.0 3 11.1 2 4. 1 12 14. 0 
3 6.3 9 9. 8 - - 5 18.5 3 6.1 8 9. 3 
43 89.6 64 69. 6 3 30.0 19 70.4 44 89.8 66 76. 7 
47 100.0 92 100. 0 10 100.0 27 100.0 49 100.0 86 100. 0 
4 40.0 52 66. 7 28 68.2 25 35.2 2 9.5 55 41. 3 
1 10.0 16 20. 5 6 14.7 20 28.2 6 28.6 32 24. 1 
5 50.0 10 12. 8 7 17.1 26 36.6 13 61.9 46 34. 6 
10 100.0 78 100. 0 41 100.0 71 100.0 21 100.0 133 100. 0 
5 8.8 71 41. 8 35 68.6 28 28.6 4 5.7 67 30. 6 
4 7.0 25 14. 7 6 11.8 25 25.5 9 12.9 40 18. 3 
48 84.2 74 43. 5 10 19.6 45 45.9 57 81.4 112 51. 1 
57 100.0 170 100. 0 51 100.0 98 100.0 70 100.0 219 100. 0 
nal or military service training 
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Table 20. (continued) 
Parental Net Worth 
Low Net Worth 
1966 1959 Educational Plans 
Educational College Others No Total College 
Realizations training 
No % No. % No. % No. % No % 
Farm plan 
boys 
College 5 71.4 1 4.8 3 7.1 9 12. 9 22 75.9 
Others^ 1 14.3 2 9.5 2 4.8 5 7. 1 2 6.9 
No training 1 14.3 18 85.7 37 88.1 56 80. 0 5 17.2 
Total 7 100.0 21 100.0 42 100.0 70 100. 0 29 100.0 
Nonfarm work 
plan boys 
College 27 
00 00 
30 39.0 1 3.2 58 41. 2 93 81.6 
Others^ 3 9. 1 21 27.3 12 38.7 36 25. 5 11 9.6 
No training 3 9. 1 26 33.7 18 58. 1 47 33. 3 10 8.8 
Total 33 100.0 77 100.0 31 100.0 141 100. 0 114 100.0 
all boys 
College 32 80.0 31 31.6 4 5.5 67 31. 8 115 80.4 
Others^ 4 10.0 23 23.5 14 19.2 41 19. 4 13 9.1 
No training 4 10.0 44 44.9 55 75.3 103 48. 4 15 10.5 
Total 40 100.0 98 100.0 73 100.0 211 100. 0 143 100.0 
Parental Net Worth 
th Total 
Plans 1959 Educational Plans 
No Total College Others No Total 
aining training 
% No. % No % No . % 
1 1 1 
g
 
1 
o
 
1 
•
 
% No. % 
7. 1 9 12. 9 22 75.9 12 14.8 6 4.3 40 16. 1 
4. 8 5 7. 1 2 6.9 12 14.8 8 5.8 22 8. 9 
88.1 56 80. 0 5 17.2 57 70.4 124 89.9 186 75. 0 
100.0 70 100. 0 29 100.0 81 100.0 138 100.0 248 100. 0 
3.2 58 41. 2 93 81.6 65 36.9 7 11.3 165 46. 8 
38.7 36 25. 5 11 9.6 54 30.7 19 30.6 84 23. 9 
58. 1 til 33. 3 10 8.8 57 32.4 36 58.1 103 29. 3 
100.0 141 100. 0 114 100.0 176 100.0 62 100.0 352 100. 0 
5.5 67 31. 8 115 80.4 77 30.0 13 6.5 2 05 34. 2 
19.2 41 19. 4 13 9.1 66 25.7 27 13.5 106 17. 7 
75.3 103 48. 4 15 10.5 114 44.5 160 80.0 289 48. 1 
100.0 211 100. 0 143 100.0 257 100.0 200 100.0 600 100. 0 
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their readings that would persuade them to follow through 
with their educational plans. 
Grade point average is a crucial factor that determines 
the quality and quantity of the pressure that teachers put on 
the boys to pursue their goals. Teachers are more likely to 
put greater pressure on boys with a high grade point average 
than on those with a low grade point average to plan and 
realize a higher level of post high school education. Grade 
point average also represents a feedback which furnishes 
palpable objective evidence to the parents of their 
children's academic ability and, consequently, determines the 
amount of parental pressure on the boys to work towards their 
educational goals. On a priori grounds, it seems reasonable 
to expect that the boys with high grade point average would 
receive heavier pressure to realize their plans than those 
with a low grade point average. Therefore, it was 
hypothesized that boys with a high grade point average would 
have a higher degree of correspondence between their college 
plans and realizations than those with a low grade point 
average. 
The data provide evidence to support this hypothesis. 
Among the group of boys who had a grade point average of 90 
percent or more, nearly 59 percent of those who planned 
college education went to college. Only 44 percent of those 
with grade point average of 81 percent or less who planned 
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college education realized it (Table 19) , 
3. Farm-nonfarm occupational plans 
Some nonfarm occupations—for example, professional 
occupations—need a higher level of education for entry and 
success, but others—like nonfarm laborers—need less formal 
education for entry than farming. On the average, nonfarm 
occupations probably need a higher level of education for 
entry than farming. If the respondents were familiar with 
the educational need of their planned occupations, those who 
planned nonfarm occupations would plan higher education than 
those who planned farming. During the training period the 
boys would collect new sets of information that would 
increase their knowledge about the educational need of the 
occupations they planned for their long-term career. An 
understanding of the educational need in their future 
occupations would put pressure on the boys to realize their 
educational plans. Farm operation has no minimum educational 
need for a person to be successful. Consequently, the boys 
who planned to farm would be under no pressure to realize 
their planned post high school education. Also, a high 
proportion of the boys who planned to farm planned no post 
high school education. If they realized their plans, a 
moderate degree of success in their farming operation would 
be enough evidence to convince those who planned to farm 
152 
and also planned some post high school education that they 
were paying too high a price for an education that would give 
them very small benefit in the farm operation. It is, 
therefore, reasonable to expect a higher proportion of the 
boys who planned nonfarm occupations to have a high degree of 
correspondence between their college educational plans and 
realizations than those who planned to farm. Table 21 shows 
that the findings did not bear out this expectation. A 
likely explanation for this situation would be that factors 
other than farm-nonfarm occupational plans (for example, 
parental net worth) influenced the realiztion of educational 
plans. In the original study, Kaldor et al. (1962) found 
that boys who planned to farm were more frequently from 
parents with high net worth than those who planned nonfarm 
occupations. It is entirely possible that the difference in 
parental net worth accounted for the higher proportion of 
farm plan boys than nonfarm occupational plan boys realizing 
their college education plans. It is hypothesized that if 
the farm plan boys and the nonfarm work plan boys have the 
same level of parental net worth, a higher proportion of 
nonfarm work plan boys than farm plan boys would realize 
their college education plans. The findings supported this 
hypothesis. Among the group with high parental net worth, 95 
percent of the nonfarm work plan boys who planned college 
education in 1959 realized it in 1966. This compared with 83 
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Table 21. Frequency distribution of 1966 education 
by 1962 educational plans and grade point 
1962 Educational Plans 
College 
1966 
Educational 
Realizations 
81 or less 
Grade 
82-
Point Average 
89 90 & over Total 81 or les 
No. % No. % No. % No. % No. % 
Farm plan 
boys 
College - — 9 60.0 9 75.0 18 66.7 — — 
Others^ - - 5 33.3 3 25.0 8 29.6 3 75.0 
No training - - 1 6.7 - - 1 3.7 1 25.0 
Total — — 15 100.0 12 100.0 27 100.0 4 100.0 
Nonfarm work 
plan boys 
College 2 40.0 26 63.4 49 62.8 77 62. 1 - -
Others^ 3 60.0 15 36.6 29 37.2 47 37.9 4 100.0 
No training - - - - - - - - - -
Total 5 100.0 41 100.0 78 100.0 124 100.0 4 100.0 
all boys 
College 2 40.0 35 62.5 58 64.4 95 62.9 - -
Others^ 3 60.0 20 35.7 32 35.6 55 36.4 7 87.5 
No training - - 1 17.8 - - 1 0.7 1 12.5 
Total 5 100.0 56 100.0 90 100.0 151 100.0 8 100.0 
^Includes some university, vocational or military service training 
tribution of 1966 educational realizations 
onal plans and grade point average 
62 Educational Plans 
Others 
e Grade Point Average 
over Total 81 or less 82-89 90 S over Total 
% 
1 
1 
as
 
1 
1 
O
 
1 
1 
•
 
1 
1 
1 
% No. % No . % No, % No. % 
5.0 18 66.7 2 40.0 2 10 
5.0 8 29.6 3 75.0 10 90.9 2 40.0 15 75 
- 1 3.7 1 25.0 1 9.1 1 20.0 3 15 o
 
o
 27 100. 0 4 100.0 11 100.0 5 100.0 20 100 
2.8 77 62.1 15 39.5 7 35.0 22 35 
7.2 47 37.9 4 100.0 20 52.6 12 60.0 36 58 
-
- -
-
- 3 7.9 1 5.0 4 6 
0.0 124 100.0 4 100.0 38 100.0 20 100.0 62 100 
it.4 95 62.9 _ 15 30.6 9 36.0 24 29. 
5.6 55 36.4 7 87.5 30 61.2 14 56.0 51 62, 
- 1 0.7 1 12.5 4 8.2 2 8.0 7 8. 
3.0 151 100.0 8 100.0 49 100.0 25 100.0 82 100. 
0 
0 
0 
0 
5 
1 
U 
0 
3 
2 
5 
0 
military service training 
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Table 21. (continued) 
1962 Educational Plans 
No Training 
1966 Grade Point Average G 
Educational 81 or less 82-89 90 S over Total 81 or less 
Realizations 
No. % t o 
SB 
% No. % No. % No. % 
Farm plan 
boys 
College - - 8 9. 3 4 10. 8 12 7. 9 - - 1 
Others! 7 25. 0 30 34. 9 9 24. , 3 46 30, 5 10 31. 2 4 
No training 21 75. ,0 48 55. .8 24 64. 9 93 61. 6 22 68. 8 5 
Total 28 100. 0 86 100. 0 37 100. 0 151 100. ,0 32 100. 0 11 
Nonfarm work 
plan boys 
College 4 16, 7 8 11. 8 16 36. 4 28 20. 6 6 18, ,2 4 
Others^ 11 45. ,8 40 58. , 8 21 47, 7 72 52, 9 18 54, ,5 7 
No training 9 37. 5 20 29, ,4 7 15. ,9 36 26. 5 9 27, 3 2 
Total 24 100. 0 68 100. 0 44 100. ,0 136 100. 0 33 100, 0 14 
All boys 
College 4 7. 7 16 10, 4 20 24, 7 40 13. 9 6 9, 2 6i 
Others! 18 34. 6 70 45. 5 30 37. 0 118 41. 2 28 43. 1 121 
No training 30 57. 7 68 44. 1 31 38. 3 129 44. 9 31 47. 7 7 
Total 52 100. 0 154 100. 0 81 100. 0 287 100. 0 65 100. 0 25' 
1962 Educational Plans 
aiming Total 
t Average Grade Point Average 
90 & over Total 81 or less 82-89 90 S over Total 
No. % No. % No. % No. % No. % No. % 
4 10.8 12 7.9 - - 17 15.2 15 27.8 32 16.2 
9 24.3 46 30.5 10 31. 2 45 40.2 14 25.9 69 34.8 
24 64.9 93 61.6 22 68. 8 50 44.6 25 46.3 97 49.0 
37 100.0 151 100.0 32 100. 0 112 100.0 54 100.0 198 100.0 
16 36.4 28 20.6 6 18. 2 49 33.3 72 50.7 127 39.4 
21 47.7 72 52.9 18 54. 5 75 51. 1 62 43.7 155 48.1 
7 15.9 36 26.5 9 27. 3 23 15.6 8 5.6 40 12.4 
44 100.0 136 100. 0 33 100. 0 147 100.0 142 100.0 322 100.0 
20 24.7 40 13.9 6 9. 2 66 25.5 87 44.4 159 30.6 
30 37.0 118 41.2 28 43. 1 120 46.3 76 38.8 224 43.1 
31 38.3 129 44. 9 31 47. 7 73 28.2 33 16.8 137 26.3 
81 100.0 287 100.0 65 100. 0 259 100.0 196 100.0 520 100.0 
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percent of the boys who planned farming. Within the low 
parental net worth group, a higher proportion of those who 
planned nonfarm occupation than those who planned to farm 
realized their college educational plans (Table 20). 
There was a reasonably high degree of correspondence 
between the plans and the realizations of the boys who 
planned no post high school training, A higher proportion of 
the farm plan boys than the nonfarm plan boys who planned no 
training realized it. This is consistent with what could be 
expected on an a priori basis. Post high school education is 
essential for entry and success in some nonfarm occupations, 
but farm boys who planned to farm might not see the need for 
post high school education. 
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IX. EDUCATIONAL REALIZATIONS 
It was established in the preceding sections that there 
was a high degree of correspondence between educational plans 
and realizations of Iowa farm boys. This relationship 
permits the speculation that the same variables that affected 
the educational plans of Iowa farm boys were likely to 
influence their educational realizations. In this section, 
the relationship between educational realizations and 
parental net worth, actual financial help received from the 
parents, grade point average, educational level of people in 
the occupation planned by the boys, and father's level of 
education will be examined. The data used for the evaluation 
of the relationship between the variables were obtained in 
response to the questions that asked the boys to specify what 
education beyond high school they realized. 
A. Parental Net Worth and Educational Realizations 
As explained earlier (page 145) parental net worth may 
be viewed as a proxy for parental level of income. It is 
reasonable to expect parents with high level of income to be 
able to help their children finance college education more 
easily than parents with low income. Consequently, if 
realization of college education were a function of parental 
net worth only, a higher proportion of boys with high 
parental net worth than those with low parental net worth 
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would realize college education. Accordingly, it was 
hypothesized that boys with high parental net worth would 
realize college education more often than those with low 
parental net worth. 
Almost 32 percent of the boys with high parental net 
worth realized college education compared to 24 percent among 
those with medium parental net worth and only 19 percent of 
those with low parental net worth (Table 22). The sample 
evidence provides support for the hypothesis. 
Grade point average was suspected to influence college 
education realization, but an examination of Table 22 shows 
that the influence of parental net worth was independent of 
grade point average. Among the boys with equal intellectual 
ability as indicated by the grade point average, the 
proportion that realized college education varied with the 
level of parental net worth. In almost all of the grade 
point average categories, the proportion of the boys with 
high parental net worth that realized college education was 
higher than the proportion of those with medium and low net 
worth that realized college education. This was true for the 
group of boys who planned nonfarm occupations and those who 
planned farming. 
The realization of the educational plans of those who 
planned other training was inversely associated with the 
level of parental net worth. The proportion that realized 
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Table 22. Frequency distribution of 1966 educatior 
by parental net worth and grade point ai 
Parental Net Worth 
High Net Worth 
1966 Grade Point average 
Educational 81 or less 82-89 90 6 over Total 81 or les 
Realizations 
No. % No. % No. % No. % No. % 
Farm plan 
boys 
College — - 6 11.3 6 40.0 12 13. 8 - -
Others^ 6 31.6 18 34.0 5 33.3 29 33.3 7 35.C 
No training 13 68.4 29 54.7 4 26.7 46 52.9 13 65.0 
Total 19 100.0 53 100.0 15 100.0 87 100.0 20 100.0 
Nonfarm work 
plan boys 
College 1 16.7 13 39.4 26 66.7 40 51.3 2 12.5 
Others! 3 50.0 15 35.4 10 25.6 28 35.9 9 56.2 
No training 2 33.3 5 15.2 3 7.7 10 12. 8 5 31.3 
Total 6 100.0 33 100.0 39 100.0 78 100. 0 16 100.0 
All boys 
College 1 4.0 19 22.1 32 59.2 52 31.5 2 5.6 
Others! 9 36.0 33 38.4 15 27.8 57 34.6 16 44.4 
No training 15 60.0 34 39.5 7 13.0 56 33.9 18 50.0 
Total 25 100.0 86 100.0 54 100.0 165 100.0 36 100.0 
1Includes some university , vocational or military service training 
icy distribution of 1966 educational realizations 
întal net worth and grade point average 
Parental Net Worth 
: Worth Medium Net Worth 
Average Grade Point Average 
90 6 over Total 81 or less 82-89 90 & over Total 
1 
•
 1 
1 
O
 
1 
1 !z 
1 
% No. % No. % No. % No % No. % 
6 40.0 12 13. 8 5 1.9 5 22.7 10 11.9 
5 33.3 29 33. 3 7 35.0 15 35.7 5 22.7 27 32. 1 
4 26.7 46 52. 9 13 65.0 22 52.4 12 54.6 47 56.0 
15 100.0 87 100. 0 20 100.0 42 100.0 22 100. 0 84 100.0 
26 66.7 40 51. 3 2 12.5 16 28. 1 22 40.0 40 31.3 
10 25.6 28 35. 9 9 56.2 31 54.4 28 50.9 68 53.2 
3 7.7 10 12. 8 5 31.3 10 17.5 5 9. 1 20 15.6 
39 100.0 78 100. 0 16 100.0 57 100.0 55 100.0 128 100.0 
32 59.2 52 31. 5 2 5.6 21 21.2 27 35.1 50 23.6 
15 27.8 57 34. 6 16 44.4 46 46.5 33 42.8 95 44.8 
7 13.0 56 33. 9 18 50.0 32 32.3 17 22.1 67 31.6 
5U 100.0 165 100. 0 36 100.0 99 100.0 77 100.0 212 100.0 
)nal or military service training 
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Table 22. (continued) 
Parental Net Worth 
Low Met Worth 
1966 Grade Point Average 
Educational 81 or less 82-89 90 S over Total 81 or less 
Realizations 
No. % No. % No. % No. % No. % 
Farm plan 
boys U\JJ o
College 1 6. 7 4 11. 4 2 11, .8 7 10, 4 1 1. 8 
Others! 4 26. 7 14 40. 0 2 11. 8 20 29. 9 17 31. 5 
No training 10 66. 6 17 48. 6 13 76. ,4 40 59. 7 36 66. 7 
Total 15 100. 0 35 100, 0 17 100. 0 67 100. 0 54 100. 0 
Nonfarm work 
plan boys 
College 3 12, ,5 9 14, .8 20 40. ,8 32 23. , 9 6 13, .0 
Othersi 12 50, ,0 36 59, .0 26 53, , 1 74 55. , 2 24 52, ,2 
No training 9 37, ,5 16 26, 2 3 6. , 1 28 20, ,9 16 34. 8 
Total 24 100. ,0 61 100. , 0 49 100. 0 134 100. 0 46 100, ,0 
all boys 
College 4 10. 3 13 13. ,5 22 33, 3 39 19. 4 7 7, ,0 
Othersi 16 41. ,0 50 52, , 1 28 42. 4 94 46. 8 41 41, ,0 
No training 19 48. 7 33 34. 4 16 24. 2 68 33. 8 52 52. ,0 
Total 39 100. 0 96 100. 0 66 100. 0 201 100. 0 100 100. 0 
Parental Met Worth 
forth Total 
iverage Grade Point Average 
90 & over Total 81 or less 82-89 90 & over Total 
o
 
No. % No. % No. % No. % 
1 
SS
 1
 
1 
o
 
1 
1 
•
 
1 
1 
1 
% 
2 11.8 7 10. 4 1 1.8 15 11.5 13 24. 1 29 12. 2 
2 11.8 20 29. 9 17 31.5 47 36.2 12 22.2 76 31. 9 
13 76.4 40 59. 7 36 66.7 68 52.3 29 53.7 133 55. 9 
17 100.0 67 100. 0 54 100.0 130 100.0 54 100.0 238 100. 0 
>0 40.8 32 23.9 6 13.0 38 25. 2 68 
!6 53.1 74 55. 2 24 52.2 82 54.3 64 
3 6.1 28 20.9 16 34.8 31 20.5 11 
^9 100.0 134 100.0 46 100.0 151 100.0 143 
47.5 
44.8 
7.7 
100.0 
1 1 2  
170 
58 
340 
32.9 
50.0 
17. 1 
100.0 
Î2 33.3 39 19.4 7 7.0 53 18.9 81 41. 1 141 24.4 
18 42.4 94 46.8 41 41.0 129 45. 9 76 38.6 246 42.6 
16 24.2 68 33.8 52 52.0 99 35.2 40 20.3 191 33.0 
6 100.0 201 100. 0 100 100.0 281 100.0 197 100.0 578 100.0 
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no post high school training was not associated with the 
level of parental net worth. The sample evidence supports 
the hypothesis. 
B. Parental Financial Help and Educational Realizations 
As pointed out earlier, high school graduates are 
generally unable to finance college education from their 
savings. They have to rely on other sources of finance. 
Financial help from the parents represents a major source of 
money to pay educational costs. Generally, the degree of 
financial help a family gives depends upon the family income. 
A family with high income would be expected to be able to 
provide a higher financial help to the children than one with 
low income. It is recognized that the value the family 
places on higher education to some degree will determine the 
amount of financial help it would give. It is, however, 
assumed that the families placed identical value on college 
education. 
If financial capacity were the only factor that 
determines the realization of college education, the level of 
parental financial help would influence the boys* 
realizations of their college plans. It is, therefore, 
hypothesized that the boys who received a high level of 
financial help from their parents would attain a higher level 
of education than those who received a low level of financial 
help. 
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There was a weak and highly variable relationship 
between actual financial help and educational attainment of 
Iowa farm boys. The proportion that achieved college 
education increased with the level of financial help received 
up to 50 percent of the total cost. When the financial help 
was more than 50 percent, its influence on educational 
realization disappeared or at least became minimal. A 
similar result was obtained when the influence of expected 
financial help on educational plans was examined (page 129). 
This suggests that the first 50 percent of the total cost of 
education was crucial in the planning and the realization of 
college education. Apparently, the boys did expect and were 
able to meet the other 50 percent of the educational cost 
from sources other than their parents. 
The data thus provide only a partial support for the 
hypothesis. The boys that received 50 percent of the total 
cost of their education from their parents realized college 
education more often than those who received less financial 
help. However, when the financial help received exceeded 50 
percent of the toal cost, there was no evidence to support 
the hypothesis (Table 23). 
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Table 23. Frequency distribution of 1966 education 
by parental financial help and grade point 
Actual Financial Help Received for Educa 
Less than 25% 
1966 Grade Point Average 
Educational 81 or less 82-89 90 & over Total 81 or les 
Realizations 
No. % No. % No. % No. % No. % 
Farm plan 
boys 
College 1 6.7 8 16.7 7 38.9 16 19. 8 — — 
Others! 14 93. 3 40 83.3 11 61.1 65 80. 2 - -
No training - - - - - - - - - -
Total 15 100.0 48 100.0 18 100.0 81 100. 0 
Nonfarm work 
plan boys 
College 4 16.7 17 20.0 29 39.2 50 27. 3 - -
Others! 20 83.3 68 80. 0 45 60.8 133 72. 7 1 100.0 
No training - - - - - - - - - -
Total 24 100.0 85 100.0 74 100.0 183 100. 0 1 100.0 
All boys 
College 5 12.8 25 18.8 36 39. 1 66 25. 0 — — 
Others! 34 87.2 108 81.2 56 60.9 198 75. 0 1 100.0 
No training - - - - - - - - — -
Total 39 100.0 133 100. 0 92 100.0 264 100. 0 1 100.0 
^Includes some university, vocational or military service training 
incy distribution of 1966 educational realizations 
al financial help and grade point average 
Financial Help Received for Education 
an 25% 25-49% 
Average Grade Point Average 
90 & over Total 81 or less 82 !-89 90 6 over Total 
No. % No. % No. % No. % No. % No. % 
7 38.9 16 19.8 2 50.0 5 100.0 7 77.8 
11 61. 1 65 80.2 — - 2 50.0 — - 2 22.2 
18 100.0 81 100.0 - - 4 100.0 5 100.0 9 100.0 
29 39.2 50 27.3 7 58.3 14 73.7 21 65.6 
45 60.8 133 72.7 1 100.0 5 41.7 5 26.3 11 34.4 
74 100.0 183 100.0 1 100.0 12 100.0 19 100.0 32 100.0 
36 39.1 66 25.0 9 56.2 19 79. 2 28 68.3 
56 60.9 198 75.0 1 100.0 7 43.8 5 20.8 13 31.7 
92 100.0 264 100.0 1 100.0 16 100.0 24 100.0 41 100.0 
anal or military service training 
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Table 23. (continued) 
Actual Financial Help Received for Educati 
50-75% 
1966 Grade Point Average 
Educational 81 or less 82-89 90 5 over Total 81 or less 
Realizations 
No. % No. % No. % No. % No. % 
Farm plan 
boys 
College - - 5 71.4 4 66.7 9 69.2 — — 
Others* - - 2 28.6 2 33.3 4 30.8 1 100.0 
No training - - - - - - - — - -
Total — — 7 100.0 6 100.0 13 100.0 1 100.0 
Nonfarm work 
plan boys 
College - - 7 53.8 18 72.0 25 62.5 2 50.0 
Others* 2 100. 0 6 46.2 7 28.0 15 37.5 2 50.0 
No training - - - - - - - — - -
Total 2 100. 0 13 100.0 25 100.0 40 100.0 4 100.0 
All boys 
College - - 12 60.0 22 71.0 34 64.2 2 40.0 
Others* 2 100. 0 8 40.0 9 29.0 19 35.8 3 60.0 
No training - - - - - - - - - -
Total 2 100. 0 20 100.0 31 100.0 53 100.0 5 100.0 
'inancial Help Received for Education 
Over 75% 
verage Grade Point Average 
90 5 over Total 81 or less 82-89 90 & over Total 
0. % No. % No. % No . % No % No. % 
H 66.7 9 69.2 2 20.0 1 100.0 3 25.0 
2 33.3 4 30.8 1 100.0 8 80.0 — — 9 75.0 
5 100.0 13 100.0 1 100.0 10 100.0 1 100.0 12 100.0 
3 72.0 25 62.5 2 50.0 10 55.6 16 67.1 28 56.0 
J 28.0 15 37.5 2 50.0 8 44.4 12 42.9 22 44.0 
) 100.0 40 100.0 4 100.0 18 100.0 28 100.0 50 100.0 
! 71.0 34 64. 2 2 40.0 12 42.8 17 58.6 31 50.0 
1 29.0 19 35. 8 3 60.0 16 57.2 12 41.4 31 50.0 
100.0 53 100.0 5 100.0 28 100.0 29 100.0 62 100.0 
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Table 23. (continued) 
Actual Financial Help Received for Education 
Total 
1966 Grade Point Average 
Educational 81 or less 82-89 90 S over Total 
Realizations 
No % No. % No. % No. % 
Farm plan 
boys 
College 1 6. 2 17 24.6 17 56.7 35 30. 4 
Others^ 15 93.8 52 75.4 13 43.3 80 69. 6 
No training - - - - - - - -
Total 16 100.0 69 100.0 30 100.0 115 100. 0 
Nonfarm work 
plan boys 
College 6 19.4 41 32.0 77 52.8 124 40. 7 
Others! 25 80.6 87 68.0 69 47.2 181 59. 3 
No training - - - - - - - -
Total 31 100.0 128 100.0 146 100.0 305 100. 0 
All boys 
College 7 14.9 58 29.4 94 53.4 159 37. 9 
Others! 40 85. 1 139 70.6 82 46.6 261 62. 1 
No training - - - - - - - -
Total U7 100.0 197 100. 0 176 100.0 420 100. 0 
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C. Grade Point Average and Educational Realizations 
In the preceding section, it was found that grade point 
average influenced educational plan. The influence was an 
indirect one. The direct influence of grade point average 
was on the self evaluation of the boys. It provided the 
feedback necessary for self evaluation, which is» the variable 
that directly influenced the educational plans of the boys. 
The individual's evaluation of himself as bright will 
not carry him through his educational plans. It has to be 
accompanied by some objective indicator of academic ability. 
In this section, high school grade point average is used as 
an indicator of academic ability. On a priori ground, boys 
with high grade point average would be expected to realize 
college education more frequently than those with low grade 
point average. As explained above, grade point average used 
in this section indicates academic ability, and the boys with 
high grades are expected to have greater ability to complete 
college courses than those with low grade point average. It 
was, therefore, hypothesized that boys with high grade point 
average would realize college education more frequently than 
those with low grade point average and that those who have 
low grade point average would realize no post high school 
training more frequently than those with high grade point 
average. 
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The evidence from the Iowa sample provides support for 
the hypothesis. Boys with high grade point average achieved 
college education more often than those with low grade point 
average. Only seven percent of the boys with a grade point 
average of 81 percent or less realized college education 
compared with 41 percent among those with high grade point 
average (90 percent and over). 
It was shown that parental net worth influences 
educational realization, and occupational plans are suspected 
to be associated with educational realizations. The sample 
evidence suggests that the influence of grade point average 
on realization of college education is independent of net 
worth and farm-nonfarm occupational plans. Among the nonfarm 
work plan boys with high family net worth, nearly 17 percent 
of those with low grade point average (81 percent or less) 
realized college education compared with almost 67 percent of 
those with high grade point average (90 percent or more). 
The same relationship existed among the boys with medium and 
low levels of parental net worth and among the farm plan boys 
at all levels of parental net worth (Table 22). 
The proportions that realized other training and no post 
high school training were higher among the boys with low 
grade point average than among those with high grade point 
average. The boys with low grade point average were those 
with moderate ability to complete post high school courses. 
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and they went into and realized trainings that demanded less 
academic ability. The data thus also support the second part 
of the hypothesis. 
D. Fathers' Level of Education and Educational Realizations 
Parents can influence the educational realizations of 
the children. The type of influence, of course, would depend 
upon the background of the parents. It was hypothesized that 
the boys whose fathers attained a high level of education 
would realize college education more often those whose 
fathers had attained a low level of education. 
A father who achieved occupational success because he 
had attained a high level of education would create a 
tradition which the children are likely to follow. Besides, 
the fathers* educational experience would enable him to 
advise and pressure his children to realize high level of 
education. A father who thought the lack of progress in his 
occupation was due to inadequate education would encourage 
his children to realize a high level of education. On the 
other hand, a father that achieved relative success in his 
occupation with low educational attainment might not 
encourage his children to go beyond high school. In fact, he 
might not know the type of educational advice to give them. 
On an a priori basis, it might be expected that the boys' 
educational realizations would be associated with the level 
of education attained by the fathers. 
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Also, fathers' level of education has indirect influence 
on educational realizations of the boys. It is believed that 
level of income is associated with level of education 
attained. People with high level of education have higher 
income than those with low level of education. If this is 
true, fathers' level of education, through its association 
with level of income, would influence the educational 
realization of the children. Parents with high level of 
education would have higher financial capacity and ability to 
finance college education than parents with low level of 
education. 
The data in Table 24 show that slightly more than 44 
percent of the boys whose fathers had some college education 
went to college compared with only 18 percent among those 
whose fathers had only eighth grade or less education. The 
comparable figures for the boys whose fathers had 9th-11th 
grade and 12th grade education are 27 and 31 percent, 
respectively. The table also shows that while nearly 38 
percent of the boys whose fathers had eighth grade or less 
education had no post high school training, only 11 percent 
of those whose fathers had some college education had no post 
high school training. The data, therefore, did support the 
hypothesis. 
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Table 24. Frequency distribution 
of 1966 educational realizations 
by .1959 farm-nonfarm occupational plans 
and fathers' level of education 
1959 Occupational Plans 
Farm 
1966 Fathers' Level of Education 
Educational 8th grade 9th-11th 12th Some Total 
Realizations or less grade grade college 
No. % No. % No. % No. % No. X 
College 14 8. 4 7 22. 6 9 14. ,8 4 40. ,0 34 12. 6 
Others^ 52 31. , 1 5 16. , 1 23 37. ,8 4 40. ,0 84 31. 2 
No training 101 60. 5 19 61. 3 29 47. ,4 2 20. 0 151 56. ,2 
Total 167 100. 0 31 
i 1 
o
 
1 
o
 
1 
# 0 61 100. ,0 10 100. 0 269 100. ,0 
1 Includes some university, vocational 
or military service training 
1959 Occupational Plans 
Nonfarm 
1966 Fathers' Level of Education 
Educational 8th grade 9th-11th 12th Some Total 
Realizations or less grade grade college 
No. % No. % No. % No. % No. % 
College 54 26. 5 13 30. 9 42 40. 8 12 46. 2 121 32. 3 
others! 111 54. 4 17 40. 5 46 44. 7 12 46. 2 186 49. 6 
No training 39 19. 1 12 28. 6 15 14. 5 2 7. 6 68 18. 1 
Total 204 100. 0 42 100. 0 103 « 
1 
O
 1 
O
 1 1 
0 26 100. 0 375 100. 0 
Table 24. (continued) 
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1959 Occupational Plans 
Total 
1966 Fathers* Level of Education 
Educational 8th grade 9th-11th 12th Some Total 
Realizations or less grade grade college 
No. % No. * No. * No. % No. 5 
College 68 18.3 20 27.4 51 31.1 16 44.4 155 24.1 
Others! 193 43.9 22 30. 1 69 42. 1 16 44.4 270 41.9 
No training 140 37. 8 31 42. 5 44 26.8 4 11. 2 219 34.0 
Total 371 100.0 73 100.0 164 100.0 36 100.0 644 100.0 
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E. Farm-Nonfacm Occupational Plans 
and Educational Realizations 
Occupational plans were found to influence educational 
plans of the sample boys. It is, therefore, appropriate to 
investigate the relationship between occupational plans and 
educational realizations. 
It was pointed out earlier that while farming has no 
minimum educational need, some nonfarm occupations have 
minimum educational level that must be satisfied before 
entrance can be gained. It was also argued that, on the 
average, people in nonfarm occupations have higher level of 
education than those in farming. If the boys were to meet 
the educational standard set by the people in their planned 
occupations, it would be reasonable to expect the boys that 
planned nonfarm occupations to realize higher level of 
education than those who planned to farm. It was accordingly 
hypothesized that a higher proportion of the boys that 
planned nonfarm occupations than those who planned to farm 
would realize college education. 
The data in Table 24 show that only about 13 percent of 
the boys who planned to farm went to college compared with 24 
percent among those that planned nonfarm occupations. On the 
other hand, the proportion that had no post high school 
training was higher among the boys who planned to farm 
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than among those who planned nonfarm occupations. The 
evidence from Iowa farm boys thus supports the hypothesis. 
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X. CORRESPONDENCE BETWEEN OCCOPATIONAl PLANS AND REALIZATIONS 
Every year thousands of high school seniors face an 
occupational decision-making exercise. Based on the amount 
and type of information available to them, their interest, 
resources at their command, and their occupational 
satisfaction functions, they select a tentative occupational 
plan. They spend the following years acquiring the type of 
skills and tools required in their selected occupations. The 
time involved in preparation depends much on the type of 
occupation chosen and in what form their resources can be 
most efficiently used. With the passage of time, the boys 
would acquire new information as a result of contact with 
people in the jobs they planned and from further reading; or 
they might reinterpret old information. This could result in 
the confirmation or modification of their views about what to 
expect from alternative occupations. Any major change in 
their views could result in a revision of their occupational 
plans. 
In the 1959 study, Kaldor et al. (1962) found that 
nearly 38 percent of the Iowa farm boys surveryed planned to 
farm. Slightly more than 58 percent planned a nonfarm job. 
The question is, "What proportion of the boys realized the 
type of occupation they planned"? 
In this section the occupational plans of the boys will 
be compared with their realizations. The influence of 
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parental net worth and total months of education realized on 
the correspondence between occupational plans and 
realizations will be evaluated. 
Correspondence as used in this discussion measures the 
level of similarity between the occupational plans and 
realizations of the respondents. If an individual realized 
exactly the same occupation as he planned, such an individual 
would have a complete correspondence between his plans and 
realizations. On the other hand, an individual that planned, 
for example, to be a farmer but ended up being a plumber 
would be classified as having no correspondence between his 
plans and realizations. 
The occupational classification that is used in this 
section is the major occupational field: for example, 
professions, craftsmen, services, and so on, as defined by 
the Census Bureau. It is recognized that a better comparison 
would be achieved if the occupational plans and realizations 
could be classified further into more specific careers. For 
example, a comparison between farming and milk truck driving 
would be more appropriate than a comparison between farming 
and services. Farming is a specific career, but services is 
a major category made up of several specific careers; and any 
comparison between the two would heavily favor services. 
There is a potential for internal shift in services that is 
impossible in farming. For an example, according to the 
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present classification, an individual that planned to be a 
truck driver but became a chef would have complete 
correspondence between his plans and realizations because 
both careers are in the field of services. Internal shift 
like this is not available in farming. Unfortunately, 
available data could not be conveniently grouped into 
specific careers. 
A. Correspondence between 1959 Occupational Plans 
and 1966 Realizations 
The data in Table 25 show that nearly 47 percent of the 
boys that planned a professional occupation in 1959 realized 
it in 1966. Slightly more than 44 percent of those who 
planned to farm were operating farms in 1966. Only 38 
percent of those who planned to be career craftsmen realized 
their plan in 1966 (Table 25a, b, c). 
The proportion that had complete correspondence between 
their plans and realizations was not much different among the 
boys who planned a career in the professions and those who 
planned farming. However, the proportion that had complete 
correspondence among those who planned to be craftsmen was 
lower than among those who planned professional and farming 
occupations. As pointed out earlier, if it were possible to 
break the field of professional occupations into its 
Table 25a. 1966 occupational realizations 
of boys who planned professions 
by parental net worth and 1966 educational realizations 
High Net worth 
1966 occupational 
realizations of 
boys who planned 
professions 
No. % No. % No. % No. % 
Education Realized 
No 1-12 Over Total 
training months months 
Profession — — - - 24 63. 2 24 54. 5 
Farming 2 100.0 1 25. ,0 6 15. 8 9 20. ,5 
Craftsman — — 1 25. 0 2 5, , 3 3 6. 8 
Others — — 2 50, ,0 6 15. 7 8 18. ,2 
Total 2 100.0 4 100. ,0 38 100. ,0 44 100. ,0 
Low Net Worth 
1966 occupational 
realizations of 
boys who planned 
professions 
No. % No. % No. % No. % 
Education Realized 
No 1-12 Over Total 
training months months 
Profession — — - - 20 54. 1 20 41.7 
Farming — — 1 10.0 2 5.4 3 6.3 
Craftsman 1 100. 0 4 40.0 11 29.7 16 33.3 
Others — — 5 50.0 4 10. 8 9 18.7 
Total 1 100. 0 10 100.0 37 100.0 48 100.0 
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Medium Net Worth 
1966 occupational Education Realized 
realizations of No 1-12 Over Total 
boys who planned training months months 
professions 
No. % No. % No. % No. % 
Profession - - 2 18. 2 22 59.5 24 45. 3 
Farming 1 20.0 2 18.2 1 2.7 4 7.5 
Craftsman 1 20.0 4 36.4 5 13.5 10 18.9 
Others 3 60. 0 3 27.2 9 24.3 15 28.3 
Total 5 100.0 11 100.0 37 100.0 53 100.0 
Total 
1966 occupational 
realizations of 
hoys who planned 
professions 
No. % No. % No. % No. % 
Education Realized 
No 1-12 Over Total 
training months months 
Profession - - 2 8.0 66 58.9 68 46.9 
Farming 3 37.5 4 16.0 9 8.0 16 11.0 
Craftsman 2 25.0 9 36.9 18 16.1 29 20.0 
Others 3 37.5 10 40.0 19 17.0 32 22. 1 
Total 8 100.0 25 100.0 112 100.0 145 100.0 
Table 25b. 1965 occupational realizations 
of boys who planned farming 
by parental net worth and 1966 educational realizations 
High Net Worth 
1966 occupational Education Realized 
realizations of No 1-12 Over Total 
boys who planned training months months 
farming 
No. % NO. % No. % No. * 
Profession - - 1 3.8 3 18.8 4 4.5 
Farming 32 68.2 15 57.7 6 37.5 53 59.6 
Craftsman 1 2. 1 4 15.4 4 25.0 9 10.1 
Others 14 29.7 6 23.1 3 18.7 23 25.8 
Total 47 100.0 26 100.0 16 100.0 89 100.0 
Low Net Worth 
1966 occupational 
realizations of 
boys who planned 
farming 
No. % No. % No. % No. % 
Education Realized 
No 1-12 Over Total 
training months months 
Profession - - - - 3 42.8 3 4.6 
Farming 20 47.6 1 6.3 2 28.6 23 35.4 
Craftsman 5 11.9 6 37.5 1 14. 3 12 18.5 
Others 17 40.5 9 56.2 1 14. 3 27 41.5 
Total 42 100.0 16 100.0 7 100.0 65 100.0 
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Medium Net Worth 
1966 occupational Education Realized 
realizations of No 1-12 Over Total 
boys who planned training months months 
farming 
No. % No. % No. % No. % 
Profession - - 1 5.3 5 31.3 6 7.3 
Farming 19 40.5 4 21.1 5 31.3 28 34.1 
Craftsman 12 25.5 5 26.3 1 6. 1 18 22.0 
Others 16 34.0 9 47.3 5 31.3 30 36.6 
Total 47 100. 0 19 100.0 16 100.0 82 100.0 
Total 
1966 occupational Education Realized 
realizations of No 1-12 Over Total 
boys who planned training months months 
farming 
No. % No. % No. % No. % 
Profession - - 2 3. 3 11 28. 2 13 5.5 
Farming 71 52. 2 20 32.8 13 33. 3 104 44.1 
Craftsman 18 13. 2 15 24.6 6 15. 4 39 16.5 
Others 47 34. 6 24 39.2 9 23. 1 80 33.9 
Total 136 100. 0 61 100.0 39 100. 0 236 100.0 
Table 25c. 1966 occupational realizations 
of boys who planned to be craftsmen 
by parental net worth and 1966 educational realizations 
High Net Worth 
1956 occupational Education Realized 
realizations of No 1-12 Over Total 
boys who planned training months months 
to be craftsmen 
No. % No. % No. % No. % 
Profession - - - - 1 33.3 1 10.0 
Farming - 2 33.3 - 2 20.0 
Craftsman - 3 50.0 1 33.4 4 40.0 
Others 1 100.0 1 16.7 1 33.3 3 30.0 
Total 1 100.0 6 100.0 3 100.0 10 100.0 
Low Net Worth 
1966 occupational Education Realized 
realizations of No 1-12 Over Total 
boys who planned training months months 
to be craftsmen 
No. % No. X No, % No. % 
Profession - - 1 5.3 1 14.3 2 4.8 
Farming 5 31. 3 1 5.3 1 14.3 7 16.7 
Craftsman 7 43.8 6 31.5 2 28.6 15 35.7 
Others 4 24.9 11 57.9 3 42.8 18 42.8 
Total 16 100.0 19 100.0 7 100.0 42 100.0 
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Medium Net Worth 
1966 occupational Education Realized 
realizations of No 1-12 Over Total 
boys who planned training months months 
to be craftsmen 
No. % No. % No. % No. % 
Professions - - - - 2 20.0 2 6.7 
Farming 2 22.2 2 18.2 - - 4 13.3 
Craftsman 3 33. 3 6 54.5 3 30.0 12 40.0 
Others 4 44.5 3 27.3 5 50.0 12 40.0 
Total 9 100. 0 11 100.0 10 100.0 30 100.0 
Total 
1966 occupational Education Realized 
realizations of No 1-12 Over Total 
boys who planned training months months 
to be craftsmen 
No. % No. % No. % No. % 
Profession - - 1 2.7 4 21.0 5 6.2 
Farming 7 26.9 5 13.9 1 5. 3 13 16.0 
Craftsman 10 38. 5 15 41.7 6 31.6 31 38.3 
Others 9 34.6 15 41.7 8 42. 1 32 39.5 
Total 26 100.0 36 100.0 19 100.0 81 100.0 
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component careers, the proportion that realized complete 
correspondence might be smaller than estimated above. 
B. Correspondence between 1962 Farm-Nonfarm Plans 
and 1966 Realizations 
There was a closer correspondence between 1962 
farm-nonfarm occupational plans and 1966 realizations than 
between 1959 plans and 1966 realizations. This was 
consistent with what might be expected on a priori grounds. 
In 1962 when the boys revised their farm-nonfarm occupational 
plans, some of them had already entered farm or nonfarm jobs. 
Such boys were more likely to continue to plan and stay in 
those jobs. Also, since the boys had acquired more 
information about the requirements of the jobs they were 
interested in, either while working on the job or from 
further training, the correspondence between realizations and 
more recent plans would be closer than that between 
realizations and less recent plans. 
It is recognized that a wide variety of careers made up 
the group classified as nonfarm occupations. If the degree 
of correspondence were based on the realization of the 
specific career planned by the boys, correspondence between 
plans and realizations among the boys that planned nonfarm 
jobs would be less than estimated above. 
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C. Association between Selected Variables 
and Correspondence between 1959 Occupational Plans 
and 1966 Realizations 
1. Parental net worth 
Parental net worth is one of the determinants of 
occupational plans. &ny change in this variable would cause 
a change in plans. If the parents of the boys suffered a 
loss in net worth, this could result in a change in their 
plans. Those who planned to farm might no longer be able to 
make the capital investment required for successful farming 
operation, and those who planned nonfarm occupations might 
not be able to acquire the necessary skills. On the other 
hand, if the net worth of the parents of the boys increased, 
the boys who planned nonfarm occupations might revise their 
plans from nonfarm to farming. The increase in their 
parents' net worth might convince them they could raise the 
necessary capital for investment in farming. However, if the 
parental net worth of all the boys moved in the same 
direction, it could be expected that the boys with high 
parental net worth would have higher financial capacity than 
those with low parental net worth. This financial advantage 
would make it easier for the boys with high net worth to 
acquire the skill and to purchase physical resources needed 
for success in their occupations than those with low net 
worth. It was, therefore, hypothesized that correspondence 
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between farm-nonfarm occupational plans and realizations is 
positively associated with parental net worth. 
The data in Table 25 show that evidence from the sample 
supports the hypothesis. The proportion of the boys who 
planned a professional occupation that had complete 
correspondence between thier plans and realizations was 
positively associated with the level of parental net worth. 
Almost 55 percent of the boys with high net worth, but only 
42 percent of those with low net worth, achieved complete 
correspondence. Also, the proportion of the boys who planned 
to farm and had a complete correspondence between their plans 
and realizations was positively associated with the level of 
parental net worth. In sharp contrast, the proportion that 
had complete correspondence between plans and realizations 
among the boys that planned to be craftsmen was not 
associated with the level of parental net worth. There was 
no a priori reason to expect any relationship. In most 
professions skills are essential, and these skills could be 
acquired only through training. The high cost of education 
dictates that only boys with high financial capacity could 
afford such training. Also, only boys with high financial 
capacity can afford the capital requirement essential to 
successful farming operation. Craftsmen do not require high 
capital investment. In most cases the industry provides the 
capital and the tools. The workers provide only human skills. 
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which in most cases are not expensive to acquire* 
2. Tgtal_months_of_eduçation_realized 
Total months of education realized was used as a measure 
of the amount of post high school education received by the 
boys. It is recognized that one month of college education 
is not equivalent to one month of vocational training. There 
was no simple way of converting one to the other without the 
use of an arbitrary ratio. With this understanding, the 
number of months spent in educational institutions was used 
to indicate the level of post high school education realized 
by the boys. 
It was hypothesized that 
(i) the farm plan boys who realized a high level of 
education would realize their occupational plans less often 
than those who realized lower level; and 
(ii) that the proportion of the nonfarm plan boys who 
realized a high level of education would have a stronger 
correspondence between their plans and realizations than 
those who realized low level of education. 
As the boys pursued their post high school educational 
activities, they were likely to acquire new information that 
increased their knowledge about alternative occupations and 
expanded their knowledge about their planned occupation. 
This new knowledge might induce a change in occupational 
plans. If this were so, then the boys that realized a high 
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level of post high school education would have a larger 
number of alternative occupations to choose from than the 
boys who attained a low level of post high school education. 
It is recognized that when a boy acquires a highly 
specialized training, the number of alternative jobs 
available to him might be curtailed rather than increased. 
However, it is unlikely that the boys in this study had 
reached such a level of specialization. 
On an a priori basis, it could be expected that the farm 
plan boys who increased their alternative job opportunities 
through their educational activities would more likely go 
into a job that is different from the one they planned, thus 
having a weaker correspondence between their plans and 
realizations than the boys with limited opportunities. On 
the other hand, among the boys who planned nonfarm jobs, it 
could be expected that the proportion that realized the 
occupations they planned would increase with an increase in 
the level of education they realized. 
Evidence from Iowa farm boys support the hypotheses. A 
higher proportion of the boys who realized no post high 
school training had complete correspondence between their 
farm occupational plans and realizations than those who had 
over 12 months of post high school education. In contrast, a 
higher proportion of boys that achieved over 12 months of 
education than those who attained less than 12 months of post 
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high school education had complete correspondence between 
their occupational plans and realizations (Table 25a, b, c) . 
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XI. OCCUPATIONAL REALIZATIONS 
Kaldor et al. (1962) found that among Iowa farm boys, 
farm-nonfara occupational plans were influenced by available 
financial resources represented by parental net worth, 
expected return on investments and non-income preference for 
farming. 
The strong correspondence between farm-nonfarm 
occupational plans and realizations established in the 
previous section suggests that the variables that influenced 
plans probably also influenced the realizations of plans. 
In this section, the occupations realized by the boys 
will be described and the relationship between the level of 
parental net worth, income expectation in farming, non-income 
preference for farming, and farm-nonfarm occupational 
realizations will be evaluated. 
Why may the occupation realized by individuals differ? 
Occupational realizations may differ because of (1) available 
financial resources, (2) the results expected from investing 
given resources in various occupations, (3) the preference 
systems and (4) the level of acguired knowledge and skill 
(education). These factors are proposed to be among the 
primary determinants of occupational realizations and are 
incorporated into the following general hypotheses: 
(i) boys who realized farming have different resource 
characteristics than boys who realized nonfarm occupations; 
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(ii) boys who realized farming have more optimistic 
expectations about relative return on investment in farming 
than boys who realized nonfarm occupations; 
(iii) boys who entered farming have different preference 
systems than boys who entered nonfarm occupations; and 
(iv) boys who were farming acquired different level of 
education than boys who were in nonfarm occupations. 
A. Description of Occupational Realizations 
Nearly 25 percent of the boys that provided information 
on their occupational realizations were farming in 1966. 
almost 71 percent realized nonfarm occupations while slightly 
more than five percent were farm laborers. (Table 26). 
A wide variety of careers was realized by the boys in 
the nonfarm occupations category (Table 27) . 
Nearly 32 percent of them were craftsmen, and slightly 
more than 26 percent were working on jobs in the professions, 
about 16 percent were in operative occupations while another 
eight percent realized clerical jobs. Service occupations 
employed less than three percent, but six percent each were 
in sales and official jobs. In February, 1966, 6.2 percent 
of the boys contacted were in school. Host of them were 
doing graduate work. It is entirely possible that the 
majority of them would find a job in the professions, in 
which case the proportion of the boys in the professions 
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Table 26. Frequency distribution 
of 1966 occupational realizations 
of Iowa farm boys 
Occupation Realized No. % 
Farming (operators) 162 24. 4 
Nonfarm work 472 70. 5 
Farm laborer 34 5. 1 
Total 668 100. 0 
Table 27. Frequency distribution 
of nonfaro occupational realizations 
of Iowa farm boys 
Occupation Realized No. % 
Craftsmen 152 32.2 
Professionals 123 26.0 
Operatives 73 15.5 
Clerical 39 8.3 
Sales 29 6.1 
Managers & officials 26 5.5 
Services 13 2.8 
Nonfarm laborers 17 3.6 
Total 472 100.0 
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could be expected to rise relative to the proportion employed 
in other careers (Table 27). 
B. Relationship between Selected Variables 
and Occupational Realizations 
1. Parental net worth 
It was hypothesized that the boys with high parental net 
worth would farm more often that the boys with low parental 
net worth, and that the boys with low net worth would enter 
nonfarm occupations more frequently than those with high net 
worth. 
As mentioned earlier, a successful farming operation 
involves a substantial input of physical resources, many of 
which have to be acquired by purchase. On an a priori 
ground, it could be expected that the boys with substantial 
financial resources could meet the high capital requirements 
in farming better than the boys with low financial resources. 
If the land has to be rented, the level of resources 
available determines who gets the land. Land owners prefer 
tenants with high financial resources to ones with low. & 
boy with a wealthy family would be able to obtain a loan in 
the community much faster and at a more favorable cost than 
one with a poor family. All these indicate that the boys 
with high parental net worth have a much better chance to 
farm than those with low parental net worth. Hence, it was 
hypothesized that the boys with high parental net worth would 
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enter farming occupation more often than the boys with low 
parental net worth, and that the boys with low net worth 
would enter nonfarm occupations more frequently than those 
with high net worth. 
The findings of this study provide support for the 
hypothesis. The proportion of the respondents that was in 
farming occupation in 1966 varied directly with the level of 
parental net worth. Nearly 47 percent of the boys with high 
parental net worth farmed in 1966 compared with 24 percent of 
those with medium and only 22 percent of those with low 
parental net worth. In sharp contrast, the proportion of the 
respondents that were in nonfarm occupations was inversely 
associated with the level of parental net worth. Slightly 
more than 53 percent of the boys with high net worth realized 
nonfarm occupation while 76 and 78 percent of those with 
medium and low net worth, respectively, realized nonfarm 
occupations (Table 28) . 
The influence of parental net worth on 1966 farm-nonfarm 
occupational realization varied according to the farm-nonfarm 
occupational plans of the respondents. Table 29 shows that 
among the boys with plans to farm in 1959, the proportion 
that was in farming in 1966 varied directly with the level of 
parental net worth. Nearly 67 percent of the boys with high 
parental net worth were farming in 1966, The comparable 
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Table 28. 1966 farm-nonfarm occupational realization 
by parental net worth 
and relative income expectations in farming 
High Parental Net Worth 
1966 Occupational Income Expectation in Farming 
Realizations High Medium Low Total 
No. % No. % No. % No. % 
Farming 33 55.9 28 43.8 17 38.6 78 46.7 
Nonfarm work 26 44.1 36 56.2 27 61.4 89 53.3 
Total 59 100.0 64 100.0 44 100.0 167 100.0 
Low Parental Net Worth 
1966 Occupational Income Expectation in Farming 
Realizations High Medium Low Total 
No. % No. % No. % No. % 
Farming 18 28.6 15 20.0 13 18.3 46 22.0 
Nonfarm work 45 71.4 60 80.0 58 81.7 163 78.0 
Total 63 100.0 75 100.0 71 100.0 209 100.0 
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Medium Parental Net Worth 
1966 Occupational Income Expectation in Farming 
Realizations High Medium Low Total 
No. % No. % No. X No. % 
Farming 22 37.3 14 16.3 15 21.1 51 23.6 
Nonfarm work 37 62.7 72 83.7 56 78.9 165 76.4 
Total 59 100.0 86 100.0 71 100.0 216 100.0 
Total 
1966 Occupational Income Expectation in Farming 
Realizations High Medium Low Total 
No. % No. % No. % No. % 
Farming 73 40.3 57 25.3 45 24.2 175 29.6 
Nonfarm work 108 59.7 168 74.7 141 75.8 417 70.4 
Total 181 100.0 225 100.0 186 100.0 592 100.0 
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figures for the boys with medium and low parental net worth 
were 41 and 42 percent respectively. 
The proportion that realized nonfarm occupations was 
inversely associated with the level of parental net worth. 
It is interesting to note that the proportion of the nonfarm 
job plan boys that realized farming occupation was also 
positively related to the level of parental net worth 
(Table 29). 
Within the group of boys who planned nonfarm 
occupations, 79 percent of those with high parental net worth 
realized nonfarm jobs. This compared with 87 and 88 percent 
among the boys with medium and low parental net worth 
respectively (Table 29) . 
The proportion of the farm plan boys that realized 
nonfarm jobs was inversely associated with the level of 
parental net worth. This resulted from the fact that, on the 
average, nonfarm occupations require less physical resources 
that have to be purchased. In most cases, the industry 
provides the capital and tools required for most nonfarm 
jobs. 
2. Relative income earning expectations in farming* 
From the general hypothesis, the following operational 
^Defined on page 56. 
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Table 29. 1966 realized farm-nonfarm occupation 
of boys with 1959 farm-nonfarm plans 
by parental net worth and post high school training 
High Parental Net Worth Medium Parental Net He 
1966 realized 
occupations No 
of boys planning training 
farming in 1959 
Some No Some 
training Total training training Tots 
No. 35 No. % No. % No. % No. % No. 
Farming 38 79.2 22 52.4 60 66.6 23 47.9 11 30.6 34 
Nonfarm work 10 20.8 20 47.6 30 33.3 25 52.1 25 69.4 50 
Total 48 100.0 42 100.0 90 100.0 48 100.0 36 100.0 84 10 
1966 realized 
occupations No Some No Some 
of boys planning training training Total training training Tota 
nonfarm job 
in 1959 
No. % No. % No. % No. % No. % No. 
Farming 
Nonfarm work 
Total 
4 50.0 12 17.6 16 21.0 
4 50.0 56 82.4 60 79.0 
8 100.0 68 100.0 76 100.0 
6 28.6 11 10.3 17 1 
15 71.4 96 89.7 111 8 
21 100.0 107 100.0 128 Id 
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1966 realized farm-nonfarm occupation 
oys with 1959 farm-nonfarm plans 
net worth and post high school training 
Parental Net Worth Medium Parental Net Worth 
Some No Some 
training Total training training Total 
No. % No. % No. % No. % No. % 
22 52.4 60 66.6 23 47.9 11 30.6 34 40.5 
20 47.6 30 33.3 25 52.1 25 69.4 50 59.5 
42 100.0 90 100.0 48 100.0 36 100.0 84 100.0 
Some No Some 
training Total training training Total 
No. % No. % No. % No. % No. % 
12 17.6 16 21.0 6 28.6 11 10.3 17 13.3 
56 82.4 60 79.0 15 71.4 96 89.7 111 86.7 
68 100.0 76 100.0 21 100.0 107 100.0 128 100.0 
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Table 29. (continued) 
Low Parental Net Worth Total 
1966 realized 
occupations No Some No Some 
of boys planning training training Total training training Total 
farming in 1959 
No. % No. % No. % No. % No. 55 No. % 
Farming 23 54.8 5 20.8 28 42.4 84 60.9 28 30.4 112 48.7 
Nonfarm work 19 45.2 19 79.2 38 57.6 54 39.1 64 69.6 118 51.3 
Total 42 100.0 24 100.0 66 100.0 138 100.0 92 100.0 230 100.0 
1966 realized 
occupations No Some No Some 
3f boys planning training training Total training training Total 
lonfarm job 
Ln 1959 
No. % No. % No. % No. % No. % No. % 
farming 7 24.1 9 3.7 16 12.0 17 29.3 32 11.5 49 14.6 
lonfarm work 22 75.9 95 91.3 117 88.0 41 70.7 247 88.5 288 85.4 
?otal 29 100.0 104 100.0 133 100.0 58 100.0 279 100.0 337 100.0 
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that the boys with low income expectations in farming would 
enter nonfarm occupations more frequently than those with 
high income expectations in farming. 
& rational individual would employ his resources in the 
occupation that promises the highest return. The boys with 
high income earning expectation in farming believed that 
their income would be higher if they invested their time and 
financial resources in farming. The boys with low 
expectations believed that the contrary was true. However, 
we might expect the boys to act in accordance with their 
expectations. Boys with high income earning expectations in 
farming would employ their financial resources to acquire the 
skill, knowledge and the tools for farming. On the other 
hand, boys with low income earning expectations in farming 
would direct their financial resources and time into 
acquiring the skill and knowledge necessary for entry and 
success in nonfarm occupations. 
The data support the hypothesis. In the group of boys 
with high parental net worth, nearly 56 percent of those with 
high income expectations in farming entered farming 
occupation in 1966. This compared with 44 percent and 39 
percent respectively for those with medium and low income 
expectations. In the other categories of parental net worth, 
the proportion of the boys that were farming also was 
positively associated with the level of income earning 
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expectations in farming (Table 28) . 
3. Non-income preference for farming 
The occupational satisfaction of an individual depends 
upon the level of various factors that entered his preference 
function and the values he attached to them. One individual 
may value the level of income, the beginning earning, rate of 
increment and so on highly and place little value on freedom 
in decision-making. Another individual may attach a higher 
value to freedom to make decisions and accept 
responsibilities than to level of income. This led to the 
formation of the general hypothesis that occupational 
realizations of individuals may differ if they have different 
preference systems. From this general hypothesis an 
operational hypothesis that boys with high non-income 
preference for farming will realize farming more often than 
those with low non-income preference for farming was 
developed. As a corollary, boys with low non-income 
preference for farming would achieve nonfarm occupations more 
often than boys with high non-income preference. 
High non-income preference for farming indicated that 
the individual preferred non-income characteristics 
associated with farming to those associated with nonfarm 
occupations. For example, if an individual preferred being 
his own boss and having complete freedom in decision-making 
and accepting responsibility, he would place a greater value 
200 
on these factors than he would on beginning earning and other 
variables which may have a relatively low level in farming. 
In contrast, boys who have low non-income preference for 
farming have a satisfaction function that places a large 
value on certain variables that have a relatively high level 
in nonfarm occupation and small value on other variables that 
have relatively high level in farming. It was hypothesized 
that some differences in occupational satisfaction functions 
influence the realization of farm and nonfarm occupations. 
The data support the hypothesis. Table 30 shows that 
the proportion that were in farming occupation in 1966 was 
positively associated with the level of non-income preference 
for farming. Slightly more than 39 percent of the boys with 
high level of non-income preference for farming were 
operating farms in 1966, Only 11 percent of the boys with 
low non-income preference for farming were farm operators in 
1966. The comparable figure for those with medium non-income 
preference for farming was 22 percent. 
The data also indicate that the proportion that realized 
nonfarm occupations was inversely associated with the level 
of non-income preference for farming. About 61 percent of 
the boys with high non-income preference had nonfarm 
Table 30. 1966 occupation realized 
by non-income preference for farming 
and 1966 educational realization 
High Farm Preference 
1966 Education Realized 
1966 Occupation No 1-12 Over 12 
Realized training months months Total 
No . % No . % No . % No. % 
Farming 59 53 .7 19 32. 9 13 20 .3 91 39 .3 
Professional - - 1 1. 7 26 40, .6 27 11 .6 
Manager 2 1, .8 3 5, , 2 2 3 . 1 7 3 .0 
Clerical 6 5. 5 2 3. 4 5 7, .8 13 5. 6 
Sales worker 3 2. 7 1 1, 7 - - 4 1. 7 
Craftsman 9 8, .2 15 25. 9 13 20, ,3 37 16, .0 
Operatives 14 12. ,7 9 15. 5 1 1. ,6 24 10. ,3 
Services 2 1, 8 2 3. 4 - - 4 1. ,7 
Farm worker 10 9. ,1 5 8. 6 4 6. 3 19 8. 2 
Nonfarm laborer 5 4. 5 1 1. 7 - - 6 2. 6 
Nonfarm total 51 46. 3 39 67. 1 51 79. 7 141 60. 7 
Total 110 100. 0 58 100. 0 64 100. 0 232 100. 0 
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Medium Farm Preference 
1966 Education Realized 
No 1-12 Over 12 
training months months Total 
No. % No. X No. % No. % 
25 37.3 8 15.5 9 12.2 42 21.7 
-
- 5 9.6 28 37.6 33 17. 1 
1 1.5 1 1.9 7 9.5 9 4.7 
- - 6 11.5 3 4. 1 9 4.7 
1 1.5 6 11.5 5 6.8 12 6.2 
15 22.4 17 32. 8 10 13.4 42 21.7 
14 20.9 6 11.5 5 6.8 25 13.0 
1 1.5 1 1.9 1 1.4 3 1.6 
7 10.4 1 1.9 3 4. 1 11 5.7 
3 4. 5 1 1.9 3 4.1 7 3.6 
42 62.7 44 84.5 65 87.8 151 78.3 
67 100. 0 52 100.0 74 100.0 193 100.0 
Table 30. (continued) 
Low Farm Preference 
1966 Education Realized 
1966 Occupation No 1-12 Over 12 
Realized training months months Total 
No. % No. % No. X So. % 
Farming 12 26.7 8 12.5 5 4.3 25 11.2 
Professional - - 2 3.1 61 53. 1 63 28.1 
Manager 1 2.2 2 3. 1 5 4.3 8 3.6 
Clerical 2 4. a 6 9.4 7 6.1 15 6.7 
Sales worker 2 4.4 5 7.8 4 3.5 11 4.9 
Craftsman 16 35.7 27 42.2 24 20.9 67 29.8 
Operatives 6 13.3 10 15.5 5 4. 3 21 9.4 
Services 1 2.2 3 4.7 2 1.7 6 2.7 
Farm worker 2 4.4 1 1.6 1 0.9 4 1.8 
Nonfarm laborer 3 6.7 - - 1 0.9 4 1.8 
Nonfarm total 33 73.3 56 87.5 110 95.7 199 88.8 
Total 45 100.0 64 100.0 115 100.0 224 100.0 
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Total 
1966 Education Realized 
No 1-12 Over 12 
training months months Total 
No. % No. % No. % No. % 
96 43.2 35 20.2 27 10.7 158 24. 3 
- - 8 4.6 115 45.4 123 19.0 
4 1.8 6 3.4 14 5.5 24 3.7 
8 3.6 14 8.0 15 5.9 37 5.7 
6 2.7 12 6.9 9 3.6 27 4.2 
40 18.0 59 34.0 47 18.6 146 22.5 
34 15. 3 25 14.4 11 4.3 70 10.8 
4 1.8 6 3.4 3 1.2 13 2.0 
19 8.6 7 4.0 8 3.2 34 5.2 
11 5.0 2 1. 1 4 1.6 17 2.6 
126 56.8 139 79.8 226 89.3 411 75.7 
222 100.0 174 100. 0 253 100.0 649 100.0 
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occupations. In contrast, 89 percent of those with low 
non-income preference had nonfarm jobs in 1966. Nearly 
eight out of ten of the boys with medium non-income 
preference for farming held nonfarm jobs. 
To allow for the differences in the levels of financial 
resources and relative income expectations in farming, the 
boys were grouped according to the level of their parental 
net worth and the level of their income expectations. The 
association between farm-nonfarm occupational realization was 
then evaluated. The results were that the boys with high 
level of non-income preference within all possible 
combinations of parental net worth and income expectations 
entered farming occupation more often than those with low 
non-income preference for farming (Table 31). This provides 
further support for the hypothesis. 
4. Education realized 
Educational attainment to some extent influences the 
type of occupational opportunity available to the individual. 
As the individual pursued post high school training, he 
would acquire new sets of information that could potentially 
increase his knowledge about alternative occupations, and 
also expand his knowledge about his planned occupation. Boys 
who planned nonfarm occupations were more likely to pursue a 
general education than those who planned farming. Boys who 
Table 31. Frequency distribution 
of 1966 farm-nonfarm occupational realizations 
classified by relative income expectations in farming, 
parental net worth, and non-income preference for farming 
Variable combinations and Non-income preference 
occupational realization for farming 
High 
No. % 
High income expectations and high net worth 
Farm realizations 21 70.0 
Nonfarm work realizations 9 30.0 
Total 30 100.0 
High income expectations and medium ewt worth 
Farm realizations 15 48.4 
Nonfarm work realizations 16 51.6 
Total 31 100.0 
High income expectations and low net worth 
Farm realizations 11 47.8 
Nonfarm work realizations 12 52.2 
Total 23 100.0 
Medium income expectations and high net worth 
Farm realizations 18 56.2 
Nonfarm work realizations 14 43.8 
Total 32 100.0 
Medium income expectations and medium net worth 
Farm realizations 8 53. 3 
Nonfarm work realizations 7 46.7 
Total 15 100.0 
Medium income expectations and low net worth 
Farm realizations 6 33.3 
Nonfarm work realizations 12 66.7 
Total 18 100.0 
Low income expectations and high net worth 
Farm realizations 9 64.3 
Nonfarm work realizations 5 35.7 
Total 100.0 
Low income expectations and medium net worth 
Farm realizations 5 29.4 
Nonfarm work realizations 12 70.6 
Total 17 100.0 
Low income expectations and low net worth 
Farm realizations 9 36.0 
Nonfarm work realizations 16 64.0 
Total 25 100.0 
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Non-iacome preference for farming 
Medium Low Total 
No. % No. % No. % 
10 55.6 2 18.2 33 55.9 
8 44.4 9 81.8 26 44.1 
18 100.0 11 100.0 59 100.0 
3 25.0 4 25.0 22 , 37.3 
9 75.0 12 75.0 37 62.7 
12 100.0 16 100.0 59 100.0 
4 19.0 3 15.8 18 28.6 
17 81.0 16 84.2 45 71.4 
21 100.0 19 100.0 63 100.0 
10 55.6 2 18.2 30 49.2 
8 44.4 9 81.8 31 50.8 
18 100.0 11 100.0 61 100.0 
2 7.7 4 11.4 14 18.4 
24 92.3 31 88.6 62 81.6 
26 100.0 35 100.0 76 100.0 
5 25.0 3 8.3 14 18.9 
15 75.0 33 91.7 60 81.1 
20 100.0 36 100.0 74 100.0 
4 28.6 4 25.0 17 38.6 
10 71.4 12 75.0 27 61.4 
14 100.0 16 100.0 44 100.0 
4 20.0 6 17.6 15 21.1 
16 80.0 28 82.4 56 78.9 
20 100.0 34 100.0 71 100.0 
3 12.5 1 4.5 13 18.3 
21 87.5 21 95.5 58 81.7 
24 100.0 22 100.0 71 100.0 
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planned farming would be more inclined to study agriculture 
which might limit their employment opportunity in some 
nonfarm occupations. &s pointed out earlier, it is 
recognized that highly specialized training could limit the 
number of alternative occupations available to the 
individual, but it is assumed that the sample boys have not 
reached such level of specialization. 
Boys who pursued post high school education were more 
likely to increase their knowledge about alternative 
occupations and considerably expand their knowledge about the 
occupation they planned than those who did not participate in 
post high school educational activities. The boys with no 
post high school education could be expected to be eliminated 
from entering an occupation which required substantial 
training beyond high school. It could, therefore, be 
expected that the boys who acquired post high school 
education would be more likely to realize nonfarm jobs than 
those who had no post high school training. 
The data support the hypothesis. Almost U3 percent of 
the boys with no post high school training entered farming 
occupation in 1966 compared with about 10 percent of those 
who realized over 12 months of education. 
On the other hand, the proportion of the boys who 
realized nonfarm occupations increased as the total months of 
post high school education realized increased. About 57 
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percent of the boys who had no formal education beyond high 
school were in nonfarm occupations compared with 90 percent 
of those who had more than 12 months of post high school 
education (Table 32) . 
When the boys were grouped according to the level of 
their non-income preference for farming and the level of 
their parental net worth, and their farm-nonfarm occupational 
realizations were classified by the total months of education 
attained, the results were the same as described above. The 
proportion that entered farming was higher among the boys who 
did not go beyond high school than among those who realized 
some post high school training, 
Farm-nonfarm occupational realizations of the boys were 
grouped according to the boys' 1959 farm-nonfarm occupational 
plans to determine if the level of education realized 
affected the farm plan boys in the same way as it did the 
nonfarm plan boys. On an a priori basis, it could be 
expected that as the level of education realized by the farm 
plan boys increased, the proportion that shifted from farm 
plan to nonfarm job realization would increase. In contrast, 
the proportion that realized farming among the nonfarm job 
plan boys would decrease as the level of education realized 
increased. The rationale for this expectation was the same 
as explained on page 208. 
Table 32. 1966 occupational realizations 
by relative income expectations in farming 
and 1966 educational realizations 
High Income Expectation 
1966 Education Realized 
1966 Occupation No 1-12 Over 12 
Realized training months months Total 
Ho. % No. % No. % No. 
Farming 44 51. 9 10 19.6 11 19.6 65 33.9 
Professional - - 4 7.8 24 42.8 28 14.6 
Manager 1 1. 2 1 2.0 5 8.9 7 3.6 
Clerical 3 3. 5 3 5.9 1 1.8 7 3.6 
Sales worker 4 4. 7 9 17.6 3 5.4 16 
m
 
CO 
Craftsman 12 14. 1 16 31.4 8 14.3 36 18.8 
Operatives 11 12. 9 4 7.8 1 1.8 16 8.3 
Services - - 1 2.0 - - 1 0.5 
Farm worker 7 8. 2 2 3.9 3 5.4 12 6.3 
Nonfarm laborer 3 3. 5 1 2.0 - - 4 2. 1 
Nonfarm total 41 # 
00 
1 41 00
 
o
 
45 
O
 
00 
127 66.1 
Total 85 100. 0 51 100.0 56 100.0 192 100.0 
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Medium Income Expectation 
No 
training 
1966 Education 
1-12 
months 
Realized 
Over 12 
months Total 
No. % No. % No. % No. % 
28 35.8 14 20.0 8 9.0 50 21.1 
-
- 2 2.9 36 40.5 38 16.0 
2 2.6 4 5.7 4 4.5 10 4.2 
5 e.ti 6 8.6 8 9.0 19 8.0 
1 1.3 1 1.4 2 2.2 4 1.7 
14 17.9 27 38.5 20 22.6 61 25.8 
13 16.7 10 14. 3 5 5.6 28 11.8 
1 1.3 3 4.3 2 2.2 6 2.5 
8 10.3 2 2.9 2 2.2 12 5.1 
6 7.7 1 1.4 2 2.2 9 3.8 
50 64.2 56 80.0 81 91.0 187 78.9 
78 100.0 70 100.0 89 100.0 237 100.0 
Table 32. (continued) 
Low Income Expectation 
1966 Education Realized 
1966 Occupation No 1-12 Over 12 
Realized training months months Total 
No. % No. % No. % No. % 
Farming 23 41, . 1 11 21 .6 6 6 .0 40 19, .3 
Professional - - 2 3, .9 49 49, .0 51 24. 7 
Manager 1 1, .8 1 2, .0 5 5. 0 7 3. 4 
Clerical - - 5 9, .8 6 6. 0 11 5. 3 
Sales worker 1 1. 8 2 3. 9 4 4. 0 7 3. 4 
Craftsman 12 21, .4 15 29. 4 19 19. 0 46 22. ,2 
Operatives 10 17. 9 10 19. ,6 5 5. 0 25 12. , 1 
Services 3 5. ,4 2 3. 9 1 1. ,0 6 2. 9 
Farm worker 4 7. , 1 3 5. ,9 3 3. 0 10 4. 8 
Nonfarm laborer 2 3. ,6 - - 2 2. 0 4 1. 9 
Nonfarm total 33 59. , 0  40 78. 4 94 94. 0 167 80. 7 
Total 56 100. , 0  51 100. 0 100 100. 0 207 100. 0 
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Total 
1966 Education Realized 
No 1-12 Over 12 
training months months Total 
No. % No. % No. % No. X 
95 43.3 35 20.3 25 10.2 155 24.5 
- - 8 4.7 109 44.5 117 18.4 
4 1.8 6 3.5 14 5.7 24 3.8 
8 3.7 14 8. 1 15 6. 1 37 5.8 
6 2.7 12 7.0 9 3.7 27 4.2 
38 17.4 58 33.6 47 19.2 143 22.5 
34 15.5 24 14.0 11 4.5 69 10.8 
4 1.8 6 3.5 3 1.2 13 2.0 
19 8.7 7 4. 1 8 3.3 34 5.3 
11 5.0 2 1.2 4 1.6 17 2.7 
124 56.6 137 79.7 220 89.8 481 75.5 
219 100.0 172 100. 0 245 100.0 636 100.0 
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Within the group of boys who planned to farm in 1959 and 
had high parental net worth, only 52 percent of those who 
realized some post high school training realized farming 
compared with 79 percent of those who had no post high school 
training. Among the boys with nonfarn- jobs plan that 
realized some post high school training, only about 18 
percent realized farming as an occupation. This compared 
with 50 percent of those who had no training after high 
school. The evidence from Iowa farm boys thus supports the 
expectation. 
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XII. CONCLOSIONS 
The findings from this study lead to the following 
general conclusions. 
1. Post high school activities of the boys varied widely and 
were dependent upon the boys' educational activities. Those 
boys who were engaged in educational activities entered the 
labor market later than their peers who did not pursue post 
high school education. 
2. A large proportion of the boys worked on the farm for 
wages or for room and board while they prepared themselves 
for their long-range career. Working for room and board on 
the home farm was used extensively as a means to acquire 
experience on the job by the boys who planned to farm. 
3. Parental net worth, high school grade point average, 
income expectation and non-income preference for farming 
influenced the timing of entry into the labor market. High 
net worth, high grade point average, low income expectations 
and low non-income preference for farming, through their 
influence on educational activities, delayed entry into the 
labor market. 
ti. Educational plans and realizations of the sample boys 
were positively influenced by parental net worth and high 
school grade point average. Educational plans and 
realizations are negatively influenced by plans to farm. It 
is common knowledge that because of the increased size of 
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farms necessary for profitable operation, the number of farms 
have decreased considerably. It is, therefore, obvious that 
not everybody that wanted to farm would be able to. The 
school system and the leaders in rural communities would have 
to develop programs that would encourage farm boys to plan 
and acquire post high school education—even when the boys 
planned to farm. This way, if the boys ended up in nonfarm 
occupations instead of farming, they would not be forced into 
the unskilled labor force. 
Parents who had college education have boys that 
generally achieved a higher level of education than boys 
whose parents attained only high school education or less. 
This could have an adverse effect on the educational level of 
farm boys, particularly those boys with high academic ability 
but less-educated parents. If such boys were to maximize 
their education, the school or another agency would have to 
provide post high school educational advice which the boys 
could not expect from their parents because of the latters' 
own handicaps. The high school counselling service is 
probably qualified to perform this advisory function. Any 
advice the boys received before they graduated from high 
school would have a greater impact on their post high school 
educational plans and attainment than the advice received 
after they were out of high school, 
5. Occupational realizations of farm boys were influenced by 
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the same variables that influenced their plans. High 
parental net worth, high income expectations, and high 
non-income preference for farming produced a high incidence 
of farm realization. The boys that entered nonfarm 
occupations were characterized by low net worth, less 
optimism about returns from investments in farming, and low 
non-income preference for farming. 
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XIV. APPENDIX 2 
2 2 1  No. 
IOWA STATE UNIVERSITY 
AGRICULTURAL EXPERIMENT STATION 
PROJECT 1358 
POST-HIGH SCHOOL OCCUPATIONS OF YOUNG MEN WITH FARM BACKGROUNDS 
On the following pages are some questions about your activities since you left high school. 
Answering these questions will take only a short time. 
Please answer all questions on the white pages. Answer the questions on the one colored page 
which applies to you. Instructions are given in the questionnaire to tell you which colored page 
y 'U should answer. 
PLEASE GIVE US A FEW MINUTES OF YOUR TIME. Wlien you have completed the qi.estion-
n.iire, please mail it to us in the enclosed self-addressed envelope. 
PART ONE 
EVERYONE ANSWER THE QUESTIONS IN THIS PART 
We would lir:e the following general informatioji about yourself. 
1. NAME AGE 
(Last) (First) (Middle) (Years) 
2. Are you married? D Y'es Q No If yes, when? 
(Month) (Year) 
Does your wife work? Q Yes Q No 
Do you have any children? Q Yes Q No If yes, how many? 
Wliat is your present address? 
(Street, Rt. or APO) 
(City) 
(State) 
2 
PART TWO 2 2 2  
EVERYONE ANSWER THE QUESTIONS IN THIS PART 
We WO: Id like to know v/hat education or training you may have had since high school and what 
additio.ial education you may be planning for the future. 
1. Have you taken any education or training (college, university, trade school, armed forces 
specialty school or apprenticeship) since you left high school? 
• Yes 
D No 
IF YES, answer questions 2, 3, 4 and 5. 
IF NO, skip to question 5. 
2. In the following table check the kind of school attended and indicate the area of specialization 
and number of months of training. 
Months 
Kind of school Area of specialization attended 
O College or university Major 
Trade or 
D Vocational or trade school vocation 
^ Armed forces school Specialty 
O B-i.jiness college Specialty' 
O Firm or company school Specialty 
D Odier (write in) Specialty 
3. Has this training influenced your plans for a life work in any way? 
0 Yes 
D No 
IF YES above, in what way has it influence^i your plans for your life work? 
4. Approximately what per cent of the cost of your training beyond high school has been paid for 
bv your parents? (Check tlie box that most closely represents tliis percentage. ) 
• None 
• 0-24-: 
0 25-49% 
0 50-74% 
0 75-999, 
• 100;o 
]Ji) you to i;ak.- any addiiionaJ tiair.ii./, l.cyoncl tliat which you now have? 
• Yc, 
• No 
D Don't kiio'.v 
IF YES, check -Jic kind of school you plan to attend and indicate the area of specialization and ùic number 
of r.ontJis training you plan to take. 
• 
Kind of school 
College or university 
Area of specialization 
Months of 
additional 
training 
iMajor 
Trade or 
Q Vocational or trade school vocation 
Q Business school 
Q Armed forces specialty 
school 
O Fir:: o:' cc,:ipany school 
(~1 Other (write in) 
Special ty_ 
Special ry_ 
Special ty_ 
Sperialty_ 
IF NO TO QUESTION 5, what are the main reasons why you are not planning to take additional training 
beyond that wiiich you now have? (Please check ( ^ /) the box corresponding to the most important reason 
Ijelow. ) 
D I iiave all the training needed for die occupation I plan to make my life work. 
O I would like additional training but I do not have the money to pay for it. 
D I do not feel I ';;ave !:ie capacity to get additional training. 
Q i have family responsibilities and do not feel 1 should use the time and money for additional training. 
Q Otiier (write in) 
If you answerc/. questiori 5 "Don't Know'' go on to next page. 
PART THREE 
EVERYONE ANSWER THE QUESTIONS IN THIS PART 
1. In the tabic below, under eacli niontli, please place a checli mark (j/^) across from die ONE activity in which you sjjciit MOST of your time during Uiat montli. 
(See example for May 1^)59. ) 
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In armed forces 
Nonfarm work for 
income 
F'armiiie on my own 
Farming in 
partnership 
Farm work for wage 
or part of crop 
Farm work for board, 
'•qom.L spenc'iiis. money 
On vacîition 
Not working but 
looking for work 
At school (Jo not 
include armed 
forces schools) 
1/ 
Otlier (please write 
in) 
2. Plcajc Jisl below Lho:;c jobs which you hclti for MORli TFIAN OXL MONTH since you left high school. Please incluUe your present job and all 
part-time job;.. Do not incUuie "^oing to school" as a job. Start with die first job you Iiacl after you left high scliool. 
What type wovk 
did you ilo? 
Example: Grocciy 
clerk; truck 
driver; carpenter; 
plumber 
Wliat was tlie name 
of tlie firm for 
'.vhicli you worked? 
W.i.vl r.ionth 
and year 
did you 
start to 
work at 
tills job? 
How many 
montlis 
did you 
work at 
til is 
job? 
Where was iJiis 
joli located? 
Give city or 
ne;-rest 
town and 
state 
was tlie 
average 
net 
income 
per 
montli? 
Mow mniy 
hours per 
week did 
you work? 
How did you 
first learn 
tliat tliis job 
was open? 
Example: Radio; 
employment 
agency; friend; 
relative; etc. 
EXAMPLE Plumber 
Apex Plumbing t) 
Heating Company Aug. 1959 22 
Clarion, 
Iowa $290 40 
Newspaper 
advertising 
Job 
No. 1 
Job 
No. 2 
Job 
No. 3 
Job 
No. 4 
Job 
No. 5 
i
 
i
 
1 0
^
1
 
Job 
No. 7 
to 
ro 
3. Wc would like sjiecific information concerning tlie first job you took after leaving high school. 
(a) Wlien you too); this first job, were tliore any 
other jobs which you hatl considered taking? 
D Yes 
D No 
(b) If yes, please list otlier job opportunities 
which were open to you. 
1 
2 
(c) If yes in (a) what were tlie THREE main 
reasons you took tlie job you did in 
preference to any of tire otliers? 
(d) If you have left tliis job, what were 
your reasons for leaving? 
3 3 3 
6 
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PART FOUR 
EVERYONE ANSWER THE QUESTIONS IN THIS PART 
1. Did you have a;i occupation in mind tiiat you were planning to make your life work when vou k'ft 
high school? 
• Yes 
0 No 
0 Don't remember 
IF YES ABOVE, answer questions 2, 3 and 4. 
IF NO OR DON"'T REMEMBER, skip the rest of the questions on this page and go to PART EIGHT - PINK 
PAGE. 
2. What had you planned lor your life work at tlie time you graduated from high school? 
3. At any time since June 1959, have you worked in the occupation that you planned to make your 
life work at the time you graduated from high school? 
• Yes 
0 No 
IF YES, go on to next question. 
IF NO. skip question 4 and go to PART SEVEN - BLUE PAGE. 
4. If you have worked in the occupation that you had planned to make your life work at the time vou 
graduated from high school, are you now working in that occupation? 
O Yes 
• No 
IF YES, go to PART FIVE - GREEN PAGE. 
IF NO. go to PART SIX - YELLOW B\GE. 
7 
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PART FIVE 
ANSWER THIS PART OK'I.Y IF YOU ARE NOW DOING THE KIND OF WORK YOU HAD 
PLANKED FOR YOUR LIFE WORK WHILE YOU WERE IN HIGH SCHOOL 
1. Did you eiicouncer any difficulty in entering your present occupation? 
G Ye.s 
D No 
IF YES ABOVE, what was the most important diificuliy you encountered in entering your present 
occupation? (Place a check (^) in the space preceding the most important difficulty. ) 
: r:d not know where to look for this type of work. 
I had a problem getting the money needed to get started. 
I had difficulty getting money to pay the cost of necessary training. 
There were few openings in this occupation. 
I r .d difficulté' convincing my employer that I could do the work. 
Other (please write in) 
?. Ho'y well has the job measured up to what you expected 6om it before you took the job? 
(Check the box which best describes each item.) 
About what I Less than what More than what 
Item had expected 1 had expected I had expected 
(a) Amount of pay • • • 
(b) Steadiness of pay- a O • 
(c) Fringe benefits 0 a • 
(J) Interest ot work to you • o • 
(e) Degree the work ties you down 0 a • 
(f) Freedom on the job to be 
your own boss 
0 • • 
(g) Opportunities for advancement 
on the job 
D • • 
(h) Security to keep the job as 
long as you want it 
0 o o 
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Do you now plan to stay in this occupation? 
O Yes (skip to item 7 below) 
O No {answer question 4, 5 and 6 below) 
Q Don't know (sl.ip to item 7 below) 
IF NO, what occupation do you now plan for your life work? 
Wht.i do you plan to make this job change? CI Don't know. 
(month) (year) 
Whai is the most important reason you have for making this job change? 
PLEASE check to see that you have completed PARTS ONE, TWO, THREE, and FOUR. 
This completes your part of the questionnaire. Please mail it to us as soon as possible. 
THANK YOU 
If you wish & copy of -iie report please sign your name below. 
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ANSWER THIS PART ONLY IF "I'OU STARTED TO WORK IN THE OCCUPATIONYOU HAD PLANNED 
FOR YOUR LIFE WORK BUT ARE NOT NOW WORKING IN IT 
ANSWER QUESTIONS 1 AND 2 ABOUT THE OCCUPATION YOU HAD PLANNED FOR YOUR LIFE WORK 
WHILE YOU WERE STILL IN HK;H SCHOOL 
1. Did you encounter any difficulty in entering the occupation you had planned for a life work when 
you were in high school ? 
O Yes 
• No 
IF YES ABOVE, what v/as the most important difficulty you encountered in entering that occupation? 
{Place a check (j/) in the space preceding the most important difficulty. ) 
I did not know where to look for this type of work, 
I had a problem getting the money needed to start. 
I had difficulty getting the money to pay the cost of necessary training. 
There were few openin:.;s in this occupation. 
I had difficulty convincing my employer that I could do the work. 
Other (please write in) 
2. Why did you quit this occupation? (Place a check (^/j in the space preceding the most important 
reason you quit. ) 
Pay or income too low. 
Working hours too long. 
Too much night or week-end work. 
Too few fringe benefits. (Vacation, retirement program, etc.) 
Work was not interesting. 
Job was too far from home. 
Didn't like the people I had to work with. 
Rate of advancement was too slow. 
Not enough opportunity to be my own boss. 
Decided to go back to school. 
Other (please write in) 
ANSWER THE FOLLOWH^G QUESTIONS ABOUT YOUR PRESENT OCCUPATION. IF YOU ARE A 
STUDENT, SKIP TO QUESTION 7. 
3. Did you encounter any difficulty in entering your present occupation? 
D Yes 
• No 
IF YES ABO\'E. what was the most important difficulty you encountered in entering your present occu-
pation? (Place a check (^) in the space preceding the most important difficulty. ) 
I di i not know where to look for this type of work. 
I had a problem getting the money needed to get started. 
I had difficulty getting money to pay the cost of necessary training. 
There were few openings in this occupation. 
I had difficulty convincing my employer that I could do the work. 
Other tplease write in) 
10 
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How well has the job measured up to what you expected from it before you took the job? 
(Check the box which best describes each item. ) 
About what I Less than what More than what 
Item had expected I had expected I had expected 
(a) Amount of pay 
• • • 
(b) Steadiness of pay • • • 
(c) Fringe benefits • • • 
(d) Interest of work to you 0 • • 
(e) Degree the work ties you down • • • 
(f) Freedom on the job to be your 
own boss 
• 0 0 
(g) Opportunities for advancement 
on the job • • • 
(h) Security to keep the job as • 0 0 
long as you want it 
Do you now plan to stay in this occupation? 
D Yes (skip to item 8 below) 
Q No (answer questions 6 and 7 below) 
O Don't know (skip to item 8 below) 
When do you plan to make this job change? D  Don't know. 
(month) (year) 
What is the most important reason you have for making this job change? 
What occupation do you now plan to make your life work? 
PLEASE check to see that you have completed PARTS ONE, TWO, THREE and FOUR. 
This completes your part of the questionnaire, Tlease mail it to us as soon as possible. 
THANK YOU 
If you wish a copy of the report please sign your name below. 
11 
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PART SEVEN 
ANSWER THIS PART ONLY IF YOU HAVE NEVER WORKED AT THE OCCUPATION THAT YOU 
PLANNED TO MAKE YOUR LIFE WORK AT THE TIME YOU GRADUATED FROM HIGH SCHOOL 
1. Wliat are the reasons you have not been engaged in the occupation that you planned to enter at 
thfc time vou graduated from high school? (Place a check in die space preceding tlie most 
imjjortarc reason you have not entered tills occupation. ) 
Have not been able to find an opening. 
Have been getting additional training and education. 
Have been in the armeu forces. 
Have not been able to get qnough money to get started. 
Have not been cble to get enough money to pay the cost of needed training. 
Decided to enter a different occupation, 
I could not convince the employer tliat I could do the job. 
Other (please write in) 
IF YOU ARE STILL IN SCHOOL COMPIZTING YOUR EDUCATION OR TRAINING, SKIP TO 
QUESTION NUMBER 6 IN THIS PART 
2. Did you encounter any diffi.- ulty in entering your present occupation? 
• Yes 
• No 
IF YES ABOVE, what was die n^oit important difficulty you encountered in entering your present oc­
cupation? (Place a check ( j/) i-. the space preceding the most important difficulty. ) 
I did not know w.nere tc look for this type of work. 
I had a problem getting the money needed to get started. 
I had difficulty getting money to pay the cost of necessary training? 
There were few openings in this occupation. 
I had difficulty convincing my employer that I could do the work, 
Other (please write in) 
12 
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How well has your present job measured up to what you expected from it before you took the 
job? (Check tiie box which best describe"; each item. ) 
Item 
(a) Amount of pay 
(b) Steadiness of pay 
(c) Fringe benefits 
(d) Interest of work to you 
(e) Degree the work ties you down 
(f) Freedom on the job to be your 
oivn boss 
(g) Opportun ties for advancement 
on the jo) I 
(h) Secmiti' to keep the job as 
long as you want it 
About what I 
had expected 
• 
• 
• 
• 
• 
• 
• 
• 
Do you :JW plan to stay in this occupation? 
O Yes (skip to item 7) 
O No (answer questions 5 and 6) 
O Don't know (skip to item 7) 
IF NO. when do you plan to make this job change? 
Less than what 
I had expected 
• 
• 
• 
• 
• 
• 
• 
• 
More than what 
I had expected 
• 
• 
• 
• 
• 
• 
• 
• 
O Don't know 
(month) (year) 
IF NO in 4. or if you are now a student, what occupation do you now plan to make your life work? 
Is this the same occupation that you had planned for your life work as a senior in high school? 
• Yes 
• No 
PLEASE check to see that you have completed PARTS CNE, TWO, THREE and FOUR. 
This completes your pat-t of the questionnaire. Please mail it to us as soon as possible. 
THANK YOU 
If you wish a copy of the report, please sign your name below. 
13 
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PART EIGHT 
ANSWER THIS PART ONLY IF YOU HAD NO PLANS OR DO NOT REMEMBER YOUR PLANS FOR YOUR 
LIFE WORK WHEN YOU WERE A SENIOR IN HIGH SCHOOL. 
1. Do you now have an occupation in mind that you plan to make your life work? 
• Yes 
• No 
IF YES in 1 above: 
(a) What occupation do you now plan to make your life work? 
IF YOU ARE A STUDENT, SKIP TO ITEM 4 ON NEXT PAGE. 
(b) If this occupation is different than whatyou are now doing, when do you plan to change to 
this occupation? O Don't know. 
(month) (year) 
O Am in occupation listed in (a) above. 
(c) If this occupation is different than what you are now doing, why do you want to change 
jobs? 
IF NO in 1 above: 
IF YOU ARE A STUDENT, SKIP TO ITEM 4 ON NEXT PAGE. 
(a) Do you plan to continue your present occupation? 
O Yes 
• No 
D Don't know 
(b) If not, do you now have another job in mind that you are considering taking? 
• Yes 
O No 
(c) If yes in (b) above, what job do you have in mind? 
14 
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2. Did you encounter any difficulty in entering your present occupation? 
• Yes 
• No 
IF YES ABOVE, what was the most important difficulty you encountered in entering your present oc­
cupation? (Place a check ') in the space preceding the most important difficulty. ) 
I did not know where to look for this type of work. 
I had a problem getting the capital needed to get started. 
I had difficulty getting money to pay the cost of training necessary. 
There were few openings in this occupation. 
I had difficulty convincing my employer that I could do the work. 
Other (please write in) 
3. How well has the job measured up to what you expected from it before you took the job? (Check 
the box which best describes each item. ) 
About what I Less than what More than what 
Item had expected I had expected I had expected 
(a) Amount of pay D O D 
(b) Steadiness of pay O D D 
(c) Fringe benefits 
(d) Interest of work to you 
(e) Degree the work ties you down 
o • • 
• • • 
• • • 
(f) Freedom on the job to be your D 0 0 
own boss 
(g) Opportunities for advancement Q D Q 
on the job 
(h) Security to keep the job as D O D 
long as you want it 
4. PLEASE check to see that you have completed PARTS ONE, TWO, THREE and FOUR. 
This completes your part of the questionnaire. Please mail it to us as soon as possible. 
th.\1nK you 
If you would like a copy of the report, please sign your name below. 
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APPENDIX 
Sampling Unit Edited by 
236 Coded by 
AGRICULTURAL EXPERIMENT STATION 
IOWA STATE UNIVERSITY 
Questionnaire for 1959 High School Graduates 
Section I 
Background and Training 
1. Name 
(last) (first) (middle) 
Address 
2. What is your current marital status? Single Married ^Separated 
Divorced Widowed 
If you are now or have been married, how many children do you have? 
If married, did your wife work during 1965? Yes No If yes, how much 
income did she earn in 1965? $ 
3.a. Have you been on active duty with any branch of the armed forces since you 
graduated from high school? (other than summer camp) Yes No If yes, 
are you making a career out of military service? Yes No 
If you answered yes to the first part of question 3 and no to the second 
part, answer the rest of question 3; otherwise move to question 4. 
b. What were the beginning and ending dates of your active military service? 
(nearest month and year) Beginning date: Ending date: 
c. What was your grade or rank upon completion of your tour of active duty? 
d. If you are now in civilian employment, was your military duty of any income 
value in your current civilian job? Yes No If yes, what is your 
estimate of the addition to your current annual income due to your military 
training? $ 
4.a. Have you participated in any additional formal training since graduating 
from high school? Check as many as are appropriate. 
Yes, college 
Yes, graduate school 
Yes, technical institute or business school 
Yes, armed forces specialty school 
Yes, formal company (employer) training 
Yes, informal company training (on the job) 
Yes, other (please state) 
No 
If you answered yes to the question above, please fill out question 4.b 
and question 5; otherwise move to Section II. 
4.b. Education and training after high school^ including armed forces specialty school, 
Name of school (coa.pany) 
where you received training 
Begin­
ning 
date 
(nearest 
month 
and year) 
Ending 
date 
(nearest 
month 
and year) 
Amount of 
time 
spent on 
study and 
training 
(Ex. half 
time, full 
time) 
Major or type 
of training 
If 
graded. 
Did what 
you was your 
com­ average 
plete score or 
train­ grade 
ing? point? 
5. please list the approximate percentages of your post-high school education and 
training borne by the fallowing sources. 
Percent of education and/or 
training expenses paid Source 
Parents 
Self (earnings) 
Employer 
Borrowed funds 
Scholarships 
Other (please state) 
100 % Total 
Section II 
Job Preference 
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In each question, two jobs are described. These jobs are assumed to be the same 
except for tht difference stated in the question. Please check the answer that most 
closely describes the extra money needed to get you to take one job instead of the other. 
1. Assume you were faced with a choice between two jobs similar in all respects except 
that one job required that you drive 10 miles farther through city traffic to get 
to work. What would be the minimum salary difference that would'induce you to accept 
the job requiring more driving time to work? 
Same salary 86% to 150% greater salary 
1% to 15% greater salary 151% to 349% greater salary 
16% to 40% greater salary A salary increase greater than 350% 
41% to 85% greater salary Would not take job requiring extra travel 
2. Assume you were faced with a choice between two jobs, similar in all respects except 
that one job required that you be away from your family five nights a week. The 
other job required no evening absence from home. What would be the minimum salary 
difference r.iiat would induce you to take the job requiring absence from home? 
Same salary 86% to 150% greater salary 
1% to 15% greater salary 151% to 349% greater salary 
16% to 40% greater salary A salary increase greater than 350% 
41% to 85% greater salary Would not take job requiring absence from home 
3. Assume you were faced with a choice between two jobs, similar in all respects except 
that one of the jobs would reduce your average life expectancy by 10 years. What 
would be the minimum salary difference that would induce you to take the job that 
reduced life expectancy? 
Same salary 86% to 150% greater salary 
1% to 157. greater salary 151% to 349% greater salary 
1 6 t o  4 0 %  g r e a t e r  s a l a r y  A  s a l a r y  i n c r e a s e  g r e a t e r  t h a n  3 5 0 %  
41% to 85% greater salary Would not take job reducing life expectancy 
". As s uùiu that you are c.visidering alternative employment possibilities. Rank the 
following job characteristics according to your opinion of their relative importance 
to you. (I is most important; 9 is least important) 
.-Uniiunt of time for non-job activities including vacation 
Cotïimunity where located 
Social prestige of job 
Being your own boss 
Level of income 
Certainty of income over time (job Security) 
Coaipanionab le co-workers 
Opportunity for professional advancement 
Other (pluase state) 
Section III 
Job Information 
1. In the table below, under each month listed, please place a check mark (^) across from the 
ONE activity in which you spent MOST of your time during that month. 
Month and year 
Act ivity 
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At school (do not 
include armed 
forces schools) 
In armed forces 
Farming on my own 
Farming in 
partnership 
Farm work for wage 
or pat of crop 
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2. For this question a job is defined by the duties performed. If you remained 
with the same firm but were given different duties (such as being promoted to a 
supervisor) please consider this as a different job. Do not consider schooling or 
military service as a job unless you are making a career of military service. 
How many jobs (as defined above) have you held since February 1962? 
Please fill in the information requested on the jobs you held at the three points 
in time listed below. If you were not working during the specified month or were 
in the military service (non-career) or in school, give the job information for the 
work month (or year) nearest to the specified time. If you were employed and paid 
by a firm and/or person other than yourself, list your income for the specified 
month only. If you were self-employed (a proprietorship), list your average monthly 
income for any 12-month period that includes the specified month. 
Job attribute 
Job held during 
October 1962 
Job held during 
October 1963 
1 Job held during 
December 1965 
a. Job title 
b. What were your duties 
(specific casks) performed 
in connection with this job? 
c. Near what city and state were 
you located? 
d. What month and year did you 
begin this job? 
e. What month and year did you 
leave this iob? 
f. On the average, how many 
hours per w^ek did you work 
on this job? 
If wage or salary job answer g and h onl\. It self-employed answer j and k only. 
g. What were your wdge or salary 
earnings (before deductions) 
for the specified month? 
i 
i 
h. What was the dollar value of 
fringe benefits received for 
the specified month? 
i. '^ nal was your average net in­
come per montli tor any 12-
raonth period that includes the 
snecified monrhV 
k. How much oI vmr money was in­
vested in the business during 
the year chat includes the 
specified month? 
Section IV 
Personality and Social Activities 
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1. In front of the five individual questions listed below, place your answer to the 
specific question asked. 
How many times during the past month have you attended church meetings and 
activities other than formal (Sunday) services? 
How many times during the past month have you entertained friends (excluding 
relatives or required business entertaining) in your home? 
How many times during the past month have you attended public social activities? 
(Example, dances, sports events, etc.) 
how many times during the past month have you attended service club meetings? 
(Example, Lions, Rotary, etc.) 
Approximately how many meetings during the past year have you attended in 
connection with your occupation or profession? 
2. Below is a list of extracurricular activities available in high school and/or 
college. If you did not attend college, use only the left-hand column. Indicate 
your participation in extracurricular activities in both high school and college 
by using both the right- and left-hand columns for the appropriate activities. 
Answer with a plus (+) before or after activities in which you were very active 
or held an elective office. Answer with a check mark (<^ before or after all 
other acti"'.cies in which you participated. Place a zero (0) on the blank if you 
did not participate at all in the- listed activity. 
High school College 
_______ Sports, including intramurais ______ 
Organizations associated with courses (example, 
F.F.A., departmental clubs) 
bLiiool newspaper and/or magazines, journalism 
Church and church youi'n groups (not just 
attending worship) 
Student government 
Spocial events (Homeconiing, dances) 
______ Ot ier (please state) 
3. Assume that with a given job you would be able to choose the method that would 
determine your income level. Check the method you would prefer for determining 
your income. 
Income determined by commission, piece work rates, or other measurable 
results of your work 
Income determined jy your supervisor's opinion of your work 
Definite salary scale based on joo and/or seniority scale set by company 
and/or union 
4. In the situations listed below, you are asked to make a choice between two similar 
alternative jobs. One of these jobs pays $6,000 per year ^ ith certainty. The in­
come from Che other job may fall anywhere within the listed rar.qe of income values. 
The exact income in any given year is not known except that it varies within the 
limits stated. You are asked to state the average expercd income that would make 
you prefer the job with the incon:e risk rather than the sure $6,000 per year. 
Answer all five of the possibilities. 
Average inccmu necessary to 
y i'L-fer the jol) with income 
Sure income Alternative-incomc v.iri at ion variai, ion 
$6,000 $5,250 - $ 6,750 
$6,000 $4,500 - $ 7,500 
$6,000 $3,750 - $ 8,250 
$6,000 $2, 250 - $ 9,7:j ZIZZZ 
$6,000 0 - $12,000 
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